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INTRODUCTION TO SCHOOL 
Bonython Primary School is situated in the 
Tuggeranong region of Canberra and is one of 
five schools that make up the Lanyon Cluster. The 
school thrives on its connections to the wider 
school community, the preschool and to the 
cluster.  

The values that underpin our educational practice 
are: compassion; quality contributions; fairness, 
honesty and trustworthiness; respect for people, 
property and the environment; responsibility and 
inclusivity. Through the school’s vision the 
community works together to foster an active joy 
of learning in all students. Students engage in 
programs that enable them to develop the 
knowledge, skills and values to be active, global 
citizens working towards a positive, sustainable 
future. 

The cluster’s literacy and numeracy project and 
the assessment for learning project focus on 
designing learning programs that provide success 
for all students. The school is also involved in the 
Sustainable Schools initiative. Along with waste 
wise practices the school has installed a 2kW 
solar electricity system and has become a focus 
for schools looking to become more sustainable. 

 
STUDENT INFORMATION 
Student enrolment 

In 2009 there was a total of 439 students at this 
school. 

2009 Student enrolment by equity groups 

 
 

Number of 
Students 

Male  201 

Female 238 

Indigenous 4 

LBOTE 87 

 

Student attendance 

The following table identifies the attendance rate 
of students by year level during 2009. Student 
attendance rate is the percentage of school days 
attended by students in each year level at the 
school. Student attendance is measured over two 
school terms; that is from the first day of the 
school year for students in term one to the last 
day of term two. 

 

Year level Attendance Rate % 

0K 93.6 

01 94.4 

02 93.5 

03 92.6 

04 93.4 

05 91.4 

06 93.1 

Duty of care requires all student absences to be 
explained in writing on return to school. The 
classroom teacher is responsible for monitoring 
this via their class roll. If a student is absent for 
more than three days the teacher should contact 
home from a student welfare point of view and to 
offer school work so the student does not fall 
behind (if this is appropriate given their condition). 
Continued absences are brought to the attention 
of the School Leader C as the school is 
responsible for ensuring each student’s education. 

 

STAFF INFORMATION 
Teacher qualifications 

All teaching staff meets the professional 
requirements for teaching in an ACT public 
school. 

The proportion of teaching staff with 
certificates/degrees/diplomas and a postgraduate 
qualification is shown below. 

Qualifications Teaching Staff % 

Certificate/Diploma/Degree  100 

Postgraduate 14 

 

Workforce Composition 

In 2009 the workforce composition of the school is 
highlighted in the following table. 

Role Number 

Administrative Officers 5 

General Service Officers or 
Equivalent 1 
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School Leaders 5 

Teachers 28 

TOTAL 39 

There are no indigenous staff at this school. 

 
VOLUNTEERS 
Bonython is very lucky to have a wonderful group 
of parents who give freely of their time to listen to 
children read, attend excursions, give 
presentations, run book club, help in the canteen, 
fundraise, get involved in the P&C, assist in 
classrooms, take sporting teams and work in our 
gardens. It is estimated that this time adds up to 
over 4 000 hours. 

SCHOOL REVIEW AND DEVELOPMENT 
The ACT Department of Education and Training 
Strategic Plan 2006-2009 provides the framework 
and strategic direction for the school’s plan. This 
is supported by the School Improvement 
Framework which is the overarching framework 
for achieving high standards in student learning, 
innovation and best practice in ACT public 
schools. The framework supports schools in 
striving for excellence. 

All ACT public schools participate in a cycle of 
school review and development. During 2008 a 
review of the School Improvement Framework 
resulted in the cycle of review being extended 
from three years to four years.  

Schools take part in a continuous cycle of review 
comprising annual self assessments against their 
school plans and the domains of schooling. In the 
fourth year schools undergo an external validation 
process. This process provides an independent 
and unbiased assessment of the schools progress 
towards achieving system and school priorities.  

