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ABOUT OUR SCHOO

INTRODUCTION TO SCHOOL

Erindale College is in the Tuggeranong Network
of schools in the southern suburbs of Canberra
and provides learning programs for 650 students
in years 11 and 12 during the day and some 500
adult learners during evening sessions. Our
college is the centre of a community complex
which includes a modern 450 seat performance
theatre. The Erindale Library, a joint public-college
facility and the Active Leisure Centre, which
includes a swimming pool and fully equipped gym
and group fitness spaces are also in the complex.

Our community values quality teaching and
learning across a comprehensive, contemporary
curriculum; excellence in achievement, creativity
and independent thinking for all; respectful
relationships; safe, supportive and nurturing social
and physical environments; with effective
networks within and beyond the college and
constructive and rewarding partnerships; and a
futures-orientation to learning, teaching and
community.

Professional learning is a priority for us and the
Tuggeranong Network, Brindabella Collegiate and
college-specific forums allow all staff to engage in
improving their practice.

An 'Academy' concept for curriculum grouping
exists in an environment of modern, welcoming
and flexible learning spaces. Inter-disciplinary,
inquiry-based and intellectually-rigorous learning
and teaching, using appropriate learning
technologies, reflects our contemporary approach
to education for young adults. Our Sports
Academy offers students with talent in team or
individual sports, personalized academic
pathways aligned with specialist and individual
sports development programs. The Innovation
and Enterprise Academy includes vocational
pathways and a program inspired by Big Picture
Australia which offers students the opportunity to
negotiate their own learning and assessment
package around areas of personal interest. The
Creative Arts Academy allows individuals and
groups of students to unleash their talents in
visual and performing arts. The teachers of our
Maths, IT and Science Academy are recent
system award-winners for innovation in teaching
and learning around senior mathematics.

Networking is important for us as it enriches the
learning experiences of students. Key
partnerships exist with local and interstate
universities, the Canberra Institute of Technology,
and a special partnership is developing with the
Australian Science and Mathematics School in

Adelaide. Further partnerships have been forged
with many professional sporting organisations as
well as youth dance and activity groups. The
college is also a Registered Training
Organisation.

Erindale College is the ACT representative in the
Microsoft Innovative Schools initiative for 2011
and as such, is part of a carefully selected group
of twenty schools from around Australia noted for
their innovation with learning technologies.

STUDENT INFORMATION
Student enrolment

In 2010 there were a total of 634 students enrolled
at this school.

2010 Student Enrolment breakdown

Number of Students
Male 319
Female 315
Indigenous 25
LBOTE 95

The demographic of the student population is an
interesting one. The students, over 50 percent of
whom identify two separate residential addresses
due to family separation, come from 69 different
suburbs of Canberra or towns within the region.
134 students attend from residential addresses in
NSW. The students come from 41 different high
schools including 8 interstate high schools and 1
overseas school. 335 students live outside the
Priority Enrolment Area for our college which is
also over 50 percent of our student population.
Four percent of our enrolment are Aboriginal or
Torres Strait Island students.

Student attendance

The following table identifies the attendance rate
of students by year level during 2010. Student
attendance rate is the percentage of school days
attended by students in each year level at the
school. Student attendance is measured over two
school terms; that is from the first day of the
school year for students in term one to the last
day of term two.

Year Level Attendance Rate %
11 81.7
12 82.8

- o d :
T e ‘*‘—‘ ———#"r-' — - - —— e .M

— e ———



ABOUT OUR SCHOQ

Our College Link program assists students to
succeed and be effective citizens while support for
transitions from high school to college and beyond
is characteristic of our approach. An imaginative
array of programs for engaging and supporting
Aboriginal students reflects our commitment to
assisting these young people succeed in life.
Absences are monitored weekly in the College
Link program with a mentor teacher assisting
each student manage their own academic
program, their attendance approach and their co-
curricula work.
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eKnex — the Student Service Centre

STAFF INFORMATION
Teacher qualifications

All teachers meet the professional requirements
for teaching in an ACT public school.

The proportion of teaching staff with
certificates/degrees/diplomas and a postgraduate
qualification is shown below.

Role Total
Administrative Service Officers 13
General Service Officers 1
School Leader A 1
School Leader B 2
School Leader C 8
Teachers 45
TOTAL 70

Qualifications % Teaching Staff

Certificate/Diploma/Degree 100

Postgraduate 40

Workforce Composition

In 2010 the workforce composition of the school is
highlighted in the following table.

There is 0 indigenous staff at this school.

