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Accessibility 
The ACT Government is committed to making its information services, events and venues accessible to as 
many people as possible. 

If you have difficulty reading a standard document and would like to receive this publication in an alternate 
format, such as large print and audio, please telephone (02) 6247 4580. 
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If you are deaf or hearing impaired and require the National Relay Service, please telephone 13 36 77. 
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The O'Connor Co-Operative School 
MacPherson St. 
O'Connor ACT 2601 
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School Board Chair Report 

O’Connor Cooperative School Board worked collaboratively with the school community through the school 
executive, staff, parents and carers during 2016 and enjoyed a friendly and professional relationship. We 
acknowledge the Ngunnawal people as the traditional owners and custodians of the land. We acknowledge 
their elders past and present and welcome Aboriginal and Torres Strait Islander people to our school and 
community events. We value our connections and continue to build relationships with local Aboriginal 
people  and acknowledge that Ngunnawal people have been sharing their knowledge on this land for 
thousands of years. 

The Board have been involved in overseeing the strategic direction of the school including review of school 
policies, the expenditure of the school budget which included improvements to the indoor and outdoor 
learning environments. The school has continued to strengthen relationships with families and the broader 
community while continually striving to improve the already high standards of education offered to all 
children.  

As a parent it is pleasing to see the children are appropriately engaged in an investigation model  of play 
based learning opportunities, a key component to the Early Childhood Learning Pedagogy linking the Early 
Years Learning Framework and the Australian Curriculum.  The model of engaging and promoting learning 
has been noted in anecdotal evidence from parents and carers as being one of the major drawcards in 
children attending and thriving in our school. 

As you will see in this report the School Satisfaction Survey data once again showed a pleasing result with 
high satisfaction scores provided by both parents and staff across many areas.   

Finally, I’d like to acknowledge the outstanding work undertaken by the  Leadership team, and all of the 
school staff in maintaining a sense of community and belonging at the school.  I look forward to another 
fantastic year in 2017. 

Context 

The O'Connor Cooperative School has a long history of providing innovative, high quality early childhood 
education to the children and families enrolled at the school. In 2016 the school had four classes, one each 
of preschool, kindergarten, year one and year two.  Our school provides opportunities for children to 
investigate, research, take risks, ponder, wonder, experiment, experience, engage and express themselves 
every day.  Through a play-based approach, children are able to engage in a wide variety of high quality 
learning experiences that are supported with explicit teaching designed to meet each child's individual 
needs.  
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Student Information 

Student enrolment 
In 2016 there were a total of 53 students enrolled at this school. 

Table: 2016 Student Enrolment Breakdown 

Group Number of Students 

Male 26 

Female 27 

Indigenous 2 

LBOTE 8 
Source: Planning and Analytics, December 2016 

Student attendance 
The following table identifies the attendance rate of students by year level during 2016. Student 
attendance rate is the percentage of school days attended by students in each year level at the school. 
Student attendance is measured over two school terms; that is from the first day of the school year for 
students in term 1 to the last day of term 2. 

Table: 2016 Attendance rates in Percentages 

Year Level Attendance Rate % 

K 93.0 

1 96.0 

2 94.0 
Source: Planning and Analytics, December 2016 

Parents are required to notify the school when children are absent.  Absenteeism is monitored by the 
teacher of each class and the school executive as required. 

Parents notify the school in writing if their child will not be attending for an extended period of time.  

Staff Information 

Teacher qualifications 
All teachers meet the professional requirements for teaching in an ACT public school. The ACT Teacher 
Quality Institute (TQI) has provided the following data based on teachers registered as at 16 December 
2016. 

The proportion of teaching staff with certificates/degrees/diplomas and a postgraduate qualification is 
shown below. 

Table: 2016 Qualification of Teaching Staff in Percentages 

Qualifications % Teaching Staff 

Certificate/Diploma/Degree 100 

Postgraduate 56 
Source: Teacher Quality Institute, 16 December 2016 



 

Page | 4 

O'Connor Cooperative School - Annual School Board Report 2016 

Workforce composition 
The 2016 workforce composition of O’Connor Cooperative School is highlighted in the following table. The 
data is taken from the school’s verified August staffing report. For reporting purposes it incorporates all 
school staff including preschools, staff absent for a period of less than four consecutive weeks and staff 
replacing staff absent for more than four consecutive weeks. It does not include casuals and staff absent for 
a period of four consecutive weeks or longer. 

Table: 2016 Workforce Composition Numbers 

Staff Employment Category Total 
Teaching Staff: Head Count 6 

Teaching Staff: Full Time Equivalent 5.4 

Non Teaching Staff: Head Count 4 

Non Teaching Staff: Full Time Equivalent 3.1 
Source: This data is from the 2016 August census date and is calculated using the parameters provided by the ABS. 

Note: This table does not include pre-school staffing. 

There are no indigenous staff members at this school. 

Volunteers 
The estimated number of hours volunteers worked with the school during 2016 was 650. Parent and family 
assistance in the classrooms was the major component of volunteering that occurred in the school.  Time 
was spent supporting the school through many activities including classroom assistance, attending 
excursions, community singing, committees, working bees, helping with the chickens and the vegie garden 
and in organising and running the fete. 

School Review and Development 

In 2016, the ACT Education Directorate’s Strategic Plan 2014-2017 provided the framework and strategic 
direction for the school’s Strategic Plan. This is supported by the new school performance and 
accountability framework, ‘People, Practice and Performance: School Improvement in Canberra Public 
Schools, A Framework for Performance and Accountability’. This framework has school improvement at its 
centre, with the National School Improvement Tool (NSIT) as its core feature, providing support to achieve 
high standards in student learning, innovation and best practice in ACT public schools. 

Prior to 2016 all ACT public schools participated in a four-year cycle of school review and development. In 
the fourth year schools underwent an external validation process. 

The introduction of a revised External School Review process in 2016 represented a significant change for 
the system. It is now a five-year cycle with an External School Review at the end, based partly on the 
school’s self-evaluation of their progress documented in a Summative Report and substantially on the 
findings of External Review Panels when in schools. External Review Panels now include an external school 
review expert as the panel chair and an experienced system principal. 

O’Connor Cooperative School  will be reviewed in 2018. A copy of the most recent validation report can be 
found on the school website. 
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School Satisfaction 
Schools use a range of data collection tools to gain an understanding of the satisfaction levels of their 
parents and carers, staff and students. In August/ September 2016 the school undertook a survey to gain an 
understanding of school satisfaction at that time. Staff, parents and students from year 5 and above (with 
the exception of students in special schools) took part in an online survey. 

Overall Satisfaction 
In 2016, 100% of parents and carers and 100% of staff at this school indicated they were satisfied with the 
education provided by the school. 

Included in the survey were 14 national parent survey items and 12 national student survey items. These 
items were approved by the then Standing Council on School Education and Early Childhood (SCSEEC) for 
use from 2015. The following tables show the percentage of parents and carers and students who agreed 
with each of the national items at this school. 

The results for the 8 staff who took part in the survey are tabled below. 

Table: Proportion of staff in agreement with each national opinion item 

National Opinion Item (%) 

Teachers at this school expect students to do their best. 100 

Teachers at this school provide students with useful feedback about their school work. 100 

Teachers at this school treat students fairly. 100 

This school is well maintained. 88 

Students feel safe at this school. 100 

Students at this school can talk to their teachers about their concerns. 100 

Parents at this school can talk to teachers about their concerns. 100 

Student behaviour is well managed at this school. 100 

Students like being at this school. 100 

This school looks for ways to improve. 100 

This school takes staff opinions seriously. 100 

Teachers at this school motivate students to learn. 100 

Students’ learning needs are being met at this school. 100 

This school works with parents to support students' learning. 100 

I receive useful feedback about my work at this school. 63 

Staff are well supported at this school. 88 
Source: 2016 School Satisfaction Surveys, August/September 2016 

The results for the 47 parents who took part in the survey are tabled below.  
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Table: Proportion of parents and carers in agreement with each national opinion item 

National Opinion Item (%) 

Teachers at this school expect my child to do his or her best. 98 

Teachers at this school provide my child with useful feedback about his or her school work. 91 

Teachers at this school treat students fairly. 98 

This school is well maintained. 98 

My child feels safe at this school. 98 

I can talk to my child’s teachers about my concerns. 98 

Student behaviour is well managed at this school. 94 

My child likes being at this school. 94 

This school looks for ways to improve. 96 

This school takes parents’ opinions seriously. 93 

Teachers at this school motivate my child to learn. 98 

My child is making good progress at this school. 96 

My child's learning needs are being met at this school. 96 

This school works with me to support my child's learning. 95 
Source: 2016 School Satisfaction Surveys, August/September 2016 

This information can be considered alongside information available on the My School website 
(http://www.myschool.edu.au). 