To provide schools with time to incorporate 
changes in the school improvement process no 
schools were externally validated in 2009. 

 
SCHOOL SATISFACTION 
Schools continually use a range of data collection 
tools to gain an understanding of the satisfaction 
levels of their parents and carers, staff and 
students. In 2009 the school undertook a system 
survey to gain an understanding of school 
satisfaction at that time. Staff and students from 
year 5 and above took part in an online survey 
while parents completed a hard copy survey.  

Overall Satisfaction  

In 2009 81 percent of parents and carers, 94 
percent of staff, and 89 percent of students at this 
school indicated they were satisfied or highly 
satisfied with the education provided by the 
school. 

These results as well as the continual review of 
school performance across the four domains of 
schooling: learning and teaching, leading and 
managing, student environment and community 
involvement contributed to the development of the 
school plan. This plan is available on the school 
website at www.bonythonps.act.edu.au  

 

PROFESSIONAL LEARNING 
During the course of the year a range of 
professional learning opportunities were provided 
to all staff.  The main focus was around quality 
teaching and the work of our cluster in improving 
teacher pedagogy.  These included: 

o Quality Teaching coaching and 
mentoring 

o Co-operative Reading (three staff , one 
day each) 

o First Steps (all staff , two days each) 
o guided reading (12 staff, two hours each) 
o cluster workshops on Learning By 

Design (all staff for one day) 
o cluster staff meetings ( all staff for a total 

of six hours over terms 1 to 3) 
o Learning By Design workshops  
o Every chance to learn 
o assessment for learning ( four staff for 

two days) 
• sharing of good practice in school and cluster 

staff meetings 

• cluster executive coaching and mentoring 
sessions. 

 

 
 
 
 
 
 
 
 
 
 

http://www.bonythonps.act.edu.au/�
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LEARNING AND ASSESSMENT 
Performance in literacy and numeracy 

Students in kindergarten undertake an on-entry 
assessment of their early reading and numeracy 
skills using the Performance Indicators in Primary 
Schools (PIPS) program. Student results are 
reported against five performance bands.  

  

Bonython PIPS 2009 mean raw scores 

 School ACT 

 Start End Start End 

Reading 40 94 44 114 

Mathematics 32 46 33 48 

 

PIPS data showed that the cohort started below 
the system average and finished below the 
system average in reading. In numeracy the start 
and end data proved to be very close to system 
mean. Across all years PM benchmarks are now 
used to track reading. This, in association with 
First Steps writing and reading, is being used to 
guide teaching in kindergarten. The SENA 
assessment tool was used as the diagnostic tool 
for guiding numeracy teaching of the number 
strand. 

Students in years 3, 5, 7 and 9 in all ACT schools 
participated in the National Assessment Program-
Literacy and Numeracy (NAPLAN). This program 
assesses skills in reading, writing, spelling and 
grammar and punctuation and numeracy. 

In 2009, 1.85 percent of students in year 3 at this 
school were exempt from NAPLAN based on 
nationally agreed criteria.In 2009, 1.82 percent of 
students in year 5 at this school were exempt from 
NAPLAN based on nationally agreed criteria.  

Bonython Primary 2009 NAPLAN Mean Scores 

 Year 3 Year 5 

 School ACT School ACT 

Reading 404.1 434.2 506.0 512.8 

Writing 414.0 420.7 490.4 488.6 

Spelling 409.8 411.9 485.6 489.2 

Grammar & 
Punctuation 

405.0 434.2 506.5 514.0 

Numeracy 388.8 408.0 474.3 497.0 

Writing and spelling are shown as relative 
strengths in the 2009 NAPLAN testing in both 
year 3 and year 5.  

Growth of ESL students in year 5 was also strong 
across the board. Of the eight ESL students in 
year 3 only 5 sat the NAPLAN assessment.  In 
writing, 80 percent of ESL students made 
expected or above expected growth.  In 
numeracy, 60 percent of these students made 
expected or above expected growth.  One 
hundred percent of year 5 ESL students achieved 
at or above national minimum standard in reading, 
spelling, writing and numeracy. 

