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Context 
Cranleigh School is a specialist primary setting for students with moderate to severe/profound intellectual disabilities. Many of our students also have physical and sensory disabilities and a large proportion of students have autism as a primary or co-morbid diagnosis. Cranleigh provides programs for students who live north of Lake Burley Griffin (Malkara being the equivalent for students living south of the lake). It is important to note that Cranleigh is one of a range of options offered to parents/carers of students with assessed eligibility as the ACT Education Directorate has an inclusive philosophy for enrolment.

The students range in age from 4 to 12 years. Class groups are small, with an average of 7 in each class. Students are placed in these groups according to their age and educational needs. Each class group has a teacher and at least one Learning Support Assistant (LSA). 

We finished the year with 89 students across pre-school to year 6, including our six 3 year old mainstream students (Connect 3). With School Board approval it was decided that 2017 would be the final year of the Connect 3 program. We had 14 classes and approximately 45 full time and part-time staff.

Further, Cranleigh’s Leadership Team has been in flux for most 2017, firstly with the new appointed principal Sam Seton successfully winning the position of Director Student Engagement, which was originally for 8 weeks and then extended until the end of the 2017 school year. Kylie Croke was appointed as the acting principal. Kyrie Douch joined the Leadership Team in March, moving across from her NSET role, Cathy Otten (substantive DP) and Jenny Parsons (acting DP 1 Year) had joint Duty responsibilities while the school embedded the changes and challenges of HAAS and NDIS policy. For 2018, Jenny Parsons will be moving in to a NSET role; Caren TeMoananui has been given a 2 year contact in her SLC role (2018-2020) and Cathy Otten and Kyrie Douch will be continuing at Cranleigh.

Staff movement has also been strong; we farewelled 4 permanent teachers while two others took LWOP for 2018 and some LSA movement has also occurred. Staff morale against the School Satisfaction Survey has taken a dip in some areas and this is to be expected with staff movement and leadership changes. This will be an important focus area for 2019.







Methodology 
2017 saw the first year of implementing the 2017- 2021 School Strategic Plan with recommendations from the School Review Process to further embed the Australian Curriculum and ABLES with a focus on assessment and data collection. 

Throughout 2017 the Cranleigh leadership team evaluated the progress of the 2017 Annual Action Plan (AAP) using the National School Improvement Tool. This involved consultation across the school with professional conversations and data collection within the teaching teams and with all staff. Information was collated and presented at executive meetings on a regular basis. 
School Satisfaction Surveys and The School Climate Survey gave input around staff and parent feedback.  Student feedback is seen as being reflected through parent input.

Priority One 

Explicit improvement agenda with a sharp focus on improvement in measurable student learning outcomes.

Targets and progress

	2017 AAP target 
	Progress 

	· By the end of 2018 a school data plan will be developed for implementation in 2019.

	Discussions around types of data to be collected other than ILP data continues. ABLES data is a good indication of student growth although this tool needs moderation.
 A ‘data wall’ has been designed to show where students sit in the A-D area of the Australian Curriculum against the Personal and Social Capability.  This is in the new teacher work room and in 2018 will continue with students plotted against more domains, including English.











Evaluation of each Key Improvement Strategy (KIS)
	KIS and indicators of success 
	Evaluation 

	
1. Embed the Australian Curriculum for all students.

Indicators of success: 

	· Scope and sequence developed for all learning areas.




· School reports and ILPs reviewed and rewritten to reflect the Australian Curriculum.






· School templates and planning documents revised.














	
competence, in 2016 Malkara students achieved a high percentage of their individual literacy goals. 

 100% of teachers received differentiated coaching in Four Blocks literacy from the ETPP depending on their experience, availability and classification. New Educators received multiple coaching support provided through in class support, professional learning, 1:1 mentoring and teacher forums. LSAs in targeted classes received PL targeted at specific focus areas, in class mentoring in conjunction with their class teachers. i.e. 1.1 in class support from ETPP. 
 Of the 13 class teaching programs requiring a specific literacy program, 11 reflected the majority of the requirements outlined in the Literacy Framework. Eight specifically linked the ILP goals to the Literacy program, 5 had contained less strong references. All 11 covered the four elements of Four Blocks Literacy. 