These results, as well as the continual review of school performance, contributed to the evaluation of our 
Strategic Plan and the development of Annual Action Plans. The Strategic Plan is available on the school 
website. 

Learning and Assessment 

Performance in Literacy and Numeracy 

Early years assessment 
Students in kindergarten undertake an on-entry assessment of their early reading and numeracy skills using 
the Performance Indicators in Primary Schools (PIPS) program. Student results are reported against five 
performance bands at the end of semester 1 and 2. 

The following table shows the comparison of the school against the ACT on raw scores in reading and 
mathematics. 

Table: The O'Connor Co-Operative School PIPS 2016 mean raw scores 

 School ACT 

 Start End Start End 

Reading 57 122 49 121 

Mathematics 40 54 39 54 
Source: Planning and Analytics 

http://www.myschool.edu.au/
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Performance in Other Areas of the Curriculum 
Through our investigations and play based learning approach students have demonstrated dispositions for 
learning such as creativity, inquiry, curiosity, cooperation, confidence, commitment, enthusiasm, 
persistence, imagination and reflexivity. Through conversations, observations and interactions, teachers 
follow the lead of student inquiry and extend learning across the curriculum. Cultural awareness and 
connection with families and the broader community are embedded into our programs. Anecdotal 
evidence of families embracing this process of learning is highly valued by our community.  

Throughout the year students participated in interesting and engaging experiences in key learning areas. To 
complement this learning teachers used a number of Canberra resources for excursions and incursions to 
bring history, geography, the arts , science, health and PE alive for the children.  Excursions included visits 
to the local shops, local wetlands, a live performance at the Canberra Theatre, the Canberra Museum and 
Gallery,  the National Library, Corroboree park, Calthorpes House, the Materials Recovery Facility at Hume 
and the Governor Generals Sports day.  Students also participated in Book Week, Science Week and the 
Chief Minister’s Reading Challenge. School incursions to support classroom learning included  parents 
sharing their knowledge and skills relevant to the learning in the classrooms, CSIRO displays and a local 
ANU scientist during science week. We also had an Olympian come and share her experiences with 
students.  On several occasions, we engaged local Aboriginal people to share their stories and knowledge 
with students and families. They accompanied Year 2 on a guided walk on Black Mountain, led a smoking 
ceremony for the whole school as we planted out our garden with native trees donated by Greening 
Australia, and  accompanied our Preschool and Year 2 groups on our Bush School excursions on O’Connor 
Ridge. These experiences were exceptionally valuable for students and staff in making connections with 
Indigenous people and developing a greater sense of the land and belonging to place. In PE / Health we had 
visiting specialists working with the students teaching tennis, soccer and gymnastic skills. Year 2 took part 
in the 10 day AquaSafe Swim and Survive program, with K-2 students participating in Water Safety and 
Awareness program.   

In performing arts, all students participated in the whole school drama and dance production led by Mr Tim  
in term 3 and presented for the community at Turner school, the Music Engagement Program (MEP) with 
weekly  community singing,  various ‘Outreach’ performances including Morshead retirement village and 
The Big Gig at Llewelyn Hall. Our whole school (including preschool)  participated in the  Instrumental Music 
Program (IMP) program throughout the year which culminated in a performance at Bandstravaganza at 
Llewelyn Hall in November.  All year two students achieved the Green award  in the CSIRO Crest program. 
During term four all students participated in a ‘Giving’ project donating gifts at Christmas time for Domestic 
Violence Crisis service in our community.  
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Progress Against School Priorities in 2016 

Below is O’Connor Cooperative School’s 2016 Annual Action Plan Report (AAPR) in pdf and MS Word 
formats. The AAPR details the priorities and targets of the school for 2016. Progress against priorities and 
targets, and methodologies for measuring progress, are also described.  Click on the appropriate text below 
to open the report in your desired format. 

If you cannot open the document check to make sure you have clicked the yellow ‘Enable All Features’ 
menu that may have appeared at the top of your page. Please contact the school for an electronic or hard 
copy should none of these options work. 

If you do not have Adobe Acrobat you can download the free Reader version here (large download). 

 Click here to access the Adobe PDF version 
 

 Click here to access the Microsoft Word version 

Note to school: If providing the Annual School Board Report (ASBR) in hard copy please provide a printed 
copy of the above Annual Action Plan Report and append it to the ASBR. 

  

https://get.adobe.com/reader/
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Financial Summary 

The school has provided the Directorate with an end of year financial statement that was approved by the 
school board. Further details concerning the statement can be obtained by contacting the school. 

The following summary covers use of funds for operating costs and does not include expenditure in areas 
such as permanent salaries, buildings and major maintenance. 

Financial Summary 
 
INCOME January to June July to December January to 

December 

Self management funds 79525.00 46261.95 125786.95 

Voluntary contributions 5390.00 375.00 5765.00 

Contributions & donations 110.75 0.00 110.75 

Subject contributions 0.00 0.00 0.00 

External income (including 
community use) 

504.55 170.91 675.46 

Proceeds from sale of assets 0.00 0.00 0.00 

Bank Interest 1953.12 1881.60 3834.72 

TOTAL INCOME 87483.42 48689.46 136172.88 

EXPENDITURE    

Utilities and general overheads 10907.73 5604.57 16512.30 

Cleaning 15025.62 12973.40 27999.02 

Security 191.46 0.00 191.46 

Maintenance 1719.56 3084.13 4803.69 

Administration 1987.34 810.34 2797.68 

Staffing 0.00 0.00 0.00 

Communication 4478.21 1817.55 6295.76 

Assets 10565.38 1972.29 12537.67 

Leases 0.00 0.00 0.00 

General office expenditure 3143.18 2284.20 5427.38 

Educational 15723.49 13063.98 28787.47 

TOTAL EXPENDITURE 63741.97 41610.46 105352.43 

OPERATING RESULT 23741.45 7079.00 30820.45 

Actual Accumulated Funds 48081.42 75907.34 48480.70 

Outstanding commitments (minus) -646.49 0.00 -646.49 

BALANCE 71176.38 82986.34 78654.66 
 

  



 

Page | 10 

O'Connor Cooperative School - Annual School Board Report 2016 

Professional Learning 
The average professional learning expenditure at the school level per full time equivalent teacher was 
$2678.00. 

Voluntary Contributions 
The funds listed were used to support the general operations of the school. The spending of voluntary 
contributions is in line with the approved budget for 2016. 

Reserves 
Name and Purpose Amount Expected Completion 

Photocopier – for the replacement of the 
school photocopier 
 
Site Enhancement – for improvements to 
the outdoor learning spaces. 
 
IT Equipment – purchase of additional IT 
equipment for classroom learning 
 
Furniture – replacement/purchase of school 
furniture for both students and staff 
 
Sheds – to improve storage of school 
resources 
 
Playground – to repair/replace playground 
equipment 

$5149.00 
 
 

$11383.00 
 
 

$7500.00 
 
 

$8000.00 
 
 
 

$6303.00 
 
 

$10000.00 
 

This is an ongoing reserve 
 
 

December 2017 
 
 

December 2018 
 
 

December 2018 
 
 
 

December 2018 
 
 

This is an ongoing project 
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Endorsement Page 

I declare that the O'Connor Cooperative School Board has operated in accordance with the provisions of 
the ACT Education Act 2004 including the following sections. 