There are always areas for growth for the school 
to focus on. This is true for both years 3 and 5. 
Numeracy testing revealed that results in both 
year 3 and 5 number assessments were below 
system average. The school had already targeted 
Mental Computation and Count Me In Too as 
programs to assist in the improvement in this 
learning area. 

Count Me In Too and Mental Computation will 
continue to be introduced as strategies assist in 
students making meaning of maths and becoming 
numerate. An emphasis on early intervention will 
assist in identifying individual needs of students 
early and providing support to those students. 

All assessment gives us data on which to focus on 
planning for learning. In line with the Department’s 
literacy & numeracy guidelines, Bonython will be 
using First Steps Reading and Writing (k-6) as a 
resource of strategies for reading and writing.  

PM Benchmark assessments are used from K-6 
to indentify the reading behaviours of students; 
including retell, decoding, self-correction, reading 
on and comprehension. This is particularly aimed 
at tracking the development of inferential and 
literal comprehension skills of students across the 
school. 



DOMAINS OF SCHOOLING 

Bonython Primary School 2009 Annual School Board Report                                                                        6 

 

 
LEARNING AND TEACHING 
School Focus 
Improve student outcomes in literacy and 
numeracy. 
 
In recent times Bonython Primary has been 
through a period of renewal. The appointment of a 
new principal in late 2007 and two School Leader 
Cs in early 2008 offered an opportunity for the 
school to review all aspects of school life. This 
started with curriculum and pedagogy and in 
particular literacy and numeracy teaching and 
learning. 
 
Strategies 
A review of NAPLAN literacy and numeracy 
results, PIPS results and a review of how literacy 
and numeracy was taught ended with a review of 
our approach to the delivery of quality teaching.  
 
We found a lot of evidence of quality teaching and 
learning in both literacy and learning as well as in 
terms of assessment and reporting. We also 
found that there was an inconsistency of practice 
in curriculum, pedagogy, assessment and 
reporting. 
 
The first strategy we implemented was the 
systematic assessment of reading achievement 
using PM benchmarks. We scaffolded the 
introduction of this system so that all teachers 
assessed all children each term. In 2009 this has 
become an accepted part of school life. Literacy 
learning is now tracked using school wide tools 
and mapping processes. 
 
Develop a systematic process for 
improvement including targeted professional 
learning. 
 
 In 2009 the school continued its targeted 
approach to professional learning through First 
Steps Reading professional learning, completing 
the training begun in 2008, First Steps Writing. 
Teachers now use first steps strategies and 
assessment tools in classes and reflect on these 
strategies in regular sharing sessions at staff 
meetings. 
 
This, along with the Lanyon cluster of schools’ 
practice of training all teachers in the use of 
differentiated reading programs such as guided 
reading and co-operative reading, has greatly 
supported the improved practice of literacy 
teaching in our classrooms. 
 
Our involvement in the system initiative Middle 
Years Mental Computation project was also part 

of our strategy to improve the quality of numeracy 
teaching. Teachers in the later childhood area of 
the school now use mental computation strategies 
and assessment tools to teach a range of 
numeracy concepts. This, too, has been 
supported by these teachers sharing this learning 
at two very engaging staff meetings. 
 
An area of concern that came to light in our review 
of teaching and learning was the inconsistent way 
in which differentiation was taking place. We 
targeted two ways in which to support 
improvement in both consistency and practice. 
The first was the use the Learning by Design 
(LbD) framework to differentiate the curriculum. 
This framework, especially in the domain that 
focuses on transformational learning, applying 
appropriately and creatively, scaffolds teachers to 
differentiate learning. Our focus was to encourage 
an emphasis on this quadrant of the LbD 
framework when planning and using learning 
elements. 
 
