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ABOUT OUR SCHOQO

INTRODUCTION TO SCHOOL

Ainslie School is a preschool to year 6 school
established in 1927. The school’s recently
upgraded buildings are on the ACT and Australian
heritage register. We are looking forward to
opening our new multipurpose facility and
classrooms in 2011. Two fulltime

off site preschools, each with a strong arts and
sustainability focus are also part of the school.

As an inner city school, our student population is
rich and diverse. Over 26 percent of our students
come from culturally and linguistically diverse
backgrounds. Approximately five percent of our
students are Aboriginal. We have a Learning
Support Class and special needs children
integrated across the school. At Ainslie School we
are committed to respecting each child's
uniqueness and catering for individual needs and
challenging and assisting each child to attain their
potential in educational, social and physical skills.

The school has a strong and successful focus on
literacy and numeracy, an inquiry approach to
learning areas P-6 and a range of enrichment
programs including a renowned music program.
Japanese is the language other than English and
the school has a sister school in Nara, Japan.

The school has a very dynamic parent community
that supports the school in many ways. We value
a stimulating professional learning community
where initiative, cooperation and participation is
valued and encouraged.

In recent years the school has won a national
excellence award for literacy, a national music
teacher excellence award, the ACT Flame Award
for music excellence, a Reconciliation award,
Science, Reading, Sustainability awards and a
Landcare award.

STUDENT INFORMATION
Student enrolment

In 2010 there were a total of 445 students enrolled
at this school.

The number of students from Language
Backgrounds Other Than English (LOBOTE)
increased by 6 percent in 2010 to comprise
almost 27 percent of the total student enrolment.

2010 Student Enrolment breakdown

Number of Students
Male 204
Female 241
Indigenous 13
LBOTE 119

Student attendance

The following table identifies the attendance rate
of students by year level during 2010. Student
attendance rate is the percentage of school days
attended by students in each year level at the
school. Student attendance is measured over two
school terms; that is from the first day of the
school year for students in term one to the last
day of term two.

Year Level |Attendance Rate %
OK 94.7
1 94.3
2 94.5
3 93.5
4 93.0
5 92.1
6 92.4

Ainslie School’s management of non-attendance:

Parents/carers are requested to provide a letter or
phone call to explain a student’s absence.

Repeated absence is managed through the principal
contacting the parents/carers. Support agencies are
involved as required.

STAFF INFORMATION

Teacher qualifications

All teachers meet the professional requirements
for teaching in an ACT public school.

The proportion of teaching staff with
certificates/degrees/diplomas and a postgraduate
qualification is shown below.
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Qualifications % Teaching Staff

Certificate/Diploma/Degree 93

Postgraduate 7

Workforce Composition

In 2010 the workforce composition of the school is
highlighted in the following table.

Role Total
Administrative Service Officers 9

General Service Officers & Equivalent 1

School Leader A 1
School Leader B 2
School Leader C 1
Teachers 24
TOTAL 38

Note: This table includes pre-school staffing

There are no indigenous staff at this school

VOLUNTEERS

During 2010 we had many parent, carer and
community volunteers supporting the school. The
volunteer hours for 2010 totalled 1318. They
included support with classroom and preschool
programs, excursions, the science and chess
clubs, the music program and the library.
Volunteers also supported our breakfast program.

SCHOOL REVIEW AND DEVELOPMENT

The ACT Department of Education and Training
Strategic Plan 2010-2013 provides the framework
and strategic direction for the school’s plan. This
is supported by the School Improvement in ACT
Public Schools Directions 2010-2013 and the
School Improvement Framework which are the
overarching documents providing support to
achieve high standards in student learning,
innovation and best practice in ACT public
schools.

All ACT public schools participate in a four year
cycle of school review and development. Schools
take part in a continuous cycle of review
comprising annual self assessments against their
school plans. In the fourth year schools undergo
an external validation process. This process
provides an independent and unbiased
assessment of the schools progress towards
achieving system and school priorities.

Ainslie School was validated in 2010. A copy of
the validation report can be found on the school
website.

SCHOOL SATISFACTION

Schools continually use a range of data collection
tools to gain an understanding of the satisfaction
levels of their parents and carers, staff and
students. In May 2010 the school undertook a
system survey to gain an understanding of school
satisfaction at that time. Staff, parents and
students from year 5, and above, with the
exception of students in special schools, took part
in an online survey.