39 (4) The school board must give effect to the chief executive’s directions. 
44 (2) The chief executive must end the appointment of a member of the school board of a public 

school, other than the principal of the school if: 
a) the member is absent from 3 consecutive meetings of the board without reasonable excuse 

or leave given by the board or 
b) contravenes section 49 (disclosure of interests by members of school boards) without 

reasonable excuse. 
46 The members of the school board of a public school must, whenever is necessary, nominate a member 

of the board as a member of any selection panel established by the chief executive to make 
recommendations to the chief executive about the appointment of the principal to the school. 

47 (2) However, the school board must meet at least four times a year. 
48 (10) The school board must keep minutes of its meeting. 
49 Disclosure of interests by members of school boards. 
49 (3) The disclosure must be reported in the school board’s minutes and, unless the board otherwise 

decides, the member (The first member) must not: 
a) be present when the board considers the issue or 
b) take part in any decision of the board on the issue. 

49 (5) Within 14 days after the end of each financial year, the chairperson of the school board must 
give the chief executive a statement of any disclosure of interest under this section in relation to 
the school board during the financial year. 

Members of the School Board 

I certify that to the best of my knowledge and belief the data and information reported in this Annual 
School Board Report represents an accurate record of the school’s operations in 2016. 

I approve the report, prepared in accordance with the provision of the ACT Education Act 2004, section 52. 

Board Chair Signature: ______________________________ Date: 30 / 04 / 2017 
 

Parent Representative: Peter Jones   

Community Representative: Colin Rea   

Teacher Representative: Caroline Doverty   

Board Chair: Marianne Cullen   

Principal: Jenny Loudon    

Principal Signature: ______________________________ Date: 30 / 04 / 2017 
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O’Connor Cooperative School

Annual Action Plan Report 2016

Context

The O'Connor Cooperative School has a long history of providing innovative, high quality early childhood education to the children and families enrolled at the school. The school has four classes, one each of preschool, kindergarten, year one and year two. The school believes that all children are unique beings, bringing with them a wealth of knowledge and beliefs about the world and their place in it. The school sees children as capable, confident and creative learners with unlimited potential.

O’Connor Cooperative School is committed to excellence in early childhood education.  As a community of learners, we work together to create sustainable connections between each other and within our environment, developing intellectual, personal, social and environmental responsibility.

We value:  (No rank order of importance)

A thriving school community where staff and families openly work as willing partners

A safe, inclusive setting where the strengths and needs of all members of our school community are recognised, respected and valued

A family-friendly environment where privacy of personal information is respected and safeguarded

The professionalism of staff as educational leaders committed to play-based best practice in early learning

A strong focus on a balanced literacy and numeracy program which is embedded in all aspects of learning and teaching in our school

The importance of social, emotional, physical and cognitive development - all the developmental domains.

It is central that our students have many opportunities to investigate, research, take risks, ponder, wonder, experiment, experience, engage and express themselves every day.  Through a play-based approach, children are able to engage in a wide variety of high quality learning experiences that are supported with explicit teaching designed to meet each child's individual needs. 

We believe that children arrive at our school with a wealth of prior knowledge and experience and use this as a foundation for their learning and development.

We have secure, respectful and reciprocal relationships with all members of the community.

At our school the educators:

ensure that the interests, abilities and culture of every child and their family are understood, valued and respected;

encourage children to be active participants for sustainability, influencing the quality of life now, and for future generations;

respect the views and feelings of each child;

initiate warm, trusting and reciprocal relationships with children;

provide safe and stimulating environments for children

The parent community is closely involved in supporting the school through representation on the School Board, an active Parents and Citizens group, committees and day to day help throughout the school.

Enrolment in 2016 fell to 70 students with several families moving overseas and interstate. The smallest cohort being the Year 1 group with 15 students.

Methodology

Throughout the year we have used Professional Learning sessions, Professional Pathway meetings, classroom observations, consultative planning sessions, data analysis, the National Quality Framework  and  the National School Improvement Tool (NSIT) as self-evaluation tools. The nine domains of NSIT provided another lens to oversee how teaching and learning aligned with the AAP, the Australian Curriculum and the Early Years Learning Framework (EYLF).  

Staff collected and analysed student learning data throughout the year. This enabled us to track progress in English and Mathematics (number). Along with regular data collection we also compiled pictorial evidence and feedback  showcasing the many things we do at the Cooperative School to provide rich learning experiences and valuable community connections.

Priority

Improve the quality of learning and teaching to improve student outcomes

Targets

Increase the proportion of students achieving benchmark reading levels by 5% points on 2015 cohort data

Achieve a 5% points increase on the 2015 four year average of the percentage of students making expected growth in PIPS reading and maths. 

Increase the proportion of students improving their English A-E grade between Year 1 and 2 by five percentage points from 2015 cohort data

Increase the proportion of students improving their Maths A-E grade between Year 1 and 2 by five percentage points from 2015 cohort data

100%  of students achieving Individual Learning Plan goals

90% of staff satisfaction survey data related to support for practice and professional opportunities   




Outcomes to be achieved

Shared knowledge, understanding and practice in the teaching of literacy and numeracy which will lead to improved student outcomes.  

All students on  Individual Learning Plans achieving  their ILP goals

Progress

Key Improvement Strategy 1: Develop teacher capacity in teaching literacy and numeracy

Undertake professional learning to support the teaching of literacy and numeracy across the school

Throughout the year we have had ongoing discussion at leadership and whole staff level on ways to improve and use our data collections. Data for the 2015 Year 2 cohort has been aggregated to show value add from Kindergarten through to their Yr 3 NAPLAN data. Specific Professional Learning (PL) undertaken throughout the year covered a variety of curriculum areas.

Spelling teaching and classroom support staff attended Effective Spelling Strategies PL with Christine Topfer in collaboration with Southern Cross and Isabella Plains ECS.  During Week 7 we hosted both schools where our staff shared how they have implemented strategies in their classrooms, classroom learning walks and reciprocal sharing from visiting staff.

Mathematics Rob Vingerhouts spent an afternoon PL session with staff discussing strategies to implement greater student participation and differentiation. The following day Rob delivered a maths lesson in each class. Staff were able to observe these strategies being delivered in their own class and also other classes. Staff have continued to embed some of the strategies shared by Rob throughout the year. This has been particularly useful in ensuring that open ended questions are used on a daily basis. Strategies such as group feedback and individual exit tickets have also been used across the curriculum  - not just in mathematics.

Writing K-2 classroom teachers attended a half day workshop on The Writing Project with Louise Dempsey.

Prior to the workshop specific observations were conducted in classrooms to capture an accurate audit of current practice and provided feedback to teachers. All classroom staff including our LSA attended the second workshop with Louise. Teachers have demonstrated growth in confidence and student work samples evidence increased complexity and stamina in writing across the classes.

Provide opportunities for staff to observe quality practice within the school (classroom walks).

Throughout the year staff meetings were held in different venues each week enabling teacher to observe each other's classroom environments and explain what has worked well. Whilst teachers have had time to observe each other during their Duties Other Than Teaching (DOTT)  time  it has been noted that dedicated time to observe practice would be beneficial and a target for 2017.

Refine the coaching and mentoring program to maintain focus on building capacity in the teaching of literacy and numeracy particularly in the delivery of the Daily 5 structures

Whilst Professional learning has taken place to build capacity for all, leadership and staff agree that this is always an area for ongoing learning, implementation and improvement.

Embed Aboriginal and Torres Strait Islander perspectives within teaching and learning across the school

Teachers embed genuine Aboriginal and Torres Strait Islander perspectives across the school. We invited local Ngunnawal elder Tyronne Bell on several occasions to work with a group of students on Ngunnawal land. We held a cleansing ceremony to recognise the opening of our new native garden. The plants were donated by Greening Australia with other members of the Aboriginal community Adam Shipp and former student Ngalan (now at Dickson College) joining us on the day.

Our preschool and year 2 students took part in Bush School sessions on Ngunnawal land with teachers focussing on the deep connection to the land and the Aboriginal way of learning. Our year 2 class conducted a fundraiser and purchased a plaque showing that we are proud to recognise our school stands on Aboriginal land to present to our school. Storytelling, identifying Australia as a land of many cultures, acknowledging the contributions of Ngunnawal people and the sense of place we feel as we work on Ngunnawal land is apparent in all classrooms. 