VOLUNTEERS

Volunteers assist in coaching roles in the Talented
Sports Program of the Erindale Sports Academy.
These people are representatives of the
professional and semi-professional sporting codes
in the ACT. Approximately 600 hours collectively
are provided to support the students in the TSP.

SCHOOL REVIEW AND DEVELOPMENT

The ACT Department of Education and Training
Strategic Plan 2010-2013 provides the framework
and strategic direction for the school’s plan. This
is supported by the School Improvement in ACT
Public Schools Directions 2010-2013 and the
School Improvement Framework which are the
overarching documents providing support to
achieve high standards in student learning,
innovation and best practice in ACT public
schools.

All ACT public schools participate in a four year
cycle of school review and development. Schools
take part in a continuous cycle of review
comprising annual self assessments against their
school plans. In the fourth year schools undergo
an external validation process. This process
provides an independent and unbiased
assessment of the schools progress towards
achieving system and school priorities.

Erindale College will be validated in 2011.

SCHOOL SATISFACTION

Schools continually use a range of data collection
tools to gain an understanding of the satisfaction
levels of their parents and carers, staff and
students. In May 2010 the school undertook a
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system survey to gain an understanding of school
satisfaction at that time. Staff, parents and
students from year 5, and above, with the
exception of students in special schools, took part
in an online survey.

Overall Satisfaction

In 2010, 77 percent of parents and carers, 82
percent of staff and 73 percent of students at this
school indicated they were satisfied or highly
satisfied with the education provided by the
school.

These results as well as the continual review of
school performance across the four domains of
schooling: learning and teaching, leading and
managing, student environment and community
involvement contributed to the development of the
school plan. This plan is available on the school
website at www.erindalec.act.edu.au

PROFESSIONAL LEARNING

In 2010 we maintained an emphasis on leadership
development and we adopted strategies to build
capacity in our executive and teacher/leaders.
The central focus was to improve the executive
team’s understanding of instructional leadership.

Executive used professional reading, discussion
and action-planning around Instructional
Leadership (Instructional Rounds — Elmore et al)
to enter the process of de-privatising teacher
practice. The research of John Hattie (Teachers
make the Difference Hattie et al) and others in
teacher improvement further informed our thinking
and action and helped guide teacher professional
discourse.

Executive also used scheduled professional
learning sessions to focus on effective strategies
for leading EC into the 21 century. The
Professional Pathways Plan, a performance
appraisal and improvement mechanism, was used
by executive staff to identify priorities around
leading change, enriching teacher understanding
of the Quality Teaching Model (QTm) concepts
and evidence-based practice. They negotiated
similar priorities with their staff members to ensure
alignment in purpose and professional effort.

Our use of the ACT QTm to reflect upon and
evaluate our courses and classroom assessment
tasks was supplemented by a professional
learning program on Protocols presented by staff
of the Australian National Schools Network
(ANSN). The Protocols concept focuses teachers
on a structured approach to examining student

work and/or their own practice. These Protocols
can also be used in classrooms as learning
strategies. This professional development work
followed on from exploration in 2009 around
teaching and learning in a contemporary context
using the QT model as the basis for discussion
and professional reflection.

Introductory professional learning around the use
of the Connected Learning Community (cLc) was
also a focus in the final stages of 2010.

LEARNING AND ASSESSMENT
Outcomes for College Students

Year 12 outcomes are shown in the following
table in relation to the percentage receiving a
Year 12 certificate and the Australian Tertiary
Admission Rank (ATAR).

Year 12 Outcomes Total
Percentage of year 12 students receiving a 86.39
Year 12 Certificate '
Percentage of year 12 students receiving a

Year 12 or equivalent VET qualification 87.22
(without duplicates) within the school '
setting

Percentage of year 12 students receiving 40.56
an ATAR '
Percentage of year 12 students in top 5 167
percent of ATAR '
The median ATAR for year 12 students 65.85

The following information relates to the
performance of year 12 students in registered
Vocational Education and Training courses.

VET Outcomes Total | Total
2009 | 2010

Percentage of year 12 students 15 15

receiving a VET Certificate Il

Percentage of year 12 students

receiving at least one VET 29 20

certificate

Percentage of year 12 students

receiving at least one VET 70 58

statement of attainment

Percentage of year 12 students

receiving at least one VET 80 93

qualification
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Our Annual Operating Plan for 2010 focused on
building capacity of our leaders in understanding
Instructional Leadership and on our teachers in
further engaging in reflective practice to improve
student outcomes. We also aimed to improve
outcomes for Aboriginal students and to ensure
the redesigned physical learning environment for
all students, that began construction in late 2009,
was complete.

The objective was to improve our leaders as
instructional leaders with a purpose to influence
the quality of teaching in classrooms

Priority 1:

Priority 2:

Improve learning outcomes for Indigenous
students.

Quality teaching in classrooms is our focus for
improvement in student learning.

Identified factors addressed in moving towards
this objective were

v enhancing role of school leaders as
educational leaders

v enriching the effectiveness of teacher
performance on improving student learning

v the de-privatisation of teacher practice to
improve teacher effectiveness in the
classroom and with assessment
methodology.

Expected Outcomes and Targets

Key Outcomes that we expected were:
v improved Australian Tertiary Admission Rank
(ATAR) results for Year 12 cohort
v reduced V-grade rates for total student
cohort.

These specific targets were set
i. 3 basis point improvement in median ATAR
ii. Reduction in V-grade rate from 24 percent in
semester 2 2009 to 22 percent in semester 2
2010.

School improvement domains covered with
this priority:

Our first objective encompassed the domains of
Learning and Teaching and Leadership and
Management.

Identified factors addressed in moving towards
this objective were

v Underperformance of Indigenous students in
terms of
9 retention from Yr 11 to Yr 12
9 graduation rates (or employment success)
1 improved tertiary education options
vV Reduce semester unit v-grade rates

Expected Outcomes and Targets

Key Outcomes that we expected were:

v improved Yr 12 graduation rates for
Indigenous students

v Improved retention rates for Indigenous
students from Yr 11 to Yr 12

VvV increased number of Indigenous students
achieving ATAR in Year 12 cohort in 2010

v reduced V-grade rates for total Indigenous
student cohort in 2010

These specific targets were set

i. Increased graduation rate from 77 percent in
2009 to 90 percent in 2010

ii. Increase retention rate from Yr 11to Yr 12 to
90 percent (n = 16)

iii. 40 percent (n = 5) of Indigenous students
achieving ATAR

iv.  Reduction in V-grade rate from n = 33
semester unit v-grades in semester 1 2009 to
n = 25 in semester 2 2010

School improvement domains covered with
this priority:

Our objective that identified a focus on supporting
the achievements of Indigenous students also
encompasses two domains, that of Learning and
Teaching and, Student Environment.

Progress against outcomes and targets:

It should be noted at this point that the executive
of the college set these targets with the best
intention of trying to measure improvement, but
we developed an understanding during the year
that these are inadequate to map our progress as
they are limited quantitative measures and do not
affirm performance improvement across the total
student cohort. However, the results of our
performance against these measures, and others,
are presented here for consideration.

= - =




PROGRESS AGAIN

Performance of students at Erindale College in
2010

In reference to specific targets set in our Annual
Operating Plan for 2010, we had mixed success.
While our top Australian Tertiary Admission Rank
(ATAR) result was substantially higher than that
achieved in 2009, our median did not increase as
we anticipated. Indeed, our top five students all
achieved a higher ATAR than did the top
performing student of 2009 with one of these
being an Indigenous student.

Year | 2009 | 2010

Indigenous Students

V Grade Rates

Semester 1 28% 19%
Semester 2 9% 8%
Retention and Graduation Rates
Indigenous retention %
Y1 11 o Y1 12 0% 80%
Indlgenqus students 770 86%
graduation rate
ATAR

Number of Indigenous 0 4
students gaining ATAR

Top ATAR N/A 98.4

Measure | 2009 | 2010
YEAR 12 CERTIFICATE
N = Yr 12 Certificates 323 311
N = TES (ATAR award) 154 146
%Yr 12 Cert with TES 42 47
ATAR
Number students 154 146
Top ATAR 96.15 99.15
Median ATAR 66.6 65.85

Source: BSSS

A reduction in V-Grade (course Void) rates was a
specific target for 2010. The reduction was an
outcome of strategies to provide better course
advice and planning and better engagement by
students in courses they selected. The following
results are very satisfying.

Year [ 2009 [ 2010
All students
V Grade Rates
Semester 1 40% 15%
Semester 2 24% 18%
Retention Rates

Retention %

YrilltoYri12 0 80

Source: Erindale College

The graduation rate for our Indigenous students
did not quite reach the target of 90 percent but the
86 percent rate was just 2 students short. The
retention rate was also improved but again, fell
just short of expectation. The V-Grade rate was
improved in both semesters in 2010 compared
with 2009 and thus is attributed to the
appointment of a very active and supportive ATSI
Contact teacher.

These details are presented in the following table.

Source: BSSS

The reduction in V-grade rates exceeded our
target of 22 percent with a second semester
outcome of 18 percent. When analysed further,
just five percent of the student cohort generated
almost 30 percent of these V grades. Strategies to
better target these students will be designed for
2011 allowing further reductions in this measure.

Following is a narrative from 2010 that includes
some excellent qualitative evidence of success.

Staff used the ACT Quality Teaching model
(QTm) to reflect upon and evaluate our courses
and classroom assessment tasks and this
approach was supplemented by a professional
learning program on Protocols presented by staff
of the Australian National Schools Network
(ANSN). The Protocols concept focuses teachers
on a structured approach to examining student
work and/or their own practice. These Protocols
can also be used in classrooms as learning
strategies. This professional development work
followed on from exploration in 2009 around
teaching and learning in a contemporary context
using the QT model as the basis for discussion
and professional reflection.

The targets identified in the 2010 Annual
Operating Plan were met with the use of Protocols
exceeding the planned one exercise per
semester. Confidence has grown in assessing
with authentic methodologies as a result of using
the QTm lens and further advancement of the
QTm and Protocols strategies are planned for
2011.

The Mathematics, Science, IT Academy teachers
continued to expand their authentic approach to
teaching mathematics after winning a ACT
Department of Education and Training Award for
Excellence in 2009. The ‘Fertile Question’ concept
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was deployed in both senior years after evidence
of success in 2009 encouraged them to pursue
this innovation. The Board of Senior Secondary
Studies (BSSS) continued to select their
assessment tasks as “Exemplars” for publishing
on the BSSS website. A full evaluation in term 4
2010 is revealing further evidence of the value of
this approach. A final report from this process is
pending.

The interdisciplinary options considered possible
during 2009 for the ‘Fertile Question’ continued to
be explored with ongoing collaboration between
the science, IT and mathematics teachers in
designing interdisciplinary ‘questions’. Concepts
common to Mathematics, Biology, Physics and
Computer Programming focused the students in
their learning with the ‘questions’. An uncanny
experience happened this year with a question,
posed in June 2010 asking students to use a
mathematical concept to predict flooding to a
height of 10 metres in the Murrumbidgee River at
Wagga Wagga — an event that actually occurred
in December 2010. This real-life experience
emphasized for all here at the college, especially
the students, the contribution mathematical
modelling can make to our society.

In strengthening our partnership with the
Australian Science and Mathematics School
(ASMS) we sent a student team to attend the 6"
International Science Fair in Adelaide. Their
presentation centred on real-life research from the
Australian National University (ANU) in using MRI
Scans for brain research. Their involvement in the
Fair and in learning about student life in other
countries was stimulating, rewarding and exciting.

The ASMS visit by a new Academy Leader
introduced her to the professional work of the two
schools. It also introduced her and the principal to
Problem-based Learning (PBL) which will be
explored at Erindale College in professional
learning sessions in the second half of 2011.

We expanded the enrolment of students in the
ANU Secondary College encouraging students to
accept this challenging pathway. Three students
in year 11 joined the three in year 12 in this
program. This option for our gifted
mathematicians and scientists will continue to
enrich their experiences in education.

For 2011, this concept of accelerated learning
opportunities is being expanded at Erindale
College. Year 10 gifted students in mathematics
from the Tuggeranong Network schools will be
invited to engage with the Summit program for 1
day each week commencing in term 2, 2011.

Staff from the English and Languages Academy
also continued to improve their assessment tasks,
especially for those attempted by tertiary program
English students. One example of this improved
approach to using assessment feedback as a
vehicle for further learning is evident in the special
“Writers Program”. In this program, drafting and
feedback loops allowed students to develop their
creative writing talents. Objective evaluation of the
effectiveness of the approach came with a student
in this program winning the ‘Litlinks’ Writing
competition making her the third successive
winner from Erindale College. This competition
receives entries from students of high schools and
colleges, both government and non-government,
from across the ACT and surrounding region. This
represents exemplary pedagogy and teaching
leadership by the teacher guiding the program.

The Talented Sports Program (TSP), a
component of the Erindale Sports Academy,
continued to support elite level athletes. By
mentoring these future champions, the teachers
managed the academic and sporting workloads of
the students to allow them to achieve in both
programs. Nine students achieved national and
international representation within their sport and
at the same time, managed to achieve a senior
secondary education that offers solid foundations
for post-sporting life. Many of the TSP graduates
are enrolled in university or CIT to continue
studies to reinforce these foundations.

Our progress with promoting creative and
performing arts continued to flourish in 2010 as
part of our Creative and Performing Arts
Academy. Pathways for young artists and
performers were made attractive by engagement
in real-life learning experiences. One visual arts
student has had her work hung at the National
Portrait Gallery and three Visual Arts students
have been accepted into the ANU School of Art in
2011.

In the dramatic arts, the second semester
performance was created, directed and produced
by students with a teacher mentor rather than a
teacher-directed approach. The engagement of a
professional Director to coach students through
this event providing ‘real-life’ learning allowed
these students to lead their peers in this course to
direct and produce a dramatic performance in the
Erindale Theatre. All aspects of the show were
student-led with the assessment being conducted
by the teacher.

The objective of supporting our Indigenous
students to succeed had several strategies. Key
amongst these was the appointment of an
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Indigenous Contact Teacher. This person expertise with their peers to further enrich the
successfully initiated key programs of support, professional learning community we are growing
some of which are outlined below: at Erindale College. Classroom visitation or
‘Instructional Rounds’ concepts will be further
1 induction to year 11 program explored in 2011 to help teachers improve their
{1 an academic tutoring program classroom performance to in turn, promote the
f an Indigenous Australian School-based improvement of student learning. This emphasis is
Apprenticeship program also to help address the negative trend in staff
f Work Experience programs responses to the Satisfaction Survey question — “/
q visits to CIT and universities get constructive feedback about my practice!”
1 parent meetings which fell from a 68 percent agreement rating in
{1 individual tracking programs. 2009 to 51 percent agreement in 2010.

Brindabella Collegiate and college-wide use of the

Of particular note is the successful completion in .
P b ANSN Protocols to collaboratively reflect on

the ANUSC program of one Aboriginal student ; .
who secured results with High Distinction in teacher and gtudent work will continue to be a
Mathematics. He has been offered a place at ANU central _pracﬂce through_out 2011. Earl'y' .

in 2011. professional learning will focus on revisiting the
key concepts of QTm, ANSN Protocols and the
use of on-line learning. This final area for focus
will be the use of the Connected Learning
Community (cLc) for effective teaching and
learning. To this end, a School Leader C with
extensive expertise in this area has been
appointed to lead this work. He will be fully
focused on supporting each academy and the
teaching staff to design and deliver stimulating,
relevant and challenging learning for students.

The list that follows describes the study or
employment destinations of each Indigenous
student from the 2010 graduating class.

1 CIT - Commonwealth Services - Youth
Services
MBA for Apprenticeship
Principal’s Recommendation to Canberra
University - Accepted into Accounting
1 ASBA Sport and Recreation - Galillee Mentor

program - Applying for ACTPS Traineeship

f
f

1 ASBA Sport and Recreation - Galillee Mentor Priority 3:
program - Applying for ACTPS Traineeship S )
1 ASBA Sport and Recreation - Galillee Mentor The objective in this domain of school
program - Applying for ACTPS improvement was to improve t_he quality and
1 Aboriginal Youth Award - Dance Company relevance of our Iear_nmg archnectyre to support
founder - ASBA Sport and Recreation - our changes in learning and teaching.
Accepted into NASDA _ _ Create and maintain a safe, supportive and
1 Successfully r_ece|ved Tralne_eshlp :Australlan inclusive educational environment
Department Finance and Principal's complemented by contemporary adult learning
Recommendation to Canberra University architecture.
1 Sport and Recreation Certificate II ACTPS
traineeship application Identified factors addressed in moving towards
! CSU Radiography this objective were
1 ANUSC - ANU E/Offer Actuary Studies v the development of a ‘sense of belonging’ in
' ACTPS Traineeship applicant terms of relationships and the physical
1 Yr 12 Academic Record - ACTPS applicant - environment
CIT backup application. v celebrating successes other than sporting
ones
Teaching and Learning remains the singular focus v enhancing student leadership and decision-
for teacher development for 2011. The making
prOfeSSional gI‘OWth of teachers in UnderStanding \V; provision of pathways for students as self-
how to give and receive feedback, both in relation directed learners
to their own professional practice and to students
on their participation in teaching and learning will Expected Outcomes and Targets
be a priority. Teachers have a greater acceptance
of the need to ‘deprivatise practice’; or share their Key Outcomes that we expected were
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v completed physical refurbishment in decision-making. >
v enhanced student support services regime g |43 - |76
Vv better quality relationships within college
community. % 42| - |ea
These specific targets were set o
i. improved responses to Satisfaction Surveys g |64 - -
ii. competed physical environments
greater graduation rates | feel safe at this college g 79| - | -
School improvement domains covered with 3
this priority: SR C N I
Student Environment g 59| - |76
Progress against outcomes and targets: I am supported if bullying or 2 | g7 63
Selected 2010 Satisfaction Survey questions were harassment occurs -
extracted to provide feedback on the theme 2 | 56 64
identified in this objective. The concepts of B )
satisfaction with the college, the opportunity for -
engagement in decision-making, and the g |- - |71
perceptions around the expectations of students,
and the comment on the facilities, all can be OHS issues are dealt with 2 | - |63
indicators of success in relation to our objective. promptly S
The following table details responses of students, 3
parents and staff over the past three years. & |- - | 68
Note to table: 5
i. Responses are combined percentage of agree g 52|69 80
and strongly agree
ii. Where the question only relates to one Management of student 2 1631|6773
respondent group, only their replies are noted. behaviour is effective b
iii. Parent response rate for 2008 was n = 19, for
2009 n = 65, and for 2010 n = 132 g 48 | 67 | 64
Question = | o 2 1a2] - |63
(] c «
Responses presented in percentage S| S| S|%
> || ]9 I have opportunities to participate | & | 43 | - | 76
o in decision-making. b
g | 64|71 65
e _ g |42 |50 | 64
| am satisfied this school has high | g «
; . . 8 | 72| 73| 63
expectations in all that it does. «
N g |72|81]|75
g8 | 7219572
o i g | 80| 84|67
g | 73|77 | 82 The college is well looked after S
| am satisfied the students are 2 |42 |50l 64
getting a good education at this g 82(80 |71 S
school. Source: ACT Department of Education and Training
g | 79| w0 |85 The general satisfaction perceptions about
students getting a good education at this college
| have opportunities to participate | & |42 | - | 63 are acceptable but perhaps not satisfying. _
Students (73 percent favourable) response rate is
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the least rewarding of the three groups and this
feature will need to be a significant part of our
2011 focus. The increase in numbers of parents
responding to the Satisfaction Survey is one factor
in changing percentages for questions identified
and the 2010 response is probably a reasonably
accurate response and hence, comments on
changes to questions for parents will be better
compared in coming years.

However, there is an obvious need for all in the
college community to advance expectations
around student performance and for everyone to
improve our understanding about and delivery of,
a “good education”. There is also a significant
need to assess the role students and staff plays in
decision-making so that a sense of community
exists for these key participants.

The delivery of support services to ensure all at
the college feel safe is a feature that requires
emphasis in 2011 since the responses from all
parties to the issues of safety, wellbeing and
security have not improved over time despite the
introduction the new College Link program and
the revision of student services into eKnex
concept. The occurrence of a major incident not
involving college students but within the precinct
has no doubt affected perceptions about safety
and security. Furthermore, the limitations within
the Department of Education and Training in
relation to the staffing of counselling services may
also contribute to the lack of confidence in
services that help students develop a sense of
security, safety and support.

The questions around the quality of facilities and
the resources provided for effective teaching and
learning saw favourable responses above 70
percent in the majority of instances in the 2010
Satisfaction Surveys. This continues to show
improvement from 2008 when reconstruction
commenced. The ongoing improvement to upkeep
in relation to Occupational Health and Safety
matters is also refreshing.

The physical reconstruction of all areas of the new
Erindale College was largely completed by
December 2009, however ongoing construction
occurred in the Creative and Performing Arts
Academy in collaboration with Kulturebreak — a
community, not-for-profit dance and youth
activities group. Further refinement of some of the
learning areas was planned for completion during
the final school break for 2010 to ensure staff and
students had an improved climate for learning.

The skills of teachers and students to engage with
new ways of learning in the dynamic and adult-

oriented learning environment grew slowly in
2010. However, feedback by staff at general staff
meetings and through Academy meetings was
that there needed to be an explicit induction to the
concepts of working together in open and shared
learning spaces.

The provision of furniture for students was an
emphasis of funding for the Parents and Citizens
Association of the college with some $5,000
provided for casual furniture at the college. This
assisted in providing students with social spaces
for between lessons and for lunch breaks.

Our expanded and enriched ICT infrastructure
provided by the Commonwealth Government
under the National Secondary Schools Computer
Fund, or ‘Education Revolution’ concept, was
introduced during the final stages of the
refurbishment of the college buildings. However,
developmental delays to the installation and
connection of wireless capabilities and the slower
than expected development and roll-out of the
cLc, prevented students and staff from utilising
this infrastructure more effectively. The
interruptions the delays have caused to our
engagement with the on-line learning environment
meant little growth occurred in 2010 in this
approach to teaching and learning. This may have
produced the response in the system survey of 82
percent favourable to the proposition “At this
college | have access to equipment such as
computers, internet and digital cameras.” which
was significantly less than the 90 percent
favourable response for all-colleges.

Therefore, the effective use of learning
technologies in teaching will be a focus for staff
development next year, as identified earlier in this
report. The work of our new School Leader C for
on-line learning in helping staff and students
improve their collective performance will be a
crucial strategy in this objective. Fortunately, this
focus will coincide with the identification of the
college as the ACT Microsoft Innovative School
for 2011, with our participation in this program
offering significant benefits.

The transformation of our architecture has now
presented Erindale College as a ‘college for the
21 Century’. With the changes to our physical
architecture, the leadership roles of the executive
staff will be further reviewed in 2011 to ensure we
optimise the skills of each of our members. We
will also focus on improving the distribution of
leadership amongst our professional staff and our
students by designing enhanced decision-making
forums. This priority was highlighted in the system
surveys with teachers responding with only a 66
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percent and 63 percent for all staff providing a
favourable reply. Only 42 percent of students’
responses were favourable to the notion of being
able to be involved in decision-making.

The alignment of procedures and organisational
structures with the approaches to teaching and
learning that were initially made in 2008 and
monitored by the leadership team in 2009, were a
focus of continued effort in 2010. The major
change of 2008, the introduction of curriculum
faculties into the Academy Structure combined
with students enrolled in College Link classes
based upon their Academy affiliation, continued to
gain character in 2010.

Staff and students grew in their sense of
belonging to the Academy by virtue of the
specialist programs offered in them. The support
and advice from teachers with a better
understanding of the curriculum for their area
helped students engage with their learning in
positive ways. The early feedback from the review
of the ‘Fertile Question’ work in the Maths Science
and IT Academy has provided evidence of this
claim.

The strategy of enrolling students into College
Link classes is being effective in terms of the
fewer V Grade rates and increased graduation
rates— see earlier data. However, to the question
on the system survey “At this college, | know an
adult that | can talk to if | have a problem with my
studies.” the response by students of only 66
percent, slightly lower than other colleges 74
percent agreeing or strongly agreeing, is cause for
concern, since these Link classes are with a
teacher from their Academy who is to act as a
mentor and contact person. The response of a
further 23 percent of students as neither agree nor
disagree, must be added to those with an
unfavourable reply, hence causing a concern for
teachers and the leadership team of the college
as it highlights a failure within the program. This
connection between students and the College
Link program must also be a priority for 2011.

The introduction of the Administration Academy
was successful in 2010. The roles and
responsibilities for this Academy were clarified
during the year and a corporate identification for
them was clearly defined. The appointment of a
Senior Officer Grade B (SOG B) position to lead
this Academy was completed at the end of 2010.
Refinement in this Academy is planned for 2011
especially in ways of enriching student support.

Priority 4:

Our final priority effectively focussed upon
improving the quality and effectiveness of
communication between the college and the
parents and friends of the college.

Build on effective participation and
communication between the college and
families.

Expected Outcomes and Targets

Expected outcomes from our work towards this
objective were

Vv improved communication within and beyond
the college

Vv improved engagement by families with
college activities

v higher quality relationships within the college
community.

The targets we set for measuring improvement in
this priority were
v improved responses to the system
Satisfaction Surveys regarding
communication
vV contact rates recorded on the Maze database
as a benchmark for further data collection
Vv improved graduation rates for students in the
Big Picture program — resulting from
improved parent participation in this program

School improvement domains covered with
this priority:

Community Involvement

Progress against outcomes and targets:

The Satisfaction Survey results were primary data
for analysing our success in this objective. The
following table shows some selected responses.

Communication in the Erindale Community
includes communication within the professional
teacher community assuming that such
communication affects the performance of the
college as an organisation.

Notes to table:
Responses are combined percentage of agree
and strongly agree.
The factor identified * is a combination of
questions such as “I receive regular feedback
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on progress (students) — performance (staff)
on my child’s progress (parents).”

Where the question only relates to one
respondent group, only their replies are noted.
Parent response rate for 2008 was n = 19, for
2009 n = 65, and for 2010 n = 132

Question e | _
() c
Responses presented in percentage s 3|2|%
| ® | a | ®
g | 59|69 |51
| receive regular feedback on my 2 53|75 68
progress/performance * «
8 | 59| 74|37
g |e4|67]|71
Communication between this 2 60| 78 | 58
college and parents is effective. «
g |57 84|53
g - |- |45
There is effective communication | g | _ | _ | 47
amongst all staff. «
g1 - |- |4
g8 -] - st
There is effective communication -
between teachers and executive s | - | - |48
staff.
g1 -] - |58
g - |- |76
There is effective communication -
between teachers and their s | - - | 62
supervisors.
S - |- |79
g - |67 | -
Community partnerships are g | . |75 -
valued and maintained «
% - na -

Source: ACT Department of Education and Training

The response rates to the proposition that
community partnerships are valued at the college

are satisfying given that the parent response is 7
percentage points better than that for all colleges
in 2010 despite being less than that for 2009.
However, the partnerships can be further
enhanced with continued effort in 2011.

The data does not provide resounding evidence of
the presence of high quality and highly effective
communication, especially within the faculty and
between faculty and the leadership team. The
feedback on performance received by students is
also less than acceptable levels and is an ongoing
concern for the college executive. The low rates of
favourable responses to the concept of quality
feedback being provided on performance are a
concern and they make clear that this notion must
be identified as a priority for the 2011 Annual
Operating Plan.

While many organisations struggle with the
concept of reliable and useful communication, it is
clear further work is required in this area in 2011
to both understand and recognise it and to have a
clear and effective communication strategy.

The ‘Big Picture’ inspired approach to schooling
continued in 2010 for Years 11 and 12 students.
Sixty eight students participated in this program in
2010 which has guiding principles that emphasise
a personalising of learning and assessment,
negotiation of curriculum, learning as interns and
teacher mentors informing student decision-
making. ‘Round Table’ demonstrations of learning,
or Exhibitions’, are fundamental to the
assessment in this program with parent
participation a significant component of the
approach.

The ongoing success of these students evidenced
by increased attendance and greater output of
student work allowed 42 ‘Big Picture’ program
students to graduate from Year 12 in 2010. This
graduation rate is approximately 93 percent which
is almost double the rate of graduation for this
group from 2009. Of the five students not
graduating, two moved into fulltime employment
and one is in an apprenticeship placement. This
success, and with ‘'word-of-mouth’ advertising
about this program, has encouraged year 11
students to maintain the participation rate of 60
students for 2011. Furthermore, partnerships with
two local high schools have them involved in this
approach to learning with the continuity of
personalized learning being a privilege for these
students as they transition into year 11 from high
school.

Finally, the Satisfaction Survey identifies that all
parties have relatively favorable perceptions of
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their general level of satisfaction with the college.
Parent’s responses have remained stable with the
increasing number of respondents over the last
two years with the much larger sample of parents
influencing the 2010 results, which is satisfying.

What must inform our efforts in 2011 however, is
the 13 percentage points under the all colleges’
response by our students to this satisfaction
index.

= =
. = @ =
Question 5 3 2 5
> n o n
o
S| 71| 81| 82

Overall | am satisfied with
this school.

2009

60 84 71

2008

81 100 78

Source: ACT Department of Education and Training

Note:
i. Parent response rate for 2008 was n = 19, for
2009 n = 65, and for 2010 n = 132




ENDORSEME

FINANCE REPORT

The school has provided the Department with an end
of year financial statement that was approved by the
school board. Further details concerning the
statement can be obtained by contacting the school.

The following summary covers use of funds for
operating costs and does not include expenditure in
areas such as permanent salaries, buildings and
major maintenance.

Professional learning

The average expenditure at the school level per
fulltime equivalent teacher on professional learning
was $650

Voluntary contributions

This school received $39,911 in voluntary
contributions in 2010. These funds were used to
support the general operations of the school. The
spending of voluntary contributions is in line with the
approved budget for 2010.

Financial Summary
31-Dec-10
INCOME
Self management funds $ 782,387.02
Voluntary contributions $ 39,911.00
Contributions & donations $ -
Subject contributions $ 55,974.69
[External ncome (nciuding
community use) $ -
Proceeds from sale of assets $ -
Bank Interest $ 10,441.32
TOTAL INCOME $888,714.0
EXPENDITURE
Utilities and general overheads $ 222,437.14
Cleaning $ 111,560.53
Security $ 8,024.71
Maintenance $ 92,216.04
Mandatory Maintenance $ 46,373.08
Administration $ 35,918.96
Staffing $ 75,943.07
Communication $ 33,255.50
Assets $ 47,057.37
Leases $ 29,491.96
General office expenditure $ 55,097.24
Educational $ 72,098.87
Subject consumables $ 28,599.03
TOTAL EXPENDITURE $858,073.5
OPERATING RESULT $30,640.5
Actual Accumulated Funds $ 351,141.28
Outstanding commitments (minus) | $ -
BALANCE $381,781.8
Reserves
Name and Amount Expected Completion
purpose
Nil reserves in $0. NA
2010
A
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