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ABOUT OUR SCHOO

INTRODUCTION TO SCHOOL

Erindale College in southern Canberra provides
learning programs to over 730 students in years
11 and 12 in a safe and caring environment where
effective relationships are valued.

An ‘Academy’ concept for curriculum grouping
operates in modern, welcoming and flexible
learning spaces. Inter-disciplinary, inquiry-based
and intellectually-rigorous learning and teaching,
using appropriate technologies, reflects our
contemporary approach to education for young
adults. Our Sports Academy offers students with
talent in team or individual sports, academic
pathways aligned with specialist and personalised
sports development programs.

Erindale offers a program based on ‘Big Picture’
concepts for students who find that mainstream
course packaging does not suit their learning or
pathway needs.

Networking is important for us as it enriches the
learning experiences of students. Our College
Link program assists students to succeed and be
effective citizens while support for transitions from
high school to college and beyond is characteristic
of our approach. Our college is part of a larger
complex which provides students access to a
modern 450 seat performance theatre shared by
the college and the community. The Erindale
Library is a joint public/college facility and the
Active Leisure Centre includes a swimming pool
and fully equipped gym.

STUDENT INFORMATION

Student enrolment

In 2009 there was a total of 712 students at this
school.

Enrolment Number of Students
Yri1l 395
Yr 12 317
Total 712

2009 Student enrolment by equity groups

Number of

Students
Male 393
Female 319
Indigenous 24
LBOTE 96

This enrolment demonstrates the significant
number of Indigenous students and the large
number of students from backgrounds with a
diverse cultural heritage.

2009 Student enrolment by Priority Enrolment
Area (PEA)

Number of
Students
Out of Area 368
In PEA 344
Total 712

This enrolment pattern demonstrates the unique
nature of our college. Many of the students
enrolling do so to access special programs such
as the Talented Sports Program and to
experience the authentic approach to teaching
senior secondary Mathematics. Some 100
students attend from NSW residences to complete
their Year 12 Certificate in the ACT college sector.

Student attendance

The following table identifies the attendance rate
of students by year level during 2009. Student
attendance rate is the percentage of school days
attended by students in each year level at the
school. Student attendance is measured over two
school terms; that is from the first day of the
school year for students in term one to the last
day of term two.

Year level Attendance Rate %
11 84.8
12 82.1
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Erindale College provides a mandatory course for
all students called College Link. This 4-hour per
week course is an ‘R’ unit counting towards their
Year 12 Certificate. Each student is placed into a
Link group within the Academy they are based in
according to their course specialisation. Their Link
Teacher is their mentor and coach for success at
college. This process includes weekly checks on
attendance and performance with regular parent
contact and intervention. SMS systems are used
to advise parents of absences on a fortnightly
basis and each mid-term, a MAZE absence record
is sent home for parent information. Executive
staff each supervises a collection of Link groups
and they too follow-up on attendance issues.

STAFF INFORMATION
Teacher qualifications

All teaching staff meets the professional
requirements for teaching in an ACT public
school.

The proportion of teaching staff with
certificates/degrees/diplomas and a postgraduate
gualification is shown below.

Qualifications % Teaching Staff

Certificate/Diploma/Degree 100

Postgraduate 40

Workforce Composition

In 2009 the workforce composition of the school is
highlighted in the following table.

Role Number
Administrative Officers 8
General Service Officers & Equivalent 1
Information Technology Officers 1
School Leaders 10
Senior Officers 1
Teachers 50
TOTAL 71

There is NO Indigenous staff at this school.

SCHOOL REVIEW AND DEVELOPMENT

The ACT Department of Education and Training
Strategic Plan 2006-2009 provides the framework
and strategic direction for the school’s plan. This
is supported by the School Improvement
Framework which is the overarching framework
for achieving high standards in student learning,
innovation and best practice in ACT public
schools. The framework supports schools in
striving for excellence.

All ACT public schools participate in a cycle of
school review and development. During 2008 a
review of the School Improvement Framework
resulted in the cycle of review being extended
from three years to four years.