Evaluate teaching programs across the school to ensure spelling serves writing 

Staff have taken part in the Network Writing Project. Across the learning spaces the teaching of spelling is embedded in everyday learning. Through the use of sight words, word walls, bump it up, tiered word charts, personal dictionaries, modelled writing, ‘have a go’ spelling, self-editing,  spell check, whole class reading and Word Work in Daily 5 are among the strategies used.

Facilitate staff links with other schools to build capacity in areas for development through Action Learning with partner Early Childhood Schools

Each term staff embraced sharing of learning across our early Childhood schools. In term one we shared Effective Spelling strategies in PL at Southern Cross ECS and hosted a follow up session later in the term. In term three we shared a session at Isabella Plains ECS and term 4 at Lyons ECS. These sessions proved valuable in sharing with colleagues, observing classroom environments and resources and professional conversations. A continued focus to extend our connections and deepen our Action learning with the ECS network is a recommendation for our 2017 AAP. 

To assist teachers in our moderation process we trialled a Writing Assessment Guide developed by a colleague from another network. 

Percentage of staff completing the School Satisfaction Survey agree or strongly agree that

This school takes staff opinions seriously. (p3/48) 100%

Overall I am satisfied the students are getting a good education at this school. (p6/48) 100% 	

However only:

63% agreed that “I receive useful feedback about my work at this school.”

50% agreed that there is effective communication amongst all staff indicate areas which need to be addressed


Key Improvement Strategy 2: Build teacher capacity to support children with additional needs

Audit staff areas of expertise and areas for development.

Facilitate targeted professional learning for staff in areas identified for development

Staff provided feedback through their Professional Pathways identifying areas for development. This was used to guide both whole school and individual PL undertaken throughout the year. All PL aligned with the AAP and following attendance staff shared new knowledge and implementation strategies. 

Along with supporting students with additional learning needs we included a focus supporting our Gifted and Talented students.

Gifted and Talented 

One staff member has taken on further study in the area of G&T. Along with her university course she has also attended the GATEWAY teacher network meetings. Planning for integrated units followed the model shared at this PL. Teacher confidence grew in the area of planning using differentiated questions to meet the needs of the range of students in each class. During term 4 we met each week to develop an ongoing sustainable procedures to ensure we are developing staff understanding, building of differentiation across the curriculum and meeting the needs for all students.

Science 

Our science coordinator in conjunction with the SLC delivered science lessons across the school in semester one. This was highlighted with  every year 2 student achieving the CSIRO Green Crest Award. In collaboration with the parent and wider community the Science Fair in term three was a great success with multi age activities taking place across the school. Visiting experts led each group through a range of experiments including gravity, Reuben’s tube demonstrating sound waves,  chemical reactions using film canister rockets, molecules and robotics. We hosted a class from Black Mountain school who assisted in some of the experiment demonstrations and interacted with our students.

The Arts  

We have continued to strengthen our connection with the ANU Music Engagement Program. Students and parents took part in an ANZAC Commemoration and several Outreach Singing events  at Morshead Homes. Along with weekly community singing  all students participated in the Big Gig at Llewellyn Hall at the end of October. Feedback from Dr Susan West  regarding our participation is always very positive and our staff and students LOVE it. In term three we engaged a local teacher musician “Mr Tim” who developed a whole school drama and dance performance where all classes performed on stage at Turner school. This was very well received by the community.  All classes participated in the Instrumental Music Program (IMP) throughout the year with a culminating performance at the ANU Llewellyn Hall in Bandstravaganza in November. Visual Arts was covered through the classroom program. 

Percentage of staff completing the School Satisfaction Survey agree or strongly agree that

Teachers at this school motivate students to learn. (p4/48). 			100%

Students learning needs are being met . (p4/48). 					100%   

Teachers encourage students to try out new ideas: think independently . (16/48) 100%

Key Improvement Strategy 3:  Ensure differentiation of teaching and learning is across the school

Ensure all identified children have SMART personalised learning plan goals

Embed regular discussion about student progress based on data through meeting schedules

Using data collected across the school students were identified as requiring Individual Learning Plans or Personal Learning Goals. These goals were reviewed each term and progress shared with families. All students on personalised plans achieved their goals and these were adjusted to meet the ongoing needs of each student as the year progressed.

Identify and document core quality differentiation practices within the school

Using a planning proforma shared following G&T PL all staff developed universal concepts and generalisations; A Big idea / Key Concept  and focus question. These core questions are then expanded using Bloom’s taxonomy to include extension  as well as structured/ adjusted questions to cater for the different learning needs within each class.

Our preschool program provides a rich, child led emergent curriculum with strong connections with families. Individual focus children share their wonderings with the group enabling all children to expand their thoughts and ideas.  All classes, including preschool, host our school assembly each term, participate in multi age learning experiences and excursions, share the outdoor environment / learning spaces and play together. 

Professional learning program for school-based administrative staff to support specific learning needs of identified children

In class educators attended PL based on the learning needs of students. This PL included a Grammar workshop, The Writing Project, Effective Spelling Strategies, Child Space.  Admin staff also renewed their First Aid qualifications. 

Percentage of staff completing the School Satisfaction Survey agree or strongly agree that

Teachers at this school provide students with useful feedback about their school work. (p3/48) 100%

Teachers set high standards for learning in their classes. (p16/48) 100%	

Teachers want every student to do their best  (p16/48) 100%	

Teachers believe every student can be a success (p16/48) 100% 	

Key Improvement Strategy 4: Ensure assessment data is relevant, understood and used as a basis for all teaching

Embed data collection as a regular part of teaching and learning cycle staff and planning meetings

Data is collected in a variety of forms across the school with each teacher recording and sharing their data at the end of each term during professional data discussions. Data collected included formative and summative data as well as ongoing anecdotal data, photographs, pic collage, voice recordings, work samples, feedback .

Continue discussions with cluster / early childhood schools to develop shared moderation practices and a clear understanding of long term student progress

Through our ongoing PL and meetings with other early childhood schools, our cluster colleagues, the use of the Writing guide for assessment,  aggregation of data showing growth from K-2 (3 -  include NAPLAN from prior year 2 group) and ongoing data analysis, staff have a greater sense of confidence with data matching their teacher professional judgement

Percentage of staff completing the School Satisfaction Survey agree or strongly agree that:

Teachers at this school use results from system testing and system processes to inform planning. (p6/48) 100%  	

Teachers challenge students to do better. (p16/48) 100%	

Priority 
Build and grow a safe and supportive school environment that fosters learning.

Targets

By the end of 2016

Maintain the proportion of parent satisfaction survey data related to community partnerships, expectations, safety, fairness, concerns and improvement

Build on collaborative partnerships with families and communities through the Arts (Community Singing and Outreach within our community)

Outcomes to be achieved

Every student will be provided with a safe and engaging learning  environment and develop skills and attitudes to lead a responsible life.

Students and their families consider their own and others’ wellbeing through active engagement in music making.

Progress

Key Improvement Strategy 1: Continue to grow community capacity to support whole child well-being

Bluearth PL was again  embedded within a co-teaching program each fortnight. During term 1 Ross Dennis worked with teachers to embed their learning with their own class in between weeks. As a school we provide an environment that encourages and values physical activity. Through the PL and in class sessions Bluearth has enhanced teacher capacity to use physical activity to support learning and development, developing themselves for role models of active living, providing relaxation and release from mentally demanding, sedentary work as well as providing opportunities for teachers to be physically active with colleagues. In addition Bluearth builds student’s physical literacy – the confidence, motivation and competence to lead an active life. By providing opportunities for students to experience success and enjoyment as well as learning through experience and self-reflection we help build the foundation for an active life.

Build on component 3 and deliver component 4 of the KidsMatter (Primary) initiative 

During semester one Component 3 of KidsMatter was delivered across the school with staff PL, parent surveys  and follow up actions for the community including a ‘Coffee and Chat’ session presented by our School Psychologist around parenting strategies and chores, regular newsletter items targeting areas of interests identified through the parent surveys and updates through the P&C.   Following update of this information with Kidsmatter a further $5000 grant was awarded. This money has been used to update our library with relevant picture books for use in classrooms and borrowing as well as additional resourcing for our parent library. A borrowing section has been set up in the front office and parents have acknowledged the support this provides.