	





A Scope and Sequence has been developed by a team of teachers for Science, The Arts, HASS, Health & PE. English and Maths are currently being reviewed.
 


In progress with discussions between the five specialist school principals who have been sharing templates.







SLC team leaders do a termly review of programs. Termly reviews indicate implementation of the Australian Curriculum across all classes in the school.
A checklist has been developed to keep track of program requirements.
The overview page was reviewed and will be revised to align with the curriculum areas.


	
2. Develop and document a school data collection strategy linked to the school vision, purpose and Australian Curriculum.

Indicators of success: 

· School data plan, including calendar, developed.








· Evidence of data collection located in central location, data walls and Google Drive.






	





A data wall was developed and is displayed in the teacher workroom showing students ABLES results for the Personal and Social Capacity.
Incident data is collected and recorded by all staff on a daily basis.  Data is analysed on a needs basis to inform planning and when reviewing individual student cases.
Assessment schedule reviewed by teachers and a draft for 2018 has been developed.


The below assessment tools were revised:
· New A-D Maths assessment tool
· PM Benchmark
· Sena
· Waddington Maths
· The Bridge
· ABLES
· Writing assessment


	
3. Develop partnerships with community and families to assist with the implementation of Australian Curriculum.

Indicators of success: 

· Proportion of parent satisfaction related to school and family connections.







· Formalised links between Cranleigh and other schools.



	






The 2017 Parent Satisfaction Survey indicates 
62% agree or strongly agree that ‘I understand how the school uses the Australian Curriculum’.
67% agree or strongly agree ‘I can clearly articulate the school vision and purpose.’
71% agree or strongly agree ‘The school has developed community partnerships which benefit staff and students.’

Special Schools position paper (Future of Education)



	
4. Update school environment to ensure staff and students are accessing 21st century learning spaces and technologies.

Indicators of success: 

· Design plan developed with support from ICW interior designer.



· Financial plan developed identifying stages for upgrades.




	






The foyer was updated with new paint, carpet and furniture all within the new colour pallet.
The school introduced music playing over the bell system to indicate to students a warning and then the need to transition.

Classroom upgrades
Bathroom upgrades 
Design Consultant engaged (Master plan)





Priority Two 
Design plan developed with support from ICW interior designer.
Financial plan developed identifying stages for upgrades.

Target and progress
	Target 
	Progress 

	
· By the end of 2017 the school, in collaboration with the community, will clearly articulate its vision and purpose.

	
Dr Jane Kovacs – Quality Learning Australia (QLA) facilitated sessions where staff (approx. 45) and parents (approx. 20) were challenged to look deeply into our vision of values and behaviours, critical success factors, priorities, and outcomes. After the consultation process that the Cranleigh Community undertook with Dr Jane Kovacs, we now have our very own system map and values/behaviours. This map is a testament to the passionate and committed stakeholders of this wonderful school. I have attached the map and our values and behaviours.






Evaluation of each Key Improvement Strategy (KIS) 
	KIS and indicators of success
	Evaluation 

	
1. Develop a Cranleigh system map identifying purpose and vision.

Indicators of success:

· System map developed and shared.



· Staff are able to articulate the vision and purpose from the system map.



· The system map is displayed visually around the school and included in school documentation (newsletters etc).

	





System map was competed in term three in partnership with Jane Kovacs and shared with the community.


Current staff who were involved in the process could articulate the basics of the new vision. With the large turnover of staff this year, this will continue to be a priority for 2018.


The map is clearly visible and has been shared with parents and families in the newsletter.

	
2. Develop and embed a culture of pedagogical reflection and improvement based on evidence.

Indicators of success: 

· Action research projects undertaken.






























· Proportion of staff who agree that “staff are well supported at the school”.





· Evidence of data in written teacher programming and reflection.






	
Due to the changing nature of Leadership and that many teachers were moving on and facing change fatigue, it was decided that it was not appropriate to embark on all teachers taking on an Action Research Project (ARP).