Overall Satisfaction

In 2010, 65 percent of parents and carers, 100
percent of staff and 90 percent of students at this
school indicated they were satisfied or highly
satisfied with the education provided by the
school.

These results as well as the continual review of
school performance across the four domains of
schooling: learning and teaching, leading and
managing, student environment and community
involvement contributed to the development of the
school plan. This plan is available on the school
website at www.ainslies.act.edu.au

PROFESSIONAL LEARNING

In line with System and School priorities Ainslie
School teachers attended stand down
professional development at the commencement
of the year in Literacy and Numeracy. To support
system and school priorities to improve literacy all
teachers attended professional development on
spelling. Various teachers attended a range of
targeted professional development in literacy
including cooperative reading, First Steps Readng
and Writing and Phonemic Awareness and
Phonics. Four teachers presented at a national
English and Literacy Conference in Perth.
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In line with System and School priorities to
improve Numeracy all teachers attended a
mathematics conference. All teachers attended
stand down professional development in learning
technologies, assessment and reporting and
differentiating the curriculum.

All teachers also attended professional
development on questioning techniques and
Inquiry Learning and providing for student voice in
curriculum with Kath Murdoch and also attended
professional development at the National Museum
of Australia on aspects of Aboriginal history and
culture.

In pursuit of their pathways goals various teachers
attended a broad range of other professional
development in leadership, cultural and visual
literacies, library training, music, science, ESL
teaching, health and safety training, sustainability,
the visual arts and autism.

LEARNING AND ASSESSMENT
Performance in literacy and numeracy

Students in kindergarten undertake an on-entry
assessment of their early reading and numeracy
skills using the Performance Indicators in Primary
Schools (PIPS) program. Student results are
reported against five performance bands.

LEARNING AND ASSESSMENT
Performance in literacy and numeracy

Students in kindergarten undertake an on-entry
assessment of their early reading and numeracy
skills using the Performance Indicators in Primary
Schools (PIPS) program. Student results are
reported against five performance bands.

PIPS 2010 Comparison of Start and End
Performance Graph (uses standardised
scores) for Ainslie School
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Ainslie School PIPS 2010 mean raw scores

School ACT

Start |End |Start|End

Reading 55 |124] 50 (123

Mathematics| 40 | 57 | 38 | 54

This table shows that the improvement in reading
and in mathematics at Ainslie began with a slightly
higher mean raw score and ended just above the
ACT mean. Performance in mathematics was
stronger.

Students in years 3, 5, 7 and 9 in all ACT schools
participated in the National Assessment Program-
Literacy and Numeracy (NAPLAN). This program
assesses skills in reading, writing, spelling and
grammar and punctuation and numeracy.

In 2010, 5.88 percent of year 3 students 3.28
percent of year 5 students were exempt from
testing based on nationally agreed criteria.

Ainslie School 2010 NAPLAN Mean Scores

Year 3 Year 5

School |[ACT |School |[ACT
Reading 445 440 504 509
Writing 437 434 483 496
Spelling 408 | 410 | 470 489
Grammar & 442 435 501 512
Punctuation
Numeracy 421 414 479 500

Performance in other areas of the curriculum

In 2010 Ainslie School continued to build on its
music and performing arts programs, performing
in Limelight and the North Canberra Spectacular.
Japanese continues to be the Language of choice
at Ainslie from K-6.

In 2010 Ainslie has focused on Science with junior
and senior science clubs and awards at the
Science Fair included the Early Childhood shield.
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The Chief Minister’s Reading Challenge was won
by Ainslie School in all sections from P-6.

Extra-curricular activities undertaken at Ainslie
included year camps in 3, 4, 5 and 6 as well as
chess and community outreach in singing.