Several parents have used the parent resources set up in the Front Office and have commented on the usefulness of the article published in our newsletter. We have continued to add to our library collection making sets of books available for teacher to use with their classes

Continued progress through ACTSmart  - water, waste, curriculum, energy, biodiversity

We continue working with students and the community to maintain our ACT SMART accreditation.

Our ongoing work includes each class working with our BSO -  having a garden bed they look after. Various crops have been planted and harvested across the year. Our preschool group have shared stories of how they cooked the produce with their families. Parents have joined classes and shared cooking skills.

Google Apps For Education (GAFE)  and use of Chromebooks for students

Two staff attended the two day GAFE summit in Canberra during April stand down. Consultation with the School Board and P&C continued through the semester regarding the implementation of GAFE.   25 Chromebooks for student use were purchased.  Towards the end of term two I met with families of year 2  to discuss the use of GAFE  and sought permission for individual GAFE accounts. This met with mixed reactions with half the class  being given permission to participate. Options for the other students continue to be to use the iPads and other netbook devices.

During second semester the Year 2 class have used the Chromebooks with great success. Questions are posed through Google Classroom, students are able to ask for assistance and programs such as Read and Write  have meant that students can access their learning with greater enthusiasm.

Professional reading and discussions

G&T, Differentiation, Social and emotional well-being  and The Writing Project have formed the basis of professional reading and discussions conducted this semester.

A classroom teacher led G&T  discussion on planning at the end of each term, providing a model to ensure that differentiation is embedded through the planning, teaching and assessment cycle.

Percentage of parents completing the School Satisfaction survey agree or strongly agree that

Community partnerships are valued and maintained (p5/24)	100%   

Teachers at this school expect my child to do his or her best. (p3/24)	98%    

My child feels safe at this school. (p3/24) 98%   

Staff at this school treat students with respect (p8/24) 98%   

I can talk to my child’s teachers about my concerns.(p3/24) 98%    

This school looks for ways to improve (p3/24) 96%    

I am satisfied this school has high expectations in all that it does. 98%   

Key Improvement Strategy 2: Maintain quality of all transitions  including year 2 to year 3 transitions to other schools
Evaluate the effectiveness of transition information for families commencing at school
Throughout the year the website and Facebook page have been updated regularly to provide information to families seeking to enrol in our school. All families commencing at our school are offered individual time to meet with the leadership team and tour the school to ensure our learning environment is the right fit for families. Getting to know you interviews are carried out by week 3 of term 1.  The principal conducted individual transition meetings with new families commencing through the year along with group information sessions for the incoming preschool cohort. Feedback from families has been of genuine appreciation for the time and personal nature of school visits and the comprehensive nature of information on the website. 

Maintain support strategies and timelines for  Year 2 families to finalise Year 3 placement decision making processes

Families of the 2015 year 2 were surveyed at the beginning of the year on the effectiveness of the variety of transition processes which took place. During Getting to know you interviews early in Year 2 families have the opportunity to discuss where their child will be attending year 3 and transition activities with cluster schools commence in term 1 and continue throughout the year. This year we held a very successful afternoon tea with previous students returning to the Coop to share their stories with our current year 2 cohort. Feedback from families was very positive He doesn't feel as worried about the change now that he had heard others experiences, and that they have made great friends etc. It was very helpful for him.

Continue to work with Lyneham Primary School and Turner School to support transition decision making and processes for families

Early in term 1 the leadership team visited both schools to communicate with staff and the students. This year we have included a transition handover page to hand on to our cluster colleagues 

Percentage of parents completing the School Satisfaction survey agree or strongly agree that

Parents are greeted warmly when they visit my child’s school 100%

The principal at my child’s school is very supportive of parents and the role we play in student education 100%    

Key Improvement Strategy 3: Improve communications with key stakeholders 

Maintain newsletter as the main form of communication for all families

The fortnightly newsletter remains as our primary source of communication with families. This is emailed to families and published on our school website. In addition to the fortnightly publication an additional newsletter is sent out in week one of each term with administration information.

Continue to update to the school website to reflect current school events, calendar, learning and success stories

The school website has been regularly maintained and updated with current notes for families, What's Happening and calendar information. Feedback from families has been positive 

Introduce Social Media to promote ACT public education through our school

The O’Connor Cooperative School Facebook page is another form of good news sharing for families. We now have over 100 likes on the page. 

Families regularly provide positive feedback such as ‘a blanket thank you to all the staff who do all the little 'above and beyond' things throughout the year to make the Coop School experience such a beautiful one for all the students. You all rock!’

Percentage of parents completing the School Satisfaction survey agree or strongly agree that:

My child’s teacher gives me practical information that I can use at home to help my child learn.(p13/24) 96%   

When my child’s teacher communicates with me about my child’s learning it is usually positive. (p14/24) 100%   

I believe it’s my responsibility to communicate with my child’s teacher regularly.(p14/24) 100%   

Key Improvement Strategy 4: Build closer links and share quality pedagogy and practice with key partners

Continue to strengthen relationships with families  through key projects including Fete, Green team, Sustainability

Outreach Singing through ANU MEP partnership

A successful community school fete took place in March as our major fundraiser for the year. An example of feedback from families Thanks so much for all of your hard work and efforts for the Fete!  It was fantastic and people really enjoyed it.

Our Green team assisted our BSO in developing our native garden and we continued to maintain vegetable gardens, chickens, solar power, water and waste wise practice. The Green team have acknowledged that greater family participation would be needed to maintain the level of support to the school in future. 

Outreach singing - Through community singing each week we have continued to strengthen our connection with the ANU Music Engagement Program. Students and parents took part in an ANZAC Commemoration and several Outreach Singing events  at Morshead Homes. All students participated in the Big Gig at Llewellyn Hall at the end of October. Feedback from Dr Susan West  regarding our participation is always very positive and our staff and students LOVE it.

Continue to strengthen relationships within the Cluster for families and staff. 

During first term one of the school leaders from Turner school acted in a leadership position whilst the principal was on LSL. This provided an excellent opportunity  to share practice across the two schools. During transition visits our Year 2 teacher has been able to strengthen these relationships.

Build on the relationships with other Early Childhood Schools, outside our network, to share practice around the National School Improvement Tool. 

Throughout the year we have undertaken professional learning, hosted and visited several early childhood schools including Southern Cross, Lyons and Isabella Plains

Reflect cultural perspectives from our community across the learning environments

During the ‘getting to know you’ interviews early in term 1 staff families are invited to share ways they would be happy to share their culture with the class or school. Throughout the year we had multiple families, and extended family members,  share cultural celebrations, cooking experiences, language, artefacts and songs, along with our connections with the local Aboriginal people to enrich the learning for the whole school community.

Our school psychologist shared her knowledge with parents throughout the year which was also well received I wanted to say thanks for organising this morning. It’s always helpful to get hints and tips, or even just to receive some reinforcement on philosophies that you might already subscribe to.   

Percentage of parents completing the School Satisfaction survey agree or strongly agree that

This school works with me to support my child's learning. (p4/24) 96%

I am satisfied this school has high expectations in all that it does (p6/24) 98%
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O’Connor Cooperative School 
Annual Action Plan Report 2016 
Context 


The O'Connor Cooperative School has a long history of providing innovative, high quality early 
childhood education to the children and families enrolled at the school. The school has four classes, 
one each of preschool, kindergarten, year one and year two. The school believes that all children are 
unique beings, bringing with them a wealth of knowledge and beliefs about the world and their 
place in it. The school sees children as capable, confident and creative learners with unlimited 
potential. 


O’Connor Cooperative School is committed to excellence in early childhood education.  As a 
community of learners, we work together to create sustainable connections between each other and 
within our environment, developing intellectual, personal, social and environmental responsibility. 


We value:  (No rank order of importance) 


 A thriving school community where staff and families openly work as willing partners 
 A safe, inclusive setting where the strengths and needs of all members of our school community 


are recognised, respected and valued 
 A family-friendly environment where privacy of personal information is respected and 


safeguarded 
 The professionalism of staff as educational leaders committed to play-based best practice in 


early learning 
 A strong focus on a balanced literacy and numeracy program which is embedded in all aspects of 


learning and teaching in our school 
 The importance of social, emotional, physical and cognitive development - all the developmental 


domains. 