In saying this acting DP Jenny Parsons undertook an ARP as a key project for her Aspiring Leaders Program. This research project focused on the Mathematics Curriculum and on one strand within that area. The Number and Algebra strand was chosen as this is the one which is predominately taught within the school and is part of every classroom.
The first step was to analyse with teachers the achievement standards to identify the skills being taught and therefore needing assessment. Then we brainstormed assessment ideas/strategies/tools, both formal and informal, and found out what assessment strategies teachers were currently using and were these assessments formative or summative? Research on current assessment tools which meet our student’s needs was accessed. The leadership team collaborated with other specialist schools to share what they were using.
Appropriate assessments for each concept was chosen and differentiated and modified to be appropriate and accessible for all students at each level of the A-D Australian Curriculum.
Both teachers and leadership members will implement the assessments in 2018 and reflect on consistency and accessibility for all students.



The Cranleigh School Satisfaction Survey found that 67% of staff agree or strongly agree that ‘staff are well supported at this school. This is a drop of from 2016 (91%) with a decrease of 24%. In 2018 this will be a highly targeted area.



Teacher programming indicates that teachers are using a wide range of assessment methods to inform programming. The use of ABLES as an assessment tool is documented in each program to indicate each student’s current level of skill against the Australian Curriculum.  Data is also used to inform individualized planning in ILP’s and in behaviour planning.

	3. Develop school community partnerships that will mutually benefit staff and students in reaching the Cranleigh vision and purpose statement.

Indicators of success: 

· Proportion of parents who agree community partnerships are valued.


· Proportion of partnerships that have been evaluated.


[bookmark: _GoBack]
	






The 2017 Parent Satisfaction Survey indicates 89% agree or strongly disagree that ‘Community partnerships are valued and maintained’.


In consultation with the school board it was decided to cease Connect 3 and further explore inclusion visits to local preschools.

This year we continued inclusion opportunities with Radford and Belconnen High, and Aranda and Weetangera primary schools.
New inclusion programs commenced with Macquarie Primary, Southern Cross ECS and Macgregor Preschool.
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Our school is a centre of educational excellence. We are recognised as a leading inclusive, specialist education organisation with experts in curriculum, pedagogy, behavioural support, communication and trauma sensitive practices. We are supported by a strong community, with parents, carers, families and partners. They are part of our learning team, working together to continually improve our school. 

We have a positive, safe, welcoming school culture focussed on a quality, individualised curriculum and teaching practice that promotes communication, independence, inclusion, social skills and self care. Our staff are valued, confident and capable. We celebrate diversity, have high expectations of everyone, and think outside the box!











Cranleigh School provides every child with high quality specialist education in a safe and social environment. 
Our inclusive approach to teaching and learning allows every child to achieve.

CORE – Commitment, Opportunity, Respect, Excellence.

Student learning and support

Pedagogy (Individual Learning Plans)

Curriculum planning and programming (including excursions)

Assessment and reporting

Inclusion

Student therapy

Student hygiene and medication (including HAAS)

Student behaviour management (manual handling, incident reporting)

Community and community partners

Capital Chemist

Tertiary institutions

Department of Justice

Local businesses

ACT Education Directorate

Therapists (occupational, speech, physiotherapists)

Support organisations

Sponsors

Medical professionals

Transport companies, bus and taxi drivers

ACT government

ACARA

ASBAS

Federal government

Social workers

Respite workers

ANU music

Inclusion partners

DSI Network Leader

Care and Protection

ESO



Legislation

Policy and guidelines

Support and professional services

Curriculum

NDIS

Programs

Budget and finances



Students

Parents, guardians, carers and families

Local schools

The community



We aspire and support our students to:

Be effective communicators

Access and build capacity across the Australian curriculum

Be independent

Be confident and have high self-esteem

Be resilient, able to recognise and regulate their emotions

Have the social skills to build great relationships

Engage in an active, healthy lifestyle

Be valued and contributing members of our community





Leadership Team/Executive, Teachers, Learning Support Assistants, School Administration Staff, School Board, Trainees, Pre-service teachers, Volunteers (parents and carers), Parents and Citizens Association.

A clear improvement agenda that is shared and understood by key stakeholders, and focused on improving student learning, informed by the Australian Curriculum and data generated by effective assessment processes. It clearly articulates our expectations, what we are working together to achieve, and what we value as a school.

Continuing to build our capacity and confidence in best practice pedagogy, by engaging in research partnerships, fostering wellbeing through effective communication, valuing and supporting one another, and celebrating our success.

Developing and consolidating community partnerships through parent and carer involvement in school wide activities, and engaging in research.



Student achievement

Student wellbeing

Student engagement and satisfaction

Parent/carer engagement and satisfaction

Staff satisfaction, engagement and wellbeing (retention, attendance, injuries)

Community involvement

Shared direction and values

Communication

Curriculum implementation

Program effectiveness.



Our school VISION (image of the desired future state)

Our school PURPOSE (aim or mission)

Our school VALUES (the behaviours we aspire to, as we work and learn together)

Our PROCESSES (sequences of actions) that enable our school to achieve its purpose and serve its clients

© Copyright Quality Learning Australasia
Version 16 25-Feb16 Used with permission

OTHER STAKEHOLDERS (other individuals and organisations with a vested interest in the success) of our school

SUPPLIERS (individuals and organisations who provide inputs) to our school

INPUTS (external resources) required by our school

Our GRADUATE PROFILE (the educational outcomes we aspire to achieve with our students) 

Our PEOPLE (individuals and groups) working IN our school,
 in relationship with one another, with clients, suppliers and 
other key stakeholders

Wellington: PO Box 1850, Wellington, 6140, New Zealand  Phone +64 (0) 273 021 747
Melbourne: PO Box 624, North Melbourne, Victoria, 3051, Australia  Phone +61 (3) 9370 9944

System Map

Version 2.0 8 August 2017



Our CLIENTS (recipients and beneficiaries of our services)

CRITICAL SUCCESS FACTORS (our priorities – the things we must get right for success and survival of the school)

RESULT MEASURES (indicators of success) for the school

www.qla.com.au

Student engagement and learning, Parent satisfaction, Staff satisfaction, plan implementation

FEEDBACK (information about the school) we use to improve our processes and performance



Cranleigh School



Administration

Human resources

Facilities management

Timetabling

Enrolments

Transportation

Finance



Leadership

School planning

Professional learning (induction, coaching and mentoring)

Accountabilities and responsibilities

Stakeholder communication

Staff wellbeing and support















Our values and behaviours

		Value		Behaviour

		Commitment		

		I think, I sit still and focus		

		I am prepared and help others to prepare		

		I am happy and positive		

		I am actively engaged and contribute		

		I accept and honour the decisions agreed to by the majority		

		I am a team player		

		I collaborate		

		I follow through with commitments		

		I am on time		

		Opportunity		

		I work hard to solve problems		

		I set myself challenging goals		

		I seek, welcome and act on feedback		

		I explain myself		

		I ask questions		

		I allow everyone to have a voice		

		I involve everyone and take turns		

		I value others ideas and opinions, keeping an open mind to change		

		I help others to resolve issues		



		Value		Behaviour

		Respect		

		I listen when others are speaking and look at them		

		I share, help, look after, include and support everyone		

		I am trusting 		

		I value the contribution of others		

		I acknowledge other people’s needs		

		I am honest		

		I act safely (safe hands, feet and mouth)		

		I am polite. I use my manners and good words		

		I am kind and compassionate		

		I explain my feelings when confused, upset or angry		

		I speak about others in a positive way		

		Excellence		

		I complete tasks on time		

		I do my best and work hard		

		I look after myself and wellbeing		

		I eat healthy foods		

		I believe everyone can learn and do all I can to learn and develop myself and others		

		I do my best to communicate well with everyone		

		I celebrate success and achievement		
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Future of Specialist Schools in the ACT, 2017

Position Paper

Specialist School Principals

The Woden School, Turner School, Malkara Specialist School, Cranleigh School , Black Mountain School

Background

There are 5 specialist school programs in the ACT public education system. Four are standalone schools (The Woden School, Malkara Specialist School, Cranleigh School , Black Mountain School) and one is a specialist school program within a mainstream school setting (Turner School). The Principals of the 5 schools meet on a regular basis to discuss shared practices and issues. Directorate staff from the Student Engagement Branch are also included in these meetings.

During 2017 a major focus of the meetings has been on curriculum provision across the schools with the aim of developing a shared approach. These discussions lead to the broader discussion of the future of Specialist Schools within the ACT. The development of the School Resource Allocation (SRA) model for school funding at the Directorate level has also been a driver of this future focus discussion. The SRA team is looking at the funding of students with disability and in the process developing a policy stance regarding inclusive education. The ‘Future of Education’ community discussion is also taking place at this time.