Ainslie students performed well in a range of
sports with five students representing the ACT at
national level.
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Priority 1: Improve reading and writing outcomes
for students

Expected Outcomes and targets

e Greater consistency in the teaching and
assessing of writing across the school

e Consistency in the teaching of reading across
the school

e Greater engagement of boys in writing

e Students are engaged in self assessment

School improvement domain covered with this
priority:
Learning and Teaching

Progress against outcomes and targets:

Our year began with various induction and
professional learning sessions planned to achieve
the outcomes listed above. Throughout the year
we delivered professional readings and
professional learning targeted at the whole staff,
team, year group and individual dependent on the
specific needs of staff (we had a group of new
educators this year so capacity building was an
important focus). This coupled with the in class
coaching and resourcing delivered by the three
expert coaches led to increases in each of the
four expected outcomes in relation to the previous
year. This was demonstrated through teacher
planning documents, assessment tasks, and
observations over the year by executive team, the
coaches and the school’s external mentor.

During 2010 staff completed work on a literacy
action plan that clearly articulates the
expectations of all staff in terms of a menu of
strategies, their role and the assessments to use.

For the fifth year the school ran a literacy festival.
This year’s focus was on poetry and it proved to
be a very successful genre for all learners with
engagement levels for boys higher than in
previous festivals. Following the festival a sample
group of boys from years 3 to 6 met with staff to
discuss attitudes, ideas, what works well, what
hinders and suggestions in relation to writing. This
was a very successful engagement strategy in
itself as well as providing an authentic voice for
boys influencing practices we use in our writing
programs.

Our recent external validation report cites the
following to support our claims:

“Ainslie School’s writing goal over the past few
years has been refined to transfer the strengths
established in reading into the area of writing.
Common practices and assessment attained

through professional development and their
resourcing model have been beneficial in building
the capacity of teachers and more recently in the
area of Writer’s Craft.”

“Teacher capacity to embed quality spelling
strategies aligned with Ainslie School beliefs and
practices has assisted in this steady growth. The
two targeted groups -boys and students with
language backgrounds other than English have
shown gains in this area.”

“The 2010 coaching and resource model has
been instrumental in improving teaching and
learning at Ainslie. The coaches are attached to
teaching teams and provide intensive support to
all teachers within their team on a weekly basis.
Teachers are provided with support in
assessment to identify student needs, in planning
and programming, and through a gradual release
model of demonstration teaching, team teaching
and feedback from their coach to enhance their
teaching practice. The panel conversations with
beginning teachers, with the coaching team and
with the external mentor attested to this model
being highly effective in building capacity in
teachers and enhancing student learning
outcomes. The coaches identified that it has also
enabled closer monitoring by team leaders of
individual and class data. Conversations with
beginning teachers also reflected a high level of
professional knowledge and accountability for
improving students learning outcomes.”

“There is a clearly defined strategic vision to
enhancing literacy outcomes through the 2010
Literacy Action plan with clearly outlines goals,
roles, targets and strategies across each year
level. The panel highly commends the success of
the ‘Word Rocks on’ literacy festival which
celebrates reading and writing. Panel
conversations with students demonstrated a high
level of engagement for students. Panel
discussions with beginning teachers indicated the
effectiveness of this festival for supporting boys’
education, in particular engaging boys who were
formerly reluctant writers.”

Our 2010 NAPLAN year 3 results show that:

e 89 percent achieved above national
minimum standard in reading.

e 58 percent of year 3 achieved in the top
proficiency bands.

e 95 percent achieved above national
minimum standard in writing

e 66 percent of year 3 achieved in the top
proficiency bands 5 and 6 in writing.
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Year 5 results show that:

e 84 percent achieved above national
minimum standard in reading.

e 35 percent of year 5 achieved in the top
two proficiency bands in reading.

e Smart shows 78 percent in top two bands
for year 5 reading.

e Smart shows 27 percent in top two bands
for year 5 reading.

The table below indicates the school’s success at
achieving improvement in outcomes for students
at year 3 and 5. Targets were set for year 3
students, in reading based on the results from a
system assessment in kindergarten with their
expected growth plus 4 mean points. At year 5 the
targets were set for reading and writing based on
the previous NAPLAN tests results at year 3.

The results indicate the school was successful at
achieving the reading target at year 3 and we
surpassed the ACT mean in writing. At year 5 we
surpassed the writing target and were close to the
reading target and the ACT mean.

Year 3 Target Mean | Actual mean ACT Mean
Reading 412 445 440
Writing N/A 437 435
Year 5

Reading 508 505 509
Writing 477 483 496

Results of 2010 NAPLAN testing
Source: ACT Department of Education and Training

We set a target of all year 1 students reading at a
minimum benchmark level of 16 by mid term 4.
The following indicates our success;
e 76 percent of year 1 students achieved or
bettered this level.
e 15 percent achieved between level 10 and
15
e 9 percent were below level 10.
A key opportunity that our staff took up early in
2010 was to trial the draft Australian Curriculum in
English. Nineteen teaching staff members trialed
the draft curriculum which entailed detailed
planning using the document, frequent feedback
to the Australian Curriculum and Reporting
authority (ACARA) and submitting planning and
assessment documents to ACARA. This proved

to be a very successful capacity building exercise
and was supported by additional money from
ACARA to release teachers in teams to plan and
discuss the draft English curriculum.

The school is currently working on plans to action
the recommendations related to this goal cited in
the external validation report which include:

e Further work to incorporate the Quality
Teaching model elements into classroom
practice.

e Literacy goal: Improve student outcomes in
literacy through the reading-writing
connection, with a focus on grammar

Priority 2: Improve Numeracy outcomes for
students

Expected Outcomes and targets

e Greater consistency in the teaching of maths
across the school and in the use of the
language of maths

e Students will demonstrate greater
competency in maths, and be able to
articulate their thinking.

School improvement domain/s covered with
this priority:
Learning and Teaching

Progress against outcomes:

At the start of 2010 we had identified the need to
have the same strong shared language for maths
and an agreed menu of strategies across the
school as we do for English.

Our work to achieve this included professional
readings and professional learning and
implementation of the in class coaching model as
outlined in the previous priority.

The staff used the Literacy Action Plan as the
model for developing a Numeracy Action Plan and
this was finalised in November.

Staff agreed on key resources for Maths: Count
Me In Too (CMIT) and schedule for early
number assessment (SENA) assessments in K-
3 classes and Middle Years Mental Computation
program (MYMC) and assessments in year 4-6
classes.

Our recent external validation report cites the
following:
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“The numeracy plan...(is) being developed to align
with the new literacy plan. The school has
focussed on shared beliefs with a focus on a
balanced numeracy program and differentiated
curriculum. Whole school and team professional
learning have been matched to both the students’
and teachers’ needs in numeracy. Shared
language of maths and practices have become
more consistent across the grades, through the
support from coaches and working in teams.”

“The introduction of common assessment
practices with ongoing team level moderation has
shown improved outcomes for students. The
Middle Years Mental Computation data supports
the school’s claims to have increased student
learning, using mental computation strategies
when problem solving. SENA data also
demonstrates the positive effect the
implementation of CMIT strategies, in K-3
classrooms, has had on students’ mental
computation ability and student attitude.”

The team leaders all comment on observing
greater consistency in the teaching of
mathematics

LEARNING AND ASSESSMENT
Performance in literacy and numeracy

Students in kindergarten undertake an on-entry
assessment of their early reading and numeracy
skills using the Performance Indicators in Primary
Schools (PIPS) program. Student results are
reported against five performance bands.

Teachers in the K-3 classes comment on the
growing shared language particularly after
completing SENA assessments on all their
students.

A survey implemented in term 4 shows all
teachers implementing the MYMC program used
the data from the assessments to inform their
planning and teaching and saw the tool as very
effective. They also all noted personal
improvement in their own skills to teach mental
computation. The year 4-6 students all received
their results for the three assessments showing
growth and this proved a support and scaffold for
students to talk about their learning and to set
goals.

Our 2010 NAPLAN year 3 results show that:
e 88 percent achieved above national
minimum standard in numeracy
e 48 percent of year 3 achieved in the top
proficiency bands.

__.-—i";;'

Year 5 results show that:
e 88 percent achieved above national
minimum standard in numeracy
e 15 percent of year 5 achieved in the top
proficiency bands.

Like literacy, Departmental targets were set for
improvement of numeracy results, based on a
previous assessment. The table below indicates
our success in 2010 in reaching these targets.

Year 3 Year 5
Target Actual ACT Target Actual ACT
Mean mean Mean Mean mean Mean
408 421 414 487 479 500

Source: ACT Department of Education and Training

We set targets for our MYMC results where we
aimed for a 10 percent increase for years 4 and 5
and 15 percent increase for year 6 in scores
across all indicators from test one at the start of
the year to test three at the end of the year. Year
6 exceeded their target by six percent, year 5 by
two percent and year 4 met their target.

The school is currently working on plans to action

the recommendations related to this goal cited in

the external validation report which include:

e Improve student outcomes in numeracy
through a continued focus on shared practices
and language in numeracy

Priority 3: Improve teacher knowledge,
understanding and use of assessment,
monitoring and data to plan for and improve
student learning

Expected Outcomes

e Shared understandings and knowledge of
effective formative assessments in the areas
of literacy and numeracy in years P-6

e Consistent use of agreed data sets across
teams

e Teachers will make evidence based decisions
when planning

e Annual Assessment and Monitoring Plan
developed and implemented
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School improvement domains covered with
this priority:

Learning and Teaching

Leading and Managing

Progress against outcomes:

2010 saw the staff work to develop an annual
Assessment and Monitoring Plan. This was
achieved and completed in term 4.

With 2010 as the first full year of implementation
of the in class coaching and resource model the
executive team and the coaches and English as a
Second Language (ESL) teacher met weekly to
discuss student needs, data and plan for
improvements at the individual student, the class,
year group and whole team level. These ‘Literacy
and Numeracy and Data’ meetings enabled
ongoing reflection and refinement of the model to
best meet the needs of different teachers and
individual students. Individual student, whole
class, whole cohort data was collected and
analysed frequently and discussed at this meeting
as well as in the coach to teacher reflection
sessions.

The evaluation of the model saw very high levels
of satisfaction from all teachers in terms of the
model building their capacity as a teacher and
very high levels of satisfaction in terms of meeting
the individual needs of students in their class. The
following table indicates these high levels of
satisfaction.

Staff Satisfaction results 2009 2010
| cater for the different needs of all 100% 100%
students

I use results from system testing and 56% 85%

system processes to inform my planning

There are processes in place that 97% 100%

support my practice

The coaches comment that teacher planning at
the end of 2010 reflects a much higher level of
individual student data being used than at the
start of 2010.

Preparing for the external validation process was
a catalyst for a more intense focus on evidence
and data, including the best data sets to
demonstrate growth and all staff, particularly the
executive team, improved their analysis skills and
skills in creating data sets.

Our recent external validation report cites the
following:

“Principal, executive team, teachers, students and
families are actively engaged in rigorous self
review and inquiry, incorporating deep analysis of
data to inform future directions.”

The school is currently working on plans to action
the recommendations related to this goal cited in
the external validation report which include:

e review current formative data tracking and
management process currently in place

e continue systematic collection of summative,
quantifiable assessment data at whole school
level to enable the collection and monitoring
of student outcomes through a child’s years of
primary schooling.

We have already agreed to trial the GradeXpert
database in conjunction with the new Assessment
and Monitoring Plan and this will be a focus in
2011.

Priority 4: Improve teacher access to and use of
learning technologies that enhance and extend
student’s creativity and thinking in their learning

Expected outcomes and targets

e Teacher programs will demonstrate emphasis
on the application of higher order thinking
skills and planning for creative responses

e Student engagement will be evident

e Learning will be strengthened and connected
through learning technologies.

School improvement domain covered with this
priority:

Learning and Teaching

Leading and Managing

Progress against outcomes and targets:

At the start of 2010 the staff had identified that
both teaching and non teaching staff working with
students across the years P-6 had varied levels of
skill, confidence and access to information and
communication technology (ICT).

More experienced and confident staff were paired
with less experienced and less ICT confident staff.
We have had a major increase in ICT hardware
(interactive whiteboards (IWBs), laptops,
desktops, cameras) across all year levels and
layered professional learning over the year. Staff
have indicated through the term 4 survey that 75
percent are now more confident using ICT than at
the start of 2010, 92 percent are more aware at
the end of 2010 of which learning technologies
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they can use and 75 percent use ICT more at
school now than at the start of the year.

Team leaders and coaches comment on
increased use of learning technologies that
incorporate higher order thinking and creative
applications in their regular classroom work
across all year groups. Teacher planning sessions
also reflect this.

Our recent external validation report cites the
following:

“The school has used the data from staff and
student feedback, including surveys and as
Professional Pathways goals, to inform directions
and planning. There has been financial support
provided to improve access to learning
technologies, through enhanced hardware such
as laptops, IWBs, cameras. There has been
increased use of learning technologies by
students, such as digital stories, and in integrated
unit content. Professional development at staff
and team level through the use of teacher
buddies, as well as in-school support networks,
have increased teachers’ understanding of
learning applications and agreed practices in
Information and Communication Technology.
Teachers have demonstrated this through their
inquiry unit planning. The school has successfully
implemented school/home online communication
through the myclasses web pages and the
upgraded website.

The school has ensured that the integrity of the
heritage buildings is maintained while managing
the installation of IWBs in classrooms and
wireless across the K-6 site.”

The school is currently working on plans to action
the recommendations related to this goal cited in
the external validation report which include:

e Continue to improve ICT infrastructure

e Further develop staff capacity in using
effective ICT pedagogy and tools to enhance
student engagement and learning outcomes

Priority 5: Maint ai n and enhance
participation in discussions about their
ownership of learning and engagement in
learning

Expected Outcome and targets

Students will demonstrate greater responsibility
for their learning and demonstrate greater
engagement with their learning

School improvement domains covered with
this priority:

Student Environment

Learning and Teaching

Leading and Managing

Progress against outcomes:

Our whole staff professional learning sessions
with inquiry and curriculum consultant Kath
Murdoch over 2010 have focussed on ways to
meet this outcome and observations of practice
note high uptake of questioning techniques by
teachers across all year levels in particular.

Our recent external validation report cites the
following:

“The students at Ainslie School have high
engagement in their learning and are provided
with a wide range of opportunities to have a say in
what they learn and how they learn. The highly
successful and engaging Word Rocks On
demonstrates whole school involvement and
focus on increasing boys’ engagement in writing.
Interest groups such as the Language, Science
and Environmental Clubs, organized playground
activities and peer support demonstrate the
success being achieved by the school in the
delivery of relevant learning opportunities for all
students.”

Various student committees and focus groups as
well as the Student Representative Council (SRC)
are all avenues for children with different passions
to shape their learning and their school
environment. All K-6 students are actively
involved in discussions around resource ordering
for the library.

Over 2010 the whole student body reviewed the
way the school gives feedback to students, with
the result of a change from the school merit award
system which will be implemented in 2011. There
will be different award cards for junior and senior
areas of the school and there will be a greater
focus on achievement as the basis for the award
and on in class ongoing feedback to students.
Most recently the whole K-6 student body
participated in a survey about the playground with
tHeSafmbtinfproving the diverse play areas and
will continue to be involved in 2011. The results of
the survey indicate the need for the playground to
have a range of areas for varied activities. The
parent and staff committee has the student survey
information and is using it in its planning work for
2011.

The 2010 satisfaction survey student results
showed that:
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e 91 percent agree “| am doing work that
interests me’, an increase from 81 percent in
2009.

e 72 percent agree “| have a say in the things |
learn”, a slight decrease from 73 percent in
2009.

o 80 percent agree “I| have the opportunity to
participate in decision-making in this school”,
a decrease from 94 percent in 2009. It must
be noted that a larger proportion of students in
2010 neither agreed nor disagreed.

The school is currently working on plans to action
the recommendations related to this goal cited in
the external validation report which include:

e Further work on individual, class and whole
school strategies to maximise engagement of
all students, including an evaluation of current
initiatives to support and engage students
(lunchtime activities as well as choirs,
instrumental music, sports, Tournament of the
Mind, chess, J Rock, peer support, SRC,
various student committees, language clubs
etc)

e Investigate further diverse play opportunities
in the playgrounds

e Strengthen student empowerment and
leadership opportunities

In 2011 staff will strengthen the focus on
differentiating their delivery of curriculum.

Priority 6: Maintain and enhance home school
partnerships

Expected Outcomes

e Parents will express understanding of school
curriculum, student learning and school
management practices

e ESL and indigenous parents will demonstrate
greater engagement with the school and
understanding of their child’s learning

School improvement domains covered with
this priority:

Leading and Managing

Community Involvement

Progress against outcomes:

We started the school year with a plan to improve
communication of school practices and to inform
families on approaches to curriculum. We did this
through Information inserts in the newsletter and

also archived these on the website. We also
redeveloped the school website.

Our ESL families met a number of times with the
ESL teacher and have formed a bond amongst
themselves. We started a weekly Language Club
at lunchtime in the library and it is frequented by
many ESL children, their parents and their friends.

The Aboriginal and Torres Strait Islander families
strengthened their links with the school through
being part of the organising group for the Walk to
Country event in May.

Through discussions at the Parent and Citizens
Association (P&C) it is evident that those parents
who attend the P&C have heightened
understandings about school curriculum and
school practices. Similarly parents involved in
Science Club and Reading groups demonstrate
they understand school practices and curriculum
delivery. We believe we have more work to do to
have all families increase their understanding of
school curriculum and practices.

Our recent external validation report cites the
following:

“The school has implemented a range of
strategies to further strengthen the home /school
relationship with all families. Documentation
showed an increase in the numbers of English as
a second language and indigenous parents
attending school activities.”

“The Walk to Country school initiative
demonstrated Indigenous parent involvement and
focussed on significant learning about local
Aboriginal groups and their culture.”

“The school is to be congratulated on providing
parents/carers with many opportunities to come
along to school and participate in their child’s
learning and social interactions. Examples are:
parent volunteers, NAIDOC and Reconciliation
Weeks, Harmony Day, UNICEF events, Science
Club, Ainslie School’s Sustainability Committee,
Chess Club and management of the canteen.”

“A commitment to being a sustainable school has
resulted in the establishment of the sustainability
committee with parents/carers and the
development of a School Environment
Management Plan (SEMP).”

The 2010 satisfaction survey parent results
showed 78 percent agree “Community
partnerships are valued and maintained”,
72percent agree “Communication between this
school and parents and carers is effective”.
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While this is slightly below the 2009 results we
have maintained parity with the system and will
continue to work on developing community
involvement.

The school is currently working on plans to action
the recommendations related to this goal cited in
the external validation report:

e maintain current focus and further strengthen
partnerships with all families

e undertake further work on sustainable
practices within the school community across
all three sites (including involving the
community in planning diverse play
environments on the playgrounds and the use
of the indoor and outdoor spaces in the new
multipurpose building at Ainslie School) .




SCHOOL FINANCE

FINANCE REPORT Financial Summary

The school has provided the Department with an 31-Dec-10

end of year financial statement that was approved INCOME

by the school board. Further details concerning

the statement can be obtained by contacting the Self management funds $ 29984167

school. Voluntary contributions $ 15,335.90

The following summary covers use of funds for Contributions & donations $ 12,304.28

operating costs and does not include expenditure Subject contributions

in areas such as permanent salaries, buildings External ncome (ncluding

and major maintenance. community use) $ 8,629.30

Professional learning. Proceeds from sale of assets

The average expenditure at the school level per Bank Interest $ 11,444.20

fulltime equivalent teacher on professional TOTAL INCOME $347,555.3

learning was $4338.36.

Voluntary contributions EXPENDITURE

This school received $15,335.90 in voluntary Utilities and general overheads $ 82,984.28

contrib?ttirc])ns in 201|O. Thets_e fun?:ihwerehusTd }% Cleaning $ 75,461.92)

support the general operations of the school. The ,

spending of voluntary contributions is in line with Se§ur|ty $ 7,286.87

the approved budget for 2010. Maintenance $ 30,185.32
Mandatory Maintenance $ 10.00
Administration $ 20,596.71]
Staffing $ -
Communication $ 8,612.64
Assets $ 13,781.04]
Leases $ 8,758.68
General office expenditure $ 24,225.35
Educational $ 43,295.93
Subject consumables
TOTAL EXPENDITURE $315,198.7
OPERATING RESULT $32,356.6
Actual Accumulated Funds $ 149,652.79
Outstanding commitments (minus) | $ 34,023.65

BALANCE $147,985.7
Reserves
Name and purpose Amount Expected
Completion

This reserve is for five areas, namely painting, curriculum special projects, $49,127.19 | (December
infrastructure, special maintenance projects and additional staffing 2010)