The second aspect of this strategy was to plan 
and use assessment for learning strategies that 
align with assessment and learning policy. A 
number of teachers have been engaged in a 
cluster project around the practical 
implementation of assessment for learning in the 
classroom. These teachers’ practice has become 
the inspiration, after sharing them in staff 
meetings, for other teachers to begin use of these 
strategies on a daily basis. We are very much at 
the beginning of this journey, with this project 
extending to every classroom in 2010. 
 
Claims 
Simply put, all teachers are implementing First 
Steps reading strategies and all teachers are 
implementing guided reading and co-operative 
reading where appropriate. Teachers are also 
using PM benchmarks to track student 
achievement in reading. PM benchmarks are used 
to track 100 percent of children each term. 
  
In terms of Mental Computation strategies we 
have achieved a goal of training two teachers in 
the application of the strategies and they have 
started running sessions for teachers. Teachers 
have begun to use these strategies in classrooms. 
 
Assessment for learning is in use in a small 
number of classrooms. We have yet to see the 
impact of this initiative. 
 
Evidence 
The timeframe for success in improving student 
outcomes in literacy and numeracy is a long term 
one aiming at seeing improved NAPLAN results in 
2011. However our mapping has shown that 20 
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percent of children who were previously well 
below grade level are bridging the gap and 
showing improvement at greater than the 
expected level. The strategies that we have put in 
place are moving our student outcomes towards 
our targets. 
 
Progress towards the achievement of our goal is 
indicated by the 2009 PIPS data and NAPLAN 
growth data. PIPS standard scores at the end of 
2009 indicate that 61 percent of students made 
average or better growth in numeracy from their 
respective starting point, and 52 percent made 
similar growth in reading. Year 5 NAPLAN results 
in 2009 show better than territory growth in 
reading (+11.2 points).  
 
School Focus 

Establish a whole school P-6 approach in 
curriculum and pedagogy by embedding the 
Essential Learning Achievements (ELAs) into 
all learning programs and progressing work 
with Learning by Design and the Quality 
Teaching model. 

This focus very much aligns with recent system 
initiatives and is a natural step for schools in the 
Lanyon cluster that have been on the quality 
teaching journey for the last 5 years. It was a 
logical move to embed the ELA’s into our Lanyon 
Cluster Teaching and Learning Model along with 
the Quality Teaching model. 
 
Strategies 
Our focus has been to develop a systematic 
process for improvement including targeted 
professional learning focussed on the ELAs; 
school based and cluster based professional 
learning days; the QTm, through these planning 
days; the employment of a QTm coach and the 
systematic delivery of professional learning at 
staff meetings and the Learning by Design 
framework, through cluster professional learning 
days and cluster staff meetings each term. 
 
We have established and scaffolded a process 
that facilitates all teachers using the planning 
placemat to plan learning elements each term. 
This process also ensures that these placemat 
incorporate ELAs into all planning. 
 
The employment of a cluster QTm coach allowed 
us to apply a quality teaching lens to these 
learning elements. This was done at two levels. 
Firstly through the cluster coaching and mentoring 
sessions were run for executive where the model 
was presented as a tool for coaching and 
mentoring teachers. 
 

Secondly we took this training to staff through 
workshops at staff meetings and by giving 
teachers the opportunity to participate in paired 
observational rounds using the Quality Teaching 
model as an instructional tool. 
 
Further to this we supported teachers to be 
involved in cluster projects that gave them the 
opportunity to take their learning in these 
initiatives to another level. All of these projects 
used an action research model where the action 
was the creation of a targeted learning element 
which embedded ELAs and focussed on 
dimensions of Quality Teaching, audited under the 
Quality Teaching lens. Data was collected that 
allowed teachers to analyse the impact of their 
teaching on the academic, social and emotional 
lives of these children. 
 
Our work over the past two years to map the 
ELAs we have covered continued in 2009. This 
has proved fruitful in supporting teachers to 
become familiar with the ELAs as well as 
informing future teaching and leading us towards 
a scope and sequence chart. 
 
Claims 
Learning programs are clearly articulated and 
presented with ELAs incorporated into all learning 
programs and assessment tools. The language of 
the ELAs is an integral part of professional 
discussions when planning and assessing and 
ELAs are embedded in knowledge outcomes, 
learning activities, assessment tools and Criteria 
and Quality (CQ) rubrics where appropriate.  
 
The planning placemat is used for all planning by 
all teachers. Teachers plan in teams at the 
beginning of the year and at the end of each term 
for the following term. Planning documents 
including placemat will be shared with executive. 
 
Teachers have worked with the cluster coach in 
planning time, in teams and individually, to use 
Quality Teaching model. This has been supported 
by instruction educational rounds run by the QTm 
coach. As a result teachers are using the Quality 
Teaching model in planning for teaching and 
learning. 
 
Evidence 
The evidence for this can be found in teachers 
learning programs, in minutes of executive and 
staff meetings, in term overviews presented to 
executive and published in newsletters, in 
placemats and published learning elements and in 
ELA scope and sequence mapping charts.  
 
Any observer coming in to staff meetings, 
executive meetings team planning meeting or just 



DOMAINS OF SCHOOLING 

Bonython Primary School 2009 Annual School Board Report                                                                        8 

 

listening to professional conversations will note 
the quality and nature of the professional 
interactions.  
 
The report of the Quality Teaching coach also 
reflects the nature of the activities in this area and 
the success we have in establishing a whole 
school approach to curriculum and pedagogy. 
 
In satisfaction surveys, 90 percent of staff agree 
that they use results from system testing and 
system processes to inform their planning, and 79 
percent indicate that there are processes in place 
to support their work.  
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LEADING AND MANAGING 
School Focus 
Build a productive school culture based on 
high expectation, collaborative practice and 
where professional learning is valued. 
 
Strategies 
As indicated in the previous domain, teachers 
have been encouraged and supported to be 
involved in school and cluster based projects. 
This strategy had the ambition of creating an 
environment where innovative practice is valued, 
professional achievement is celebrated, where 
teachers have opportunities to practice leadership 
and to participate in decision making. It was also 
anticipated that this engagement in professional 
projects would raise the level of professional 
dialogue amongst all teachers in the school. 
 
To further enhance and build a productive school 
culture a points system was established by the 
workload committee to facilitate the sharing of 
leadership opportunities across all aspects of 
school life. Leadership roles were identified and 
categorised into the four domains of schooling. 
Points were assigned depending upon the level of 
complexity and time commitment the task 
entailed. Each teacher had to select at least one 
teaching and learning task and select enough 
tasks to reach the required target of points. This 
varied according to your status as a part time or 
full time teacher. 
 
This system was established at the end of 2008 
and implemented fully in 2009. 
 
Claims 
The introduction of the roles and responsibilities 
points system has resulted in teachers that are 
engaged in projects to enhance their knowledge 
and skill set around leadership and teaching and 
learning. Interested staff is engaged in leadership 
roles in their chosen area.  
Our goal is to test these claims with a survey in 
2011. However the system has been 
implemented, all teachers have participated in at 
least 1 professional project and staff has taken 
responsibility for their chosen task. An example of 
this is two early career teachers with leadership 
aspirations being supported to be involved in the 
Middle years Mental Computation Project. They 
have implemented in their classrooms, mentored 
other teachers and presented workshops to staff. 
Staff meeting and executive minutes reflect the 
success of these workshops. 
 
Evidence 
In satisfaction surveys, 69 percent of teachers 
indicate they have opportunities to practice 

leadership and 70 percent that they have 
opportunities to participate in decision making. 
Results also indicate 78 percent are satisfied their 
opinions are valued by colleagues.  
 
School Focus 
Enhance communication and reporting for all 
members of our community. 
 
The implementation of a number of Federal 
government initiatives around reporting has had 
an impact on how schools report student 
progress. Bonython Primary School has gone 
through a transformation over the past few years 
to reflect these changes. In 2009 we responded to 
the direction from MCEETYA that reports include 
information about strengths, areas for 
improvement and suggested strategies to assist 
achievement of these goals.  
 
Strategies 
A process of review in light of these 
recommendations began early in 2009. A 
committee of teachers collected a variety of 
reports from ACT schools and set about a process 
of consulting with staff. This process which took 
place in term 1 saw the creation of a new report 
by the end of the term.  
 
In term 2 teachers prepared reports using this 
new format. The reports were sent home at the 
end of the term. Early in term 3 online surveys 
were created to survey teachers and parents 
responses to the new format. 
 
Late in term 3 and early in term 4 changes were 
made in the format to reflect the feedback 
received. Late in term 4 the reports were issued to 
parents with a short feedback survey attached.  
 
Claims 
We have a new report format that reflects the 
guidelines laid down by MCEETYA. This 
document reports on strengths, learning targets 
and strategies in literacy and numeracy and 
integrated studies and balances the A to E reports 
with rich commentary on student achievements 
and learning habits. 
 
Evidence 
 Satisfaction surveys indicate a majority of parents 
(64 percent) agree they receive appropriate 
information on their child’s progress. Data will be 
collected from both parents and teachers at the 
end of the 2009 reporting process to assess 
further progress towards this focus.  
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STUDENT ENVIRONMENT 
School Focus 
Enhance participation of students in school 
decision making.   
 
Strategies 
The creation of a body that gave students a voice 
in the school is an important goal of the current 
school plan. This was previously articulated in the 
form of CHIPS or Children Helping In Primary 
School. CHIPS has been the most recent form of 
student action and consisted of senior students. It 
was felt that we needed a truly representative 
voice that reached across the school from 
kindergarten to year 6. So CHIPS was overtaken 
by two separate representative groups:  

• the Student Representative Council 
(SRC), made up of two representatives 
from each classroom, meeting once a 
week 

• Eco Rangers, made up of one 
representative from each class and also 
meeting once a week. 

 
These two bodies have been successfully and 
actively running for three terms. 
 
The journey of the SRC has been one of a quiet 
beginning, working through a range of timeslots 
and meeting formats, establishing a long term 
agenda and finishing with a flourish of well 
targeted activity towards the end of the year.  
 
Importantly the SRC settled on a time that had 
minimal impact on other learning programs and a 
format that included both formal meetings, with all 
34 members, and a range of special interest 
committee meetings. The issues on the agenda 
included raising money for a bushfire recovery 
project in a Victorian Primary School at Wandong, 
thanking the parents who worked so hard to 
upgrade our rainbow serpent garden, investigating 
the food in the school canteen and writing to the 
Principal about the lack of shelter leading to one 
of the units. Not all of these issues were reached. 
However,  the ones that were, proved to be very 
successfully dealt with by the SRC. 
 
The Eco Rangers also worked successfully 
through an establishment phase. We established 
a vision for the group, a structure for meetings 
and looked at the creation of a design for the Eco 
Rangers logo. They participated in a tree planting 
of 40 trees and began an audit of the schools 
sustainability.  
 
 
 

 
Claims 
These groups proved to be very successful in that 
they created a culture of student participation. In 
the case of both groups the ground work has been 
very firmly laid for future student participation.  
 
Meetings were held regularly with two teachers 
released to attend and clear roles, both for the 
group as a whole and within the group, 
established. Each representative received a 
badge and a minute’s book to record minutes and 
actions from meetings. This supported a structure 
where students could report actions of these 
bodies to their class and take information from the 
class to the SRC or the ECO Rangers. 
 
 
Evidence 
 
The SRC worked through a Plus, Minus, 
Interesting (PMI) analyisis at their end of year 
celebration. This PMI found only a few negatives 
about missing out on Friday afternoon learning 
and having to ask students  to pick up papers. 
There were many positives, such as: making 
friends in other classes; helping others in need; 
making a better school; working in committees; 
presenting at the parent morning tea and, finally, 
having fun together. 
 
Results of satisfaction surveys reflect the success 
of SRC and Eco Rangers in enhancing student 
decision making in the school. Of students 
surveyed, 69 percent agree they have an 
opportunity to participate in decision making at the 
school. While this is lower than the system (74 
percent) it is hoped over time this percentage 
increases. 
 
A postscript that highlights the success we have 
had in enhancing student participation was the 
feedback from parents themselves who had it 
recorded in P&C meeting minutes a thank you to 
the SRC. 
 
School Focus 
Embed programs that promote resilience, 
responsibility and self discipline  
 
Strategies 
In 2009, Bonython Primary School introduced a 
buddies program that facilitates connections 
between children of different ages. This would 
allow senior students to mentor younger students 
in a range of academic and social skills. 
 
The main strategy for supporting this focus has 
been to simply buddy classes together, 
encouraging teachers to create opportunities for 
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the two classes to work together. It is not 
uncommon to see two classes getting together to 
have a shared sing-a-long, a disco where the 
older class hosts the younger one, shared art 
activities, construction and games activities or 
simply reading together.  
 
This culminated in the Year 5 students buddying 
up with preschool students, writing them letters 
introducing themselves and telling them a little 
about  life as a Bonython student beyond 
Preschool school. 
 
Claims 
Buddies is taking place and being scaffolded by 
teachers working in tandem to support students 
engaging positively with each other.  
The success of this is that the system is in place 
and anecdotal comments from teachers report 
that students are engaging actively in life beyond 
their classroom and in friendships beyond their 
normal peer group.  
 
Evidence 
In 2009 surveys, 76 percent of students indicated 
the other students were friendly towards them, 
and 83 percent, feel safe at school. This is also 
supported by parent perception. Of parents 
surveyed, 81 percent agree their child is 
encouraged to take responsibility for their own 
behaviour.  
 
Surveys in 2010 will reveal more of the impact this 
has had on creating a positive student 
environment and enhancing student participation 
in school life. 
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COMMUNITY INVOLVEMENT 
School Focus 
Develop effective partnerships with parents 
and carers through timely and accurate 
communication. 
Enhance participation in community based 
projects and programs. 
 
Strategies 

Effective use of newsletters, the website, P&C 
meetings, Board meetings, parent information 
sessions and informal parent meetings has been 
utilised to communicate with the school 
community. In 2008 a parent led working party 
initiated some changes to the newsletter format, 
streamlining teacher input and enhancing 
information about school programs. Early in 2009, 
in response to feedback from parents about the 
need to provide opportunities for community 
notices and reminders a fortnightly edition of a 
one page publication called Bonython Bits was 
introduced. This has now become a regular part of 
the communication process. 

Another avenue for keeping parents informed has 
been the creation of a regular meeting of parents 
called Parents Promoting our School. This group 
is open to all parents and focuses on informing 
parents of practices, policies and procedures that 
operate in our school so that they can take an 
advocacy role in the community when parents 
raise issues with them. These meetings have 
focussed on a range of topics including multi age 
classrooms, and reporting. These meetings have 
also become a regular part of how we 
communicate with parents. 

A third strategy which builds on the work that our 
parents do in our literacy classes in helping with 
changing readers and listening to children read 
has been the presentation of a workshop on 
“Helping children with reading and writing”. This 
grew from the desire to help our helpers and to 
assist parents at home to better support their child 
to read and write. We intended to run this 
ourselves and made enquiries at the University of 
Canberra about what the content should be. The 
end result was a workshop run by Professor Kaye 
Lowe from U CAN Read. It ran for two hours and 
included parents from schools across southern 
Tuggeranong, although most came from 
Bonython.  

Claims 
The three strategies have not only enhanced the 
effectiveness of communication it has also 
assisted in the creation of a more positive 
partnership between the school and home. 
Communication continues to be timely and 
effective, parents have a range of forums with 

which to access information and are empowered 
with knowledge about their school and the 
learning process. 
 
Evidence 
Satisfaction surveys indicate a positive response 
to our strategies for improving communication and 
participation by parents in projects and programs. 
Of parents surveyed, 70 percent agreed that 
community partnerships are valued and 
maintained. (system 79 percent). 
 
While 63 percent of parents in the 2009 
satisfaction survey were satisfied with the 
effectiveness of communication by the school, 
compared to 79 percent across other primary 
schools formal evidence gathered in 2010 will 
reveal the impact of our strategies.  However 
initial feedback and some intrinsic evidence 
supports the claim that we are enhancing parent 
and community communication and partnerships. 
 
The first is that discussions with parents revealed 
their positive response to the Bonython Bits. That 
they have become a regular avenue of 
communication for parent, community and school 
notices and news is also a positive indicator. 
 
The Parents Promoting Our Schools has become 
a regular event attended by a small core of 
actively engaged parents. Their thanks and 
feedback is also encouraging. 
 
Perhaps the most positive response to our 
initiatives in this area has been the attendance of 
nearly thirty parents at the parent workshop. Not 
only did we have a packed house the comment 
from both those who attended, and those who 
didn’t, was: 
  

“When are we having another workshop!?” 
 
It was always our intention to run more workshops 
early in 2010, with an aim to train teachers to run 
these sessions.  
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FINANCE  REPORT 
The school has provided the Department with an 
end of year financial statement that was approved 
by the school board.  Further details concerning 
the statement can be obtained by contacting the 
school. 

The following summary covers use of funds for 
operating costs and does not include expenditure 
in areas such as permanent salaries, buildings 
and major maintenance. 

Professional learning 

The average expenditure at the school level per 
fulltime equivalent teacher on professional 
learning was $1655.80 

Voluntary contributions 

This school received $ 11,124.80 in voluntary 
contributions in 2009. These funds were used to 
support the general operations of the school.  The 
spending of voluntary contributions is in line with 
the approved budget for 2009. 

The school has provided the Department with an 
end of year financial statement that was approved 
by the school board.  Further details concerning 
the statement can be obtained by contacting the 
school. 

The following summary covers use of funds for 
operating costs and does not include expenditure 
in areas such as permanent salaries, buildings 
and major maintenance. 

 

 

 

 

 

Reserves 

Financial Summary 
31 December 2009 

INCOME   
Self management funds 244,446.60  
Voluntary contributions 11,124.80  
Contributions & donations 19,379.12  
Subject contributions 0  

External income (including 
community use) 9,365.91  
Proceeds from sale of assets 0  
Bank Interest 6,212.72  
TOTAL INCOME 290,529.15 

    

EXPENDITURE   
Utilities and general 
overheads 70,919.61  
Cleaning 46,589.65  
Security 925.94  
Maintenance 34,369.03  
Mandatory Maintenance 5,044.93  
Administration 8,707.07  
Staffing 15,514.55  
Communication 11,824.49  
Assets 26,688.71  
Leases 11,976.56  
General office expenditure 17,286.64  
Educational 24,164.37  
Subject consumables   
TOTAL EXPENDITURE 274,281.55 

    
OPERATING RESULT 16,247.60 
    
Actual Accumulated Funds 70,988.73  
Outstanding commitments 1,064.28  

BALANCE 86,172.05 

Name and purpose Amount Expected completion  

Air conditioning preschool $30 000.00 2010 

Carpet Preschoool   $5000.00 2010 

Shipping Container/Roof $2260.00 2010 

Refurbish  facilities   $34,562.50 2010 