The Specialist School Principal group decided it should put this position paper together to help inform these discussions and policy development.

Rationale

The future of education is continually under scrutiny. The rapidly changing social and economic landscape is having a major impact on thinking about future schools. Advances in technology, changes in curriculum (21st century skills), workplace changes and social advancements such as inclusion are all changing the way people are viewing the possibilities for the education of the future and the opportunities open to children and young people.

Within this context the role of specialist schools in a 21st century education system are increasingly being questioned. It is important that the specialist schools are fully considered in any discussions regarding the future of education. Specialist schools continue to be highly valued by the ACT community. Enrolment trends indicate that there has not been a significant decline in the number of parents/cares choosing specialist schools as the option for their young person.

The concept of inclusive education has many facets and involves numerous perspectives. It is not the intention that this paper will address this complex issue from a theoretical or policy perspective. Rather the intent is to put forward suggestions, based on research and experience, that will help guide future decision making in this area. The purpose is it put forward ideas about current and possible future practice that will support the Directorate into the future.

The group decided to focus on 3 major practice/policy areas: Curriculum (incl Pedagogy and  Assessment); The Role of Specialist Schools; and Facilities. 

The paper will conclude with some recommendations. 

Focus Areas:

Curriculum, Pedagogy, Assessment

The ACT Public Education System has adopted the Australian Curriculum (AC) for all schools. The Introduction of the AC has provided the impetus for the specialist schools to examine their curriculum provision. The students with disability advice materials associated with the AC give schools clear guidance on how to make their curriculum inclusive, relevant and accessible (https://www.australiancurriculum.edu.au/resources/student-diversity/students-with-disability/). Materials developed by the Victorian and Western Australian education systems based on the AC and specifically for students with disability provide an additional resource for schools.

 The 5 specialist schools have begun an in depth examination of curriculum. The results of this discussion will not only be relevant to the schools involved but also for all students with disability in ACT public schools.

The aims of this project are:

· increase the capacity of each of the 5 school's leadership teams to lead their school's curriculum improvement journey

· share leading contemporary practice and research in curriculum, pedagogy and assessment particularly for students with a disability

· reduce the variance in curriculum delivery between the specialist schools

· identify teachers and teacher teams of excellence within the 5 specialist schools with a view to share these with other ACTED teachers and to capture their practices for ACTED research

ACT specialist schools are national leaders in the implementation of the AC for students with disability.  The Woden School staff have presented at national conferences and the school has a video on the AC website that describes the practice: https://www.youtube.com/watch?v=YWmxomtGJQc&feature=youtu.be

Turner School staff have presented at national conferences over the past 3 years in the areas of curriculum, pedagogy and assessment for students with a disability and hosted visiting educators interested in the Turner model.

Black Mountain School staff have presented nationally and hosted national and international visitors with a focus on teaching and learning for students with complex communication needs.

Discussions regarding curriculum also need to include assessment and pedagogy.  There are emerging opportunities to expand the discussions into these areas. The current ACTED project ‘Evidence Based Improvement in Canberra Public Schools’ will help inform the direction regarding assessment and data collection for the specialist schools and other schools with students with disability. The ABLES tool from Victoria (http://www.education.vic.gov.au/school/teachers/support/diversity/Pages/ables.aspx) is starting to be used by the specialist schools as a way of monitoring student progress and providing a data set of learning outcomes. It seamlessly tracks progress from pre-Foundation into the Australian Curriculum Foundation and beyond. The specialist schools will continue this discussion in parallel with the curriculum discussion. Discussions regarding best practice pedagogy will follow.

 Role of Specialist Schools

A number of schools systems have established specialist schools as centres of excellence or expertise. This involves specialist schools as centres of excellence by developing local networks of regular schools with which they could share their knowledge, expertise and specialist resources.  This concept was described in the 2009 Review of Special Education in the ACT. The New South Wales Department of Education and Communities (DEC) have allocated significant funds to establish centres of expertise with considerable success. 