Schools take part in a continuous cycle of review
comprising annual self assessments against their
school plans and the domains of schooling. In the
fourth year schools undergo an external validation
process. This process provides an independent
and unbiased assessment of the schools progress
towards achieving system and school priorities.

To provide schools with time to incorporate
changes in the school improvement process no
schools were externally validated in 2009.

SCHOOL SATISFACTION

Schools continually use a range of data collection
tools to gain an understanding of the satisfaction
levels of their parents and carers, staff and
students. In 2009 the school undertook a system
survey to gain an understanding of school
satisfaction at that time. Staff and students from
year 5 and above took part in an online survey
while parents completed a hard copy survey.

Overall Satisfaction

In 2009, 84 per cent of parents and carers, 71 per
cent of staff, and 82 per cent of students at this
school indicated they were satisfied or highly
satisfied with the education provided by the school.

These results as well as the continual review of
school performance across the four domains of
schooling: learning and teaching, leading and
managing, student environment and community
involvement contributed to the development of the
school plan. This plan is available on the school
website at www.erindalec.act.edu.au
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PROFESSIONAL LEARNING

The provision of high-quality professional learning
for the college academic and administrative staff
has been a strategy to develop the capacity of
staff and to build a vital and diverse community
that shapes teaching and learning. The
commitment of financial resources to this activity
has been extensive with significant support for
professional learning in the Quality Teaching
Model (QT Model) and in leadership especially in
change management and contemporary
approaches to educating young people in the
senior secondary sector.

The enhancement of the Brindabella Collegiate,
with our college partnering with Canberra and
Lake Tuggeranong colleges, has been a unique
development in our ACT jurisdiction. This
partnership is optimising the opportunities for
students in all colleges by building a professional
learning community. The benefits in working
collaboratively in professional development
programs, in seeking extra funding for projects,
and from sharing effective practices, has seen
staff better able to share practice especially
around assessment.

The focus for the professional learning in the
Collegiate in 2009 has been with executive staff
accessing consultant leadership around using the
Australian national Schools Network (ASNS)
Protocols training. Protocols are effective teaching
and learning strategies but we have adopted a
focus on using them to examine student work as a
means of reflecting on teacher practice. We have
plans for this training to be provided for all staff in
all three colleges in 2009 so they can use them in
collaborative groups around improving practice
and student achievements.

Significant professional learning was also
provided for the executive team and the staff from
the new Maths, Science and Information
Technology Academy. Our ongoing partnership
with the Australian Maths and Science School
(ASMS) in Adelaide in exploring the nature of an
iinvestigative approach to senior secondary maths
and science education continued to provide
professional learning opportunities.

The staff presenting the ‘Big Picture’ approach to
personalised learning engaged in professional
learning in the network including hosting visits
from schools wishing to engage with this
approach to education. This group continues to
share their learning with staff in staff forums.

Further professional learning activity around
evidenced-based practice as well as the
challenges of educating ‘Generation Y’ was
implemented for all staff in 2009. These focuses
complimented individual PD priorities for staff.

As well as focussing effort and resources on the
academic environment of the college, there has
been noteworthy investment in enhancing the
professional learning around optimising the social
and physical environments of the college. Such
learning aimed to refine the policies, practices and
programs offered to students at the college.
Further work is required in 2010 to enrich the
social character of our college so we are
successful in maximising outcomes for all learners
in the college community. We see a need for
addressing the growing challenges of cyber-safety
as a focus for professional learning as well as the
effective use of learning technologies.

LEARNING AND ASSESSMENT
Outcomes for College Students

Year 12 outcomes are shown in the following

table in relation to the percentage receiving a

Year 12 Certificate and the Australian Tertiary
Admissions Rank (ATAR).

Year 12 Outcomes Total

Percentage of year 12 students receiving 100
a Year 12 Certificate

Percentage of year 12 students receiving | 47.7
an ATAR

Percentage of year 12 students in top 10 7
per cent of ATAR
Percentage of year 12 students receiving 74

an ATAR achieving an ATAR >60

The median ATAR for year 12 students was 66.6.

One hundred and four (104) students confirmed
acceptances into university places for 2010 or
beyond. This was up from the 90 students
achieving this outcome in 2008 despite the 2009
cohort being some 50 students less in number.

Grade distribution for Year 12 students
studying a Tertiary Program in 200928,

Distribution of grades in T units
for certificates students
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The following information relates to the Grade distribution for Year 12 students
performance of year 12 students in registered studying an Accredited Program in 2009
Vocational Education and Training courses.

Distribution of grades in A

VET Outcomes Total 25 - —
Percentage of year 12 students 15 20 units for CimﬂcatEd students
receiving a VET Certificate 11 15

Percentage of year 12 students
receiving at least one VET certificate 29
Percentage of year 12 students
receiving at least one VET statement 70
of attainment

Percentage of year 12 students

Perggniaae
|
i

receiving at least one VET 80
gualification A B |grddes and&enter E
Students at this college that participated in a VET Post school destination

course are shown within the following table .
The following graphs show the post school

VET Participation Total destination of college students who were awarded
Percentage of year 12 students a Year 12 Certificate in 2009. As many of the
undertaking Vocational/Structured 13 respondents were engaged in both study and
Workplace Learning units employment, the percentage total is greater than
Percentage of year 12 students one hundred percent.

undertaking Australian School Based 9

Apprenticeships 00.0%

Percentage of year 12 students 90 80.0%

taking up VET units fhdt

50.0%

40.0%

A total of 536 Statements of Attainment in iggf
Certificates levels I - III in a variety of vocational 10.0%
0.0% -

areas were issued to students in 2009.

University ~ CIT/TAFE Other Deferred  Employed Not studying
The number of students engaged in Australian anee - Sudes or employed
School-based Apprenticeships (ASBAs) was 20
males and 8 females. Of the 20 in this cohort, 8 |8 System 8 Erindle Colege |

were completed with Erindale College as the

Registered Training Organisation (RTO) and 20
ith ext | RTOs. . :

with externa Os Year 12 Indigenous Student’s achievements

The performance of Indigenous students in 2009

Industry Group Certl | Certll | Total was pleasing yet not outstanding. Of the 2
Arts. enterainment females and 11 male students 5 of the male
’ Indigenous students did not achieve a Year 12
Sport & Recreation 0 13 13 Certificate which represents only a 61.5% success
- for our young Indigenous males in Year 12.
Com_munlty However, both of the female students achieved
Services 0 3 3 this outcome. Importantly, we have to recognise
Health & Education that none of the Indigenous Year 12 students
: achieved a Tertiary Entry Score (TES) and
Computing 35 13 48 therefore, did not qualify for an Australian Tertiary
Tourism & 39 18 57 Admissions Rank or ATAR. The challenge in 2010
Hospitality will be to attend to the success rates of our
Indigenous students with an emphasis on lifting
Total 74 47 121 our expectations of the academic performance of

these young Australians.
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LEARNING AND TEACHING

After emphasising in 2008 the elements of
‘Teaching Practice’ and ‘Curriculum’ from the
domain of ‘Learning and Teaching’ in our
Strategic Plan 2008-2011, our Annual Operating
Plan for 2009 focused on building capacity of our
teachers in the element of ‘Learning and
Assessment’. Our objective in this area was

Assessment ‘of’ learning, ‘for’ learning, ‘as’
learning and ‘in’ learning, defines our paradigm for
assessment and learning.

This emphasis encouraged us to adopt strategies
to build capacity in our teachers to improve their
understanding of assessment as a fundamental
component of the learning process. Some of the
strategies adopted at our college enabling us to
work towards this objective are outlined in the
following comments.

The introduction of the ACT Quiality Teaching
(QT) Model to reflect upon and evaluate our
courses and classroom assessment tasks was a
significant focus for the professional staff at
Erindale College in 2009. This followed on from
development work in 2008 around teaching and
learning in a contemporary context using the QT
model as the basis for discussion and
professional reflection.

Professional learning for college staff focussed on
using the coding concept to evaluate assessment
tasks with a QTm lens and then reflecting on
areas of strength and points for improvement.
Significant numbers of assessment tasks were
recast using such an approach to professional
reflection. Confidence in our innovations in
assessing with authentic methodologies grew
after the QTm lens revealed rewarding outcomes
for students and extensive professional
satisfaction for staff.

A major example of this positive feedback to
teachers on their innovation existed in our
Mathematics, Science and IT Academy. Having
won a DET Excellence Award in 2008 for “Driving
Innovation and Best Practice” the mathematics
teachers at Erindale College continued to expand
their authentic approach to teaching mathematics.
They moved the ‘Fertle Question’ concept to Year
12 after evidence of success in Year 11
encouraged them to pursue this curriculum and
pedagogical innovation. Evidence supporting the
transition into Year 12 is courtesy of the Board of
Senior Secondary Studies (BSSS) selecting their
assessment tasks from Year 11 as “Exemplars”
for publishing on the BSSS website.

Further evidence of their success can be drawn
from the valedictory speech from the Year 12
graduating class. Their ‘poem’ highlighted the
advantageous effect of learning mathematics in
this ‘new way’ with true understanding one of the
key outcomes for the majority of those students
who experienced this approach.

The interdisciplinary options considered possible
at the end of 2008 from the exploration of a
‘Fertile Question’ in mathematics led to
collaboration between the science, IT and
mathematics teachers in designing an
interdisciplinary ‘question’. The ‘question’
engaged students in inquiry learning and required
them to embrace a variety of learning preferences
with the support of peers in a team learning
environment. The ‘question’ focused around key
concepts in Mathematics, Biology, Physics and
Computer Programming with the common thread
exploring the notion of “What are Relationships?”

Significant collaboration in planning, scheduling,
teaching and assessing students in common class
groups meant teachers from once-separate
faculties developed extensive understanding of
the links between each of their subjects and the
experiences students underwent as they studied
in these courses but with considerable overlap
and connection.

Continuing our partnership with the Australian
Science and Mathematics School (ASMS) we sent
a student team to attend a second International
Science Fair in Adelaide. Their presentation
centred on real-life research from the Australian
National University (ANU) in energy efficient
house design. Their involvement in the Fair and in
learning about student life in other countries was
stimulating, rewarding and exciting.

We expanded the enrolment of students in the
ANU Secondary College encouraging students to
accept this challenging pathway. Three students
in Year 11 joined the single student in Year 12 in
this program. This option for our gifted
mathematicians and scientists will continue to
enrich their experiences in education. Of particular
note is the enrolment in this program of two
Indigenous students. One of these Indigenous
students secured a High Distinction in Year 11
Mathematics.

Staff from the English and Languages Academy
also continued to improve their assessment tasks,
especially for those attempted by tertiary program
English students. One example of this improved
approach to using assessment feedback as a
vehicle for further learning was evident in the
special “Writers Program”. In this program,
drafting and feedback loops allowed students to
develop their creative writing talents. Objective
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evaluation of the effectiveness of the approach
came with a student in this program winning the
‘Litlinks’ Writing competition. This is the second
winner running from this college and represents
exemplary teaching by the teacher guiding the
program. This competition receives entries from
students of high schools and colleges, both
government and non-government, from across the
ACT and surrounding region.

The Talented Sports Program (TSP), a
component of the Erindale Sports Academy,
continued to support elite level athletes. By
mentoring these future champions, the teachers
managed the academic and sporting workloads of
the students to allow them to achieve in both
programs. Many achieved national and
international success with their sport and at the
same time, managed to achieve a senior
secondary education that offers solid foundations
for post-sporting life. Many of the TSP graduates
are enrolled in university or CIT to continue
studies to reinforce these foundations.

The TSP ‘Sport-stars of the Year’ both achieved
incredible success.

Our male star was an athlete with a disability who
was a member of the Australian Pacific Schools
Team which contested this international event in
2008 and maintained his athletic development
throughout 2009. This young man was a sprinter
contesting the 100 metres and 200 metres races
in which he medalled. The TSP concept allowed
him to complete a Year 12 Certificate while
continuing to progress his athletic prowess.

Our female TSP ‘Sport-star’ was a member of the
Australian Open Women'’s Softball team that
competed internationally. The TSP allowed this
student to complete her Year 12 certificate also
whilst maintaining her sports development at the
level necessary to achieve Australian selection.

Another TSP participant was drafted into the
professional ranks of the Australian Football
League (AFL) and this is a first for many years for
a student from Canberra. Indeed, this young man
achieved this feat as the first in over two decades
and in achieving this outcome, also secured a
Year 12 Certificate with an ATAR that allowed him
to enter university studies as he progresses his
professional football career.

Our progress with promoting creative and
performing arts continued to flourish in 2009 as
part of our Creative and Performing Arts
Academy. Pathways for young artists and
performers were made attractive by engagement
in real-life learning experiences. The numbers of
students selecting Photography as part of their
tertiary accredited program has climbed with 48
students taking this option. This is notable since

students studying this subject have lifted their
performance since 2007 with it now contributing
significantly to their Year 12 score.

In the dramatic arts, the first semester
performance was created, directed and produced
by students with a teacher mentor rather than a
teacher-directed approach. The co-design of an
Individual Studies unit by the teacher with three
students allowed these students to lead their
peers in this course to direct and produce a
dramatic performance in the Erindale Theatre. All
aspects of the show were student-led with the
assessment being conducted by the teacher. For
the second semester performance a consultant
Director was engaged to direct the show and to
demonstrate professional, expert knowledge and
skill to the learning experience.

The ‘Big Picture’ inspired approach to schooling
was introduced in term 1 of 2009 for Year 11 and
12 students. Six (6) students were invited to apply
for this concept with guiding principles
emphasising a personalising of learning and
assessment, negotiation of curriculum, learning as
interns and teacher mentors informing student
decision-making. The initial success of these six
students evidenced by increased attendance and
greater output of student work encouraged some
50 other Years 11 and 12 students to apply to
become part of the ‘Big Picture’ program.

‘Round Table’ demonstrations of learning, or
Exhibitions’, were fundamental to the assessment
in this program with parent participation a
significant component of the approach. The
graduation rate of the initial 6 was 50% with
approximately 60% the rate for graduation for the
balance of the Year 12 cohort. This success and
with 'word-of-mouth’ advertising of this program,
further encouraged Year 11 students to enrol with
some 60 students indicating an intention to
participate in 2010.

Teaching and Learning remains a strong focus for
teacher development in 2010. The professional
growth of teachers is encouraging as teachers
move to 2010 with an acceptance of the concept
of ‘deprivatising practice’, or sharing their
expertise with their peers to further enrich the
professional learning community we are evolving
here at Erindale College. Brindabella Collegiate
and college-wide use of the ANSN Protocols to
collaboratively reflect on teacher and student work
will be a central practice throughout 2010 after
initial professional learning occurs for all staff in
term 1 2010. Classroom visitation or ‘Instructional
Rounds’ concepts will be explored in the later part
of 2010 to help teachers improve their classroom
performance to in turn, promote the improvement
of student learning.
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LEADING AND MANAGING

The following objective from the Strategic Plan
2008-2011, was the major emphasis of our work
in 2009.

Grow distributed leadership and align
performance planning and appraisal for our
people and our organisation.

Several workshops for executive staff were held
throughout the year to reflect upon the various
roles of the senior executive and the executive
staff of the college. These were mapped as part of
a matrix for comparison of workloads and as a
way of defining what parts of the various roles
dominated people’s time and attention. A working
team was appointed to consider the workload
issues and to refine the roles to ensure greater
equity of workload. The executive team as a
whole collaborated to define the characteristics of
the educational leadership role they wished to
concentrate upon and what administrative tasks
they would delegate to the newly formatted
administration team.

Executive staff then used scheduled professional
learning sessions to focus on educational
leadership and to explore the requirements for
leading EC into the 21* century. The Professional
Pathways, a performance appraisal and
improvement mechanism of executive staff,
included priorities around leading change, leading
the implementation of the Quality Teaching Model
and evidence-based practice, which were key
parts of the character of the role they wished to
concentrate upon. They then negotiated similar
priorities with their staff members to ensure some
alignment in purpose and professional effort.

In 2008, the executive team conducted
introductory debate around evidence-based
decision-making and practice and this was
reported in the ASBR of that year. In 2009, the
team continued to debate the question “how will
we know we have made a difference?” and the
significance of this question was highlighted in
many ways. For example, each term, several
executive forums were conducted around this very
issue and the learning outcomes from these were
identified for professional pathways priorities for
2010. The discussions were also held in Academy
staff meetings with increased attention to
identifying what evidence we could use to ensure
we were making a difference for students in terms
of their life and learning success.

Furthermore, the importance of identifying,
collecting, analysing and wisely using evidence of
performance and achievement was recognised in
the executive team restructure which saw the

creation of an executive team position that had a
leading role to this approach to evidence-informed
practice. This person commenced work in
semester 2 of 2009 and has been mapping the
role in collaboration with an external consultant
who is acting as a critical friend to the person and
to the process of establishing the principles that
will underpin this approach to leadership and
management.

Significant advancements in the changes to
organizational structures made in 2008 were
monitored by the leadership team in 2009. Also
the realignment of administrative support, the
review of roles and responsibilities for non-
teaching staff, and the fundamentals for effective
schooling, were also the focus of the college
leaders in 2009.

One major change implemented in 2008 was the
Academy Structure. By belonging to an Academy,
students had the benefit of receiving support and
advice from teachers who have a better
understanding of the curriculum for their area of
interest or focus. These teachers assisted
students to design their study package and make
the most of the opportunities available to them at
college. Students were organised into groups
called College Link classes with a teacher from
their Academy as a mentor and contact person.
Students were able to move into another
Academy as a result of making major changes to
their study package if necessary. The report on
Student Environment following this section of the
ASBR outlines improvements in this work.

However, a major refinement to the Academy
structure was the reformatting of the
administration staff and services into an
Administration Academy team and set of
responsibilities. The concept here was to define
roles and responsibilities for the administration
and support staff yet maintain a corporate
identification for them, clearly stating their
significance in the college structure and culture.
The reformatting included the identification of a
Senior Officer Grade B (SOG B) position, equal to
that of a Deputy Principal, to lead this Academy
and to accept a place in the senior management
team of the college. This position was created as
a replacement for a Deputy Principal position that
was not filled when the substantive officer won
promotion. The filling of this role will be completed
early in 2010.

The physical reconstruction of all areas of the new
Erindale College was largely completed by
December 2009. The really dynamic, engaging
and adult-oriented learning environment created
by this work together with new staff professional
facilities that are now located in the centre of
many of the learning spaces, helps ensure a
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STUDENT ENVIRONMENT

College Link was a course trialled in 2008 and
refined in 2009. College Link (CL) aimed to have
all students engaged in that which was directly
about them succeeding in college and in
transitioning to study, work and life beyond
college. College Link aimed to ensure all students
felt supported in their academic program, their
personal wellbeing and their pathways to the
future. The College Link teacher assisted with
matters around relationships, student pathways
planning, attendance and progress in courses.
More one-on-one interviews were conducted to
monitor progress.

The 2009 version was refined after considering an
evaluation conducted by an external consultant.
The recommendations from the evaluation
included that this program continue in 2009 and
be supported to evolve with a “central focus on
supporting students as learners”.

Furthermore, it was recommended that teachers
needed professional support to further develop
their capabilities as coaches and mentors in this
relationship-based enterprise. This professional
learning component was built into the timetable of
teachers by allocating one hour of the four-hours
per week course to professional meeting and
learning time. The executive team leading this
course surveyed staff to identify professional
learning needs. Some priorities for this p.d.
included assistance with basic academic
monitoring procedures, such as checking student
packages to ensure they met Board of Senior
Secondary Studies guidelines, and more learning
around relationship-based activities such as
‘circle-time’ to explore issues confronting
students. These and other p.d. priorities were
delivered by teachers to their peers in focussed
professional learning sessions.

Further professional learning for CL teams was
planned for 2009 in the principles and procedures
for Restorative Practices beyond the use of
‘circle-time’ but this was interrupted by the
extensive building program active in the college
throughout 2009. This professional learning has
been rescheduled for 2010.

The CL team also participated in ongoing
professional learning around extending the
relationship quality they could personally develop
with their student group to facilitate a positive
outcome for each of those students. Building the
confidence of teachers to work in this more
‘personal space’ with students was considered
essential as it was evident that teachers had left
adolescent students to their own devices when
entering college and this led to growing ‘V-
grade’rates as described in the 2008 ASBR for

Erindale College. It was decided that more
mentoring of students might assist in further
decreasing ‘V-grade’ rates and improve
graduation rates.

A review of the numbers of students with ‘V-
grades’ since the introduction of College Link in
2008, shows that in Semester 1 2007, there were
253 students with at least one ‘V-grade’, down to
209 students in semester 1 2008, and 173
students in semester 2 2009, and only 47 Of these
students being in year 12 and being the cohort
who have experienced College Link for two years.

Further development of this analysis of grade
distribution, especially the number of students
with greater than two V-grades is planned for
2010 as we embark on refining our evidence-
informed decision-making.

Transition between high school to college and
beyond college to work or further study has been
enhanced by the “Moving Forward — Transition
and Careers’ teacher role. The separate report on
the performance of this teacher in relation to
student achievements is highlighted in the
following comments.

Seven local High Schools were visited in term 4
2008 and information gathered on students ‘at
risk’ of not transitioning well to college. Individual
transition plans were developed to assist these
students ‘at risk’ with their transitions.

Over 85% year 10 students at HS connected to
our college were guided through the Pathways
Plan.122 students from two of these schools
attended an assembly, tour and a ‘come and try
college’ lesson conducted by college teachers.

A ‘Come and Try College’ Day for Indigenous,
special needs and other interested students from
four local high schools allowed 14 students to
attend and experience a personalised enrolment
and transition process.

Career counselling was provided for 234 students
in 2009 with the Transitions Teacher and each
student has files documented with interests and
concerns and in turn, these followed up in
collaboration with students and parents.

College Link résumé writing session were
delivered to over 700 EC students

An Indigenous Transition Program was developed
and documented with key components being the
assistance in enrolment, settling-in support and
mentoring with career-panning also a central
focus. Some aspects of this program were

e an ANU / Health excursion was delivered for
one Indigenous student interested in nursing
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COMMUNITY INVOLVEMENT

The following objective for the domain of
‘Community Involvement’ in our Strategic Plan
2008-2011 was the main focus for 2009.

Build on effective participation and communication
between the college and families

In working towards this objective the following
have been significant advancements. The
Transitions — Moving Forward Officer made
significant connections with the enrolling students
and their families as part of the preparation for
and induction into college life for students
enrolling at our college. The many ‘Try-a-college
day’ events for students-at-risk, and Indigenous
students, for example, allowed many young
people and their families to enrol and enter
college with greater confidence. Ongoing support
by this teacher and the College Link teachers has
improved attendance and success rates for these
young people. The evidence base for this claim
resides in the files kept by the Transition teacher
and has been reported earlier in the Student
environment section of the ASBR. However, 2010
will see a more sophisticated evidence-keeping
protocol in place for this activity to give further
credence to our claim.

The planning and commencement of a
Communication Review later in 2009 saw the
move towards increased electronic
communication between the college staff,
students and parents for a range of purposes.
SMS of absences, invites to meetings or
interviews, and general publication of the monthly
newsletter all commenced in 2009. Further
refinement of these concepts is planned for 2010
as is the ongoing review process.

School Satisfaction survey data around
Community Involvement supplied by parents and
carers rates Erindale College more highly than the
all-colleges levels of satisfaction as described in
the following table.

Erindale All
) College Colleges
Community Involvement Agree & Agree &
Strongly Strongly
Agree Agree
Community partnerships are 75% 60%
valued and maintained
Communication between this 78% 7%
college and parents and
carers is effective
The achievements of 77% 72%
students are celebrated

This evidence suggests that communication with
parents and carers, although an area for focussed
improvement in following years is satisfying, and
that community partnerships are valued by the
college, families and our wider community.

This same data source informed the planning
work for the student body and for staff for 2010 in
identifying their desire to be more involved in
decision making however, the student group
responded very positively (79%) and some 10
percentage points above the all-colleges response
rate (69%) to the notion that they, as self-directed
and personally responsible young people, are
kept well informed about academic and general
college matters.

The Active Leisure Centre (ALC) Business Plan
was monitored regular at the Executive Meetings
and reported upon each term at the Board of
Management. This Business Plan ratified late in
2008 was implemented with phase 2 of the
strategic planning process conducted in October
2009 at which time the achievements of the
business teams were recognised. The analysis of
the performance data then allowed the senior
executive team to refine the plan given many
milestones had been achieved before the three-
year timeframe so new targets were constructed
at this stage. The replanning process is planned
for term 2 2010.

Important milestones for the EERC included the
ongoing engagement of Australian School-Based
Apprenticeships in IT and the introduction of
ASBAs in Sports Administration and Sport and
Recreation.

The, ‘Community Garden’ at Erindale Shopping
Centre was successfully completed with
Communities@Work and refreshment and
extension work conducted by Creative Arts
students in 2009.

A further refinement of the Memorandum of
Understanding signed initially in November 2008
with Kulturebreak, a not-for-profit performing arts
company, was prepared in 2009. The new ‘home
for Kulturebreak’ at Erindale College underwent
considerable building work during 2009 and
Kultruebreak moved in mid-year. Ongoing
planning for the building program and the
establishment of protocols for shared operations
between the college and Kulturebreak were
established in 2009. Kulturebreak entered an
agreement to hold its main performances in
Erindale Theatre as part of the MOU and this
eventuated for the first time in 2009. Future plans
for the partnership include the development of a
Kulturebreak Performing Arts Institute in our
shared premises with Erindale College providing
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SCHOOL FINANCE

FINANCE REPORT

The school has provided the Department with an
end of year financial statement that was approved
by the school board. Further details concerning
the statement can be obtained by contacting the
school.

The following summary covers use of funds for
operating costs and does not include expenditure
in areas such as permanent salaries, buildings
and major maintenance.

Professional learning

The average expenditure at the school level per
fulltime equivalent teacher on professional
learning was $402

Voluntary contributions

This school received $36,589.39 in voluntary
contributions in 2009. These funds were used to
support the general operations of the school. The
spending of voluntary contributions is in line with
the approved budget for 2009.

The school has provided the Department with an
end of year financial statement that was approved
by the school board. Further details concerning
the statement can be obtained by contacting the
school.

The following summary covers use of funds for
operating costs and does not include expenditure
in areas such as permanent salaries, buildings
and major maintenance.

Reserves

Financial Summary

31 December 2009

INCOME

Self management funds $826,064.39
Voluntary contributions $36,589.00
Contributions & donations $0.00
Subject contributions $111,882.21
External income (including

community use) $0.00
Proceeds from sale of assets $0.00
Bank Interest $16,032.63
TOTAL INCOME $990,568.23
EXPENDITURE

Utilities and general

overheads $171,678.66
Cleaning $110,134.63
Security $5,007.96
Maintenance $91,291.38
Mandatory Maintenance $45,380.46
Administration $30,319.03
Staffing $373,613.64
Communication $22,563.11
Assets $45,406.19
Leases $15,960.83
General office expenditure $78,238.85
Educational $88,105.64
Subject consumables $71,146.93

TOTAL EXPENDITURE

$1,148,847.31

Erindale College has no Reserves identified in its budget.

OPERATING RESULT -$158,279.08
Actual Accumulated Funds $509,484.25
Outstanding commitments $43.64
BALANCE $351,248.81
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