It is central that our students have many opportunities to investigate, research, take risks, ponder, 
wonder, experiment, experience, engage and express themselves every day.  Through a play-based 
approach, children are able to engage in a wide variety of high quality learning experiences that are 
supported with explicit teaching designed to meet each child's individual needs.  


We believe that children arrive at our school with a wealth of prior knowledge and experience and 
use this as a foundation for their learning and development. 


We have secure, respectful and reciprocal relationships with all members of the community. 


At our school the educators: 


 ensure that the interests, abilities and culture of every child and their family are understood, 
valued and respected; 
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 encourage children to be active participants for sustainability, influencing the quality of life now, 
and for future generations; 


 respect the views and feelings of each child; 
 initiate warm, trusting and reciprocal relationships with children; 
 provide safe and stimulating environments for children 


The parent community is closely involved in supporting the school through representation on the 
School Board, an active Parents and Citizens group, committees and day to day help throughout the 
school. 


Enrolment in 2016 fell to 70 students with several families moving overseas and interstate. The 
smallest cohort being the Year 1 group with 15 students. 


Methodology 


Throughout the year we have used Professional Learning sessions, Professional Pathway meetings, 
classroom observations, consultative planning sessions, data analysis, the National Quality 
Framework  and  the National School Improvement Tool (NSIT) as self-evaluation tools. The nine 
domains of NSIT provided another lens to oversee how teaching and learning aligned with the AAP, 
the Australian Curriculum and the Early Years Learning Framework (EYLF).   


Staff collected and analysed student learning data throughout the year. This enabled us to track 
progress in English and Mathematics (number). Along with regular data collection we also compiled 
pictorial evidence and feedback  showcasing the many things we do at the Cooperative School to 
provide rich learning experiences and valuable community connections. 


Priority 


Improve the quality of learning and teaching to improve student outcomes 


Targets 


 Increase the proportion of students achieving benchmark reading levels by 5% points on 2015 
cohort data 


 Achieve a 5% points increase on the 2015 four year average of the percentage of students 
making expected growth in PIPS reading and maths.  


 Increase the proportion of students improving their English A-E grade between Year 1 and 2 by 
five percentage points from 2015 cohort data 


 Increase the proportion of students improving their Maths A-E grade between Year 1 and 2 by 
five percentage points from 2015 cohort data 


 100%  of students achieving Individual Learning Plan goals 
 90% of staff satisfaction survey data related to support for practice and professional 


opportunities    
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Outcomes to be achieved 


 Shared knowledge, understanding and practice in the teaching of literacy and numeracy which 
will lead to improved student outcomes.   


 All students on  Individual Learning Plans achieving  their ILP goals 


Progress 


Key Improvement Strategy 1: Develop teacher capacity in teaching literacy and numeracy 


Undertake professional learning to support the teaching of literacy and numeracy across the 
school 


Throughout the year we have had ongoing discussion at leadership and whole staff level on ways to 
improve and use our data collections. Data for the 2015 Year 2 cohort has been aggregated to show 
value add from Kindergarten through to their Yr 3 NAPLAN data. Specific Professional Learning (PL) 
undertaken throughout the year covered a variety of curriculum areas. 


 Spelling teaching and classroom support staff attended Effective Spelling Strategies PL with 
Christine Topfer in collaboration with Southern Cross and Isabella Plains ECS.  During Week 7 we 
hosted both schools where our staff shared how they have implemented strategies in their 
classrooms, classroom learning walks and reciprocal sharing from visiting staff. 


 Mathematics Rob Vingerhouts spent an afternoon PL session with staff discussing strategies to 
implement greater student participation and differentiation. The following day Rob delivered a 
maths lesson in each class. Staff were able to observe these strategies being delivered in their 
own class and also other classes. Staff have continued to embed some of the strategies shared 
by Rob throughout the year. This has been particularly useful in ensuring that open ended 
questions are used on a daily basis. Strategies such as group feedback and individual exit tickets 
have also been used across the curriculum  - not just in mathematics. 


 Writing K-2 classroom teachers attended a half day workshop on The Writing Project with Louise 
Dempsey. 


Prior to the workshop specific observations were conducted in classrooms to capture an accurate 
audit of current practice and provided feedback to teachers. All classroom staff including our LSA 
attended the second workshop with Louise. Teachers have demonstrated growth in confidence and 
student work samples evidence increased complexity and stamina in writing across the classes. 


Provide opportunities for staff to observe quality practice within the school (classroom 
walks). 


Throughout the year staff meetings were held in different venues each week enabling teacher to 
observe each other's classroom environments and explain what has worked well. Whilst teachers 
have had time to observe each other during their Duties Other Than Teaching (DOTT)  time  it has 
been noted that dedicated time to observe practice would be beneficial and a target for 2017. 


Refine the coaching and mentoring program to maintain focus on building capacity in the 
teaching of literacy and numeracy particularly in the delivery of the Daily 5 structures 


Whilst Professional learning has taken place to build capacity for all, leadership and staff agree that 
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this is always an area for ongoing learning, implementation and improvement. 


Embed Aboriginal and Torres Strait Islander perspectives within teaching and learning 
across the school 


Teachers embed genuine Aboriginal and Torres Strait Islander perspectives across the school. We 
invited local Ngunnawal elder Tyronne Bell on several occasions to work with a group of students on 
Ngunnawal land. We held a cleansing ceremony to recognise the opening of our new native garden. 
The plants were donated by Greening Australia with other members of the Aboriginal community 
Adam Shipp and former student Ngalan (now at Dickson College) joining us on the day. 


Our preschool and year 2 students took part in Bush School sessions on Ngunnawal land with 
teachers focussing on the deep connection to the land and the Aboriginal way of learning. Our year 2 
class conducted a fundraiser and purchased a plaque showing that we are proud to recognise our 
school stands on Aboriginal land to present to our school. Storytelling, identifying Australia as a land 
of many cultures, acknowledging the contributions of Ngunnawal people and the sense of place we 
feel as we work on Ngunnawal land is apparent in all classrooms.  


Evaluate teaching programs across the school to ensure spelling serves writing  


Staff have taken part in the Network Writing Project. Across the learning spaces the teaching of 
spelling is embedded in everyday learning. Through the use of sight words, word walls, bump it up, 
tiered word charts, personal dictionaries, modelled writing, ‘have a go’ spelling, self-editing,  spell 
check, whole class reading and Word Work in Daily 5 are among the strategies used. 


Facilitate staff links with other schools to build capacity in areas for development through 
Action Learning with partner Early Childhood Schools 


Each term staff embraced sharing of learning across our early Childhood schools. In term one we 
shared Effective Spelling strategies in PL at Southern Cross ECS and hosted a follow up session later 
in the term. In term three we shared a session at Isabella Plains ECS and term 4 at Lyons ECS. These 
sessions proved valuable in sharing with colleagues, observing classroom environments and 
resources and professional conversations. A continued focus to extend our connections and deepen 
our Action learning with the ECS network is a recommendation for our 2017 AAP.  


To assist teachers in our moderation process we trialled a Writing Assessment Guide developed by a 
colleague from another network.  


Percentage of staff completing the School Satisfaction Survey agree or strongly agree that 


 This school takes staff opinions seriously. (p3/48) 100% 
 Overall I am satisfied the students are getting a good education at this school. (p6/48) 100%   


However only: 


 63% agreed that “I receive useful feedback about my work at this school.” 
 50% agreed that there is effective communication amongst all staff indicate areas which need to 


be addressed  
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Key Improvement Strategy 2: Build teacher capacity to support children with additional needs 


Audit staff areas of expertise and areas for development. 


Facilitate targeted professional learning for staff in areas identified for development 


Staff provided feedback through their Professional Pathways identifying areas for development. This 
was used to guide both whole school and individual PL undertaken throughout the year. All PL 
aligned with the AAP and following attendance staff shared new knowledge and implementation 
strategies.  


Along with supporting students with additional learning needs we included a focus supporting our 
Gifted and Talented students. 


Gifted and Talented  


One staff member has taken on further study in the area of G&T. Along with her university course 
she has also attended the GATEWAY teacher network meetings. Planning for integrated units 
followed the model shared at this PL. Teacher confidence grew in the area of planning using 
differentiated questions to meet the needs of the range of students in each class. During term 4 we 
met each week to develop an ongoing sustainable procedures to ensure we are developing staff 
understanding, building of differentiation across the curriculum and meeting the needs for all 
students. 


Science  


Our science coordinator in conjunction with the SLC delivered science lessons across the school in 
semester one. This was highlighted with  every year 2 student achieving the CSIRO Green Crest 
Award. In collaboration with the parent and wider community the Science Fair in term three was a 
great success with multi age activities taking place across the school. Visiting experts led each group 
through a range of experiments including gravity, Reuben’s tube demonstrating sound 
waves,  chemical reactions using film canister rockets, molecules and robotics. We hosted a class 
from Black Mountain school who assisted in some of the experiment demonstrations and interacted 
with our students. 


The Arts   


We have continued to strengthen our connection with the ANU Music Engagement Program. 
Students and parents took part in an ANZAC Commemoration and several Outreach Singing 
events  at Morshead Homes. Along with weekly community singing  all students participated in the 
Big Gig at Llewellyn Hall at the end of October. Feedback from Dr Susan West  regarding our 
participation is always very positive and our staff and students LOVE it. In term three we engaged a 
local teacher musician “Mr Tim” who developed a whole school drama and dance performance 
where all classes performed on stage at Turner school. This was very well received by the 
community.  All classes participated in the Instrumental Music Program (IMP) throughout the year 
with a culminating performance at the ANU Llewellyn Hall in Bandstravaganza in November. Visual 
Arts was covered through the classroom program.  


Percentage of staff completing the School Satisfaction Survey agree or strongly agree that 
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 Teachers at this school motivate students to learn. (p4/48).    100% 
 Students learning needs are being met . (p4/48).      100%    
 Teachers encourage students to try out new ideas: think independently . (16/48) 100% 


Key Improvement Strategy 3:  Ensure differentiation of teaching and learning is across the school 
Ensure all identified children have SMART personalised learning plan goals 


Embed regular discussion about student progress based on data through meeting schedules 


Using data collected across the school students were identified as requiring Individual Learning Plans 
or Personal Learning Goals. These goals were reviewed each term and progress shared with families. 
All students on personalised plans achieved their goals and these were adjusted to meet the ongoing 
needs of each student as the year progressed. 


Identify and document core quality differentiation practices within the school 


Using a planning proforma shared following G&T PL all staff developed universal concepts and 
generalisations; A Big idea / Key Concept  and focus question. These core questions are then 
expanded using Bloom’s taxonomy to include extension  as well as structured/ adjusted questions to 
cater for the different learning needs within each class. 


Our preschool program provides a rich, child led emergent curriculum with strong connections with 
families. Individual focus children share their wonderings with the group enabling all children to 
expand their thoughts and ideas.  All classes, including preschool, host our school assembly each 
term, participate in multi age learning experiences and excursions, share the outdoor environment / 
learning spaces and play together.  


Professional learning program for school-based administrative staff to support specific 
learning needs of identified children 


In class educators attended PL based on the learning needs of students. This PL included a Grammar 
workshop, The Writing Project, Effective Spelling Strategies, Child Space.  Admin staff also renewed 
their First Aid qualifications.  


Percentage of staff completing the School Satisfaction Survey agree or strongly agree that 


 Teachers at this school provide students with useful feedback about their school work. (p3/48) 
100% 


 Teachers set high standards for learning in their classes. (p16/48) 100%  
 Teachers want every student to do their best  (p16/48) 100%  
 Teachers believe every student can be a success (p16/48) 100%   


Key Improvement Strategy 4: Ensure assessment data is relevant, understood and used as a basis 
for all teaching 
Embed data collection as a regular part of teaching and learning cycle staff and planning 
meetings 


Data is collected in a variety of forms across the school with each teacher recording and sharing their 
data at the end of each term during professional data discussions. Data collected included formative 
and summative data as well as ongoing anecdotal data, photographs, pic collage, voice recordings, 
work samples, feedback . 
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Continue discussions with cluster / early childhood schools to develop shared moderation 
practices and a clear understanding of long term student progress 


Through our ongoing PL and meetings with other early childhood schools, our cluster colleagues, the 
use of the Writing guide for assessment,  aggregation of data showing growth from K-2 (3 -  include 
NAPLAN from prior year 2 group) and ongoing data analysis, staff have a greater sense of confidence 
with data matching their teacher professional judgement 


Percentage of staff completing the School Satisfaction Survey agree or strongly agree that: 


 Teachers at this school use results from system testing and system processes to inform planning. 
(p6/48) 100%    


 Teachers challenge students to do better. (p16/48) 100%  


Priority  
Build and grow a safe and supportive school environment that fosters learning. 


Targets 


By the end of 2016 


 Maintain the proportion of parent satisfaction survey data related to community partnerships, 
expectations, safety, fairness, concerns and improvement 


 Build on collaborative partnerships with families and communities through the Arts (Community 
Singing and Outreach within our community) 


Outcomes to be achieved 


Every student will be provided with a safe and engaging learning  environment and develop skills 
and attitudes to lead a responsible life. 


Students and their families consider their own and others’ wellbeing through active engagement in 
music making. 


Progress 


Key Improvement Strategy 1: Continue to grow community capacity to support whole child well-
being 


Bluearth PL was again  embedded within a co-teaching program each fortnight. During term 1 Ross 
Dennis worked with teachers to embed their learning with their own class in between weeks. As a 
school we provide an environment that encourages and values physical activity. Through the PL and 
in class sessions Bluearth has enhanced teacher capacity to use physical activity to support learning 
and development, developing themselves for role models of active living, providing relaxation and 
release from mentally demanding, sedentary work as well as providing opportunities for teachers to 
be physically active with colleagues. In addition Bluearth builds student’s physical literacy – the 
confidence, motivation and competence to lead an active life. By providing opportunities for 
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students to experience success and enjoyment as well as learning through experience and self-
reflection we help build the foundation for an active life. 


Build on component 3 and deliver component 4 of the KidsMatter (Primary) initiative  


During semester one Component 3 of KidsMatter was delivered across the school with staff PL, 
parent surveys  and follow up actions for the community including a ‘Coffee and Chat’ session 
presented by our School Psychologist around parenting strategies and chores, regular newsletter 
items targeting areas of interests identified through the parent surveys and updates through the 
P&C.   Following update of this information with Kidsmatter a further $5000 grant was awarded. This 
money has been used to update our library with relevant picture books for use in classrooms and 
borrowing as well as additional resourcing for our parent library. A borrowing section has been set 
up in the front office and parents have acknowledged the support this provides. 


Several parents have used the parent resources set up in the Front Office and have commented on 
the usefulness of the article published in our newsletter. We have continued to add to our library 
collection making sets of books available for teacher to use with their classes 


Continued progress through ACTSmart  - water, waste, curriculum, energy, biodiversity 


We continue working with students and the community to maintain our ACT SMART accreditation. 


Our ongoing work includes each class working with our BSO -  having a garden bed they look after. 
Various crops have been planted and harvested across the year. Our preschool group have shared 
stories of how they cooked the produce with their families. Parents have joined classes and shared 
cooking skills. 


Google Apps For Education (GAFE)  and use of Chromebooks for students 


Two staff attended the two day GAFE summit in Canberra during April stand down. Consultation 
with the School Board and P&C continued through the semester regarding the implementation of 
GAFE.   25 Chromebooks for student use were purchased.  Towards the end of term two I met with 
families of year 2  to discuss the use of GAFE  and sought permission for individual GAFE accounts. 
This met with mixed reactions with half the class  being given permission to participate. Options for 
the other students continue to be to use the iPads and other netbook devices. 


During second semester the Year 2 class have used the Chromebooks with great success. Questions 
are posed through Google Classroom, students are able to ask for assistance and programs such as 
Read and Write  have meant that students can access their learning with greater enthusiasm. 


Professional reading and discussions 


G&T, Differentiation, Social and emotional well-being  and The Writing Project have formed the basis 
of professional reading and discussions conducted this semester. 


A classroom teacher led G&T  discussion on planning at the end of each term, providing a model to 
ensure that differentiation is embedded through the planning, teaching and assessment cycle. 


Percentage of parents completing the School Satisfaction survey agree or strongly agree that 


 Community partnerships are valued and maintained (p5/24) 100%    
 Teachers at this school expect my child to do his or her best. (p3/24) 98%     
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 My child feels safe at this school. (p3/24) 98%    
 Staff at this school treat students with respect (p8/24) 98%    
 I can talk to my child’s teachers about my concerns.(p3/24) 98%     
 This school looks for ways to improve (p3/24) 96%     
 I am satisfied this school has high expectations in all that it does. 98%    


Key Improvement Strategy 2: Maintain quality of all transitions  including year 2 to year 3 
transitions to other schools 
Evaluate the effectiveness of transition information for families commencing at school 
Throughout the year the website and Facebook page have been updated regularly to provide 
information to families seeking to enrol in our school. All families commencing at our school are 
offered individual time to meet with the leadership team and tour the school to ensure our learning 
environment is the right fit for families. Getting to know you interviews are carried out by week 3 of 
term 1.  The principal conducted individual transition meetings with new families commencing 
through the year along with group information sessions for the incoming preschool cohort. Feedback 
from families has been of genuine appreciation for the time and personal nature of school visits and 
the comprehensive nature of information on the website.  


Maintain support strategies and timelines for  Year 2 families to finalise Year 3 placement 
decision making processes 


Families of the 2015 year 2 were surveyed at the beginning of the year on the effectiveness of the 
variety of transition processes which took place. During Getting to know you interviews early in Year 
2 families have the opportunity to discuss where their child will be attending year 3 and transition 
activities with cluster schools commence in term 1 and continue throughout the year. This year we 
held a very successful afternoon tea with previous students returning to the Coop to share their 
stories with our current year 2 cohort. Feedback from families was very positive He doesn't feel as 
worried about the change now that he had heard others experiences, and that they have made great 
friends etc. It was very helpful for him. 


Continue to work with Lyneham Primary School and Turner School to support transition 
decision making and processes for families 


Early in term 1 the leadership team visited both schools to communicate with staff and the students. 
This year we have included a transition handover page to hand on to our cluster colleagues  


Percentage of parents completing the School Satisfaction survey agree or strongly agree that 


 Parents are greeted warmly when they visit my child’s school 100% 
 The principal at my child’s school is very supportive of parents and the role we play in student 


education 100%     


Key Improvement Strategy 3: Improve communications with key stakeholders  
Maintain newsletter as the main form of communication for all families 


The fortnightly newsletter remains as our primary source of communication with families. This is 
emailed to families and published on our school website. In addition to the fortnightly publication an 
additional newsletter is sent out in week one of each term with administration information. 
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Continue to update to the school website to reflect current school events, calendar, learning 
and success stories 


The school website has been regularly maintained and updated with current notes for families, 
What's Happening and calendar information. Feedback from families has been positive  


Introduce Social Media to promote ACT public education through our school 


The O’Connor Cooperative School Facebook page is another form of good news sharing for families. 
We now have over 100 likes on the page.  


Families regularly provide positive feedback such as ‘a blanket thank you to all the staff who do all 
the little 'above and beyond' things throughout the year to make the Coop School experience such a 
beautiful one for all the students. You all rock!’ 


Percentage of parents completing the School Satisfaction survey agree or strongly agree that: 


 My child’s teacher gives me practical information that I can use at home to help my child 
learn.(p13/24) 96%    


 When my child’s teacher communicates with me about my child’s learning it is usually positive. 
(p14/24) 100%    


 I believe it’s my responsibility to communicate with my child’s teacher regularly.(p14/24) 100%    


Key Improvement Strategy 4: Build closer links and share quality pedagogy and practice with key 
partners 
Continue to strengthen relationships with families  through key projects including Fete, 
Green team, Sustainability 


Outreach Singing through ANU MEP partnership 


A successful community school fete took place in March as our major fundraiser for the year. An 
example of feedback from families Thanks so much for all of your hard work and efforts for the 
Fete!  It was fantastic and people really enjoyed it. 


Our Green team assisted our BSO in developing our native garden and we continued to maintain 
vegetable gardens, chickens, solar power, water and waste wise practice. The Green team have 
acknowledged that greater family participation would be needed to maintain the level of support to 
the school in future.  


Outreach singing - Through community singing each week we have continued to strengthen our 
connection with the ANU Music Engagement Program. Students and parents took part in an ANZAC 
Commemoration and several Outreach Singing events  at Morshead Homes. All students participated 
in the Big Gig at Llewellyn Hall at the end of October. Feedback from Dr Susan West  regarding our 
participation is always very positive and our staff and students LOVE it. 


Continue to strengthen relationships within the Cluster for families and staff.  


During first term one of the school leaders from Turner school acted in a leadership position whilst 
the principal was on LSL. This provided an excellent opportunity  to share practice across the two 
schools. During transition visits our Year 2 teacher has been able to strengthen these relationships. 



https://www.facebook.com/OConnor-Cooperative-School-An-ACT-Government-Early-Childhood-School-974552422605511/
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Build on the relationships with other Early Childhood Schools, outside our network, to share 
practice around the National School Improvement Tool.  


Throughout the year we have undertaken professional learning, hosted and visited several early 
childhood schools including Southern Cross, Lyons and Isabella Plains 


Reflect cultural perspectives from our community across the learning environments 


During the ‘getting to know you’ interviews early in term 1 staff families are invited to share ways 
they would be happy to share their culture with the class or school. Throughout the year we had 
multiple families, and extended family members,  share cultural celebrations, cooking experiences, 
language, artefacts and songs, along with our connections with the local Aboriginal people to enrich 
the learning for the whole school community. 


Our school psychologist shared her knowledge with parents throughout the year which was also well 
received I wanted to say thanks for organising this morning. It’s always helpful to get hints and tips, 
or even just to receive some reinforcement on philosophies that you might already subscribe to.    


Percentage of parents completing the School Satisfaction survey agree or strongly agree that 


 This school works with me to support my child's learning. (p4/24) 96% 
 I am satisfied this school has high expectations in all that it does (p6/24) 98% 





		Context

		Methodology

		Priority

		Targets

		Outcomes to be achieved

		Progress

		Undertake professional learning to support the teaching of literacy and numeracy across the school

		Provide opportunities for staff to observe quality practice within the school (classroom walks).

		Refine the coaching and mentoring program to maintain focus on building capacity in the teaching of literacy and numeracy particularly in the delivery of the Daily 5 structures

		Embed Aboriginal and Torres Strait Islander perspectives within teaching and learning across the school

		Evaluate teaching programs across the school to ensure spelling serves writing

		Facilitate staff links with other schools to build capacity in areas for development through Action Learning with partner Early Childhood Schools

		Ensure all identified children have SMART personalised learning plan goals

		Embed regular discussion about student progress based on data through meeting schedules

		Identify and document core quality differentiation practices within the school

		Professional learning program for school-based administrative staff to support specific learning needs of identified children

		Embed data collection as a regular part of teaching and learning cycle staff and planning meetings

		Continue discussions with cluster / early childhood schools to develop shared moderation practices and a clear understanding of long term student progress



		Targets

		Outcomes to be achieved

		Progress

		Build on component 3 and deliver component 4 of the KidsMatter (Primary) initiative

		Continued progress through ACTSmart  - water, waste, curriculum, energy, biodiversity

		Google Apps For Education (GAFE)  and use of Chromebooks for students

		Professional reading and discussions

		Maintain support strategies and timelines for  Year 2 families to finalise Year 3 placement decision making processes

		Continue to work with Lyneham Primary School and Turner School to support transition decision making and processes for families

		Maintain newsletter as the main form of communication for all families

		Continue to update to the school website to reflect current school events, calendar, learning and success stories

		Introduce Social Media to promote ACT public education through our school

		Continue to strengthen relationships with families  through key projects including Fete, Green team, Sustainability

		Outreach Singing through ANU MEP partnership

		Continue to strengthen relationships within the Cluster for families and staff.

		Build on the relationships with other Early Childhood Schools, outside our network, to share practice around the National School Improvement Tool.

		Reflect cultural perspectives from our community across the learning environments
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