Centres of Excellence

In their report Disability, Diversity and Tides that Lift All Boats: Review of Special Education in the ACT,  October 200, Shaddock, MacDonald, Hook, Giorcelli and Arthur-Kelly Make the following observations regarding the ongoing role of specialist schools;

“Innovative practices documented by Farrell (2008) and by Gibb (2007) involve special schools in providing outreach services. Exemplary special schools share best practice in teaching multi-age and diverse classes through professional development, mentoring and working collaboratively with regular schools. They train teachers and assistants how to differentiate work; teach specific skills to students individually and in groups; to develop individual learning and behavioural programs; promote social skill development; teach living and functional skills; evaluate learning; use appropriate manual handling; cater for medical needs; and assist students with severe physical disabilities to access the physical education curriculum. Working together has enabled regular and special school teachers to exchange ideas, develop new skills and increase their knowledge of how to teach in different settings. The Quality Teaching Model provides teachers across all settings with a common language to discuss and share these ideas and strategies to improve student learning outcomes.

Farrell (2008) describes other ways in which special schools provide outreach services to support the integration, transition or the enrolment of students with disabilities through information on the student or the impact of the disability on the student’s capacity to learn. Teachers from special schools develop and share resources for students with sensory and physical disabilities attending other schools. Multi-disciplinary teams from special schools offer services such as developing individual programs for students, assessing students for assistive technology, screening the speech and language of students and establishing new special units in regular schools. Teachers from special schools organise parent information sessions, IEP meetings and visits from professionals to support their mainstream colleagues. One school has created a helpline to give teachers advice over the phone.

For regular schools to seek and pay for services, special schools continually upgrade the skills of their staff (Farrell, 2008). Some have negotiated partnerships with universities to train their teachers throughout the year. Accreditation encourages teachers and assistants to pursue further training.” (pp79-80)

Their recommendations for the future of specialist schools in the ACT were outlined in the section: 

“Clarify policy about special schools, units and centres:

Many examples were provided of the ways in which the human and physical resources of special schools could be better utilised. While the contribution of the special schools is acknowledged, leading practice would suggest even more engagement with, and engagement by, mainstream education. It is proposed that ACTDET considers the following: 

1.	Working with stakeholders in special schools to reconceptualise special schools and to support them to re-engineer their vision, policies and practices to increase the synergy between specialist and mainstream schools in terms of expertise, personnel, pedagogies and learning opportunities for students and staff.

2.	Developing and evaluating options that are consistent with the leading practice summarised in this report. Examples include co-location arrangements that further develop the models operating at Turner Primary and the Harrison Schools and their extension to all level of education with wraparound, co-located services from other relevant departments and agencies.

Many units and centres are appreciated by parents and teachers. As long as they continue to demonstrate success in meeting the educational needs of students with a disability they should remain as options in the continuum of services. It is proposed that ACTDET considers:

3.	Taking a more proactive, evidence-based stance with respect to the establishment and maintenance of units and centres, and carefully monitoring the learning outcomes of students in all units and centres; and

4.	Providing principals of special schools, and schools that have units and centres, with professional learning about contemporary best practice for students with a disability and the ways in which principals can maximize the benefits and minimise any unintended deleterious effects that are often associated with such settings.” (p134)





Examples:

· Valteri Centres, Finland 

Six centres in the Valteri system are spread through-out Finland and offer both on-site specialised instruction for special support students, special education consultation services for local schools, assessment and rehabilitation services, multi-disciplinary team training for educational professionals and production of materials. They can arrange national, regional and school-specific training sessions for professionals and stakeholders in the teaching and education sector.

Each branch of the Valteri Centre offers unique specializations, ranging from working with students with autism, language and communication disorders, deafness and hard of hearing, visual impairments, mobility and motor coordination deficits, multiple handicaps, and neurological conditions and chronic illnesses. 

https://www.valteri.fi/en/palvelut/



· NSW 

As a core component of Every Student Every School, NSW DEC seeks to provide support and guidance to learning and support teams by drawing on the skills and knowledge of the state's 106 government special schools and positioning them as centres of expertise. The rationale for this approach is that special schools have deep knowledge and understanding of students with additional learning and support needs. The approach includes professional learning, support for teachers and support staff, and growing the capacity of schools by increasing the capabilities of each school's learning and support team.

https://docs.education.gov.au/system/files/doc/other/special_schools_as_centres_of_expertise_cm.pdf

Facilities

Co-located Schools

One response to the inclusion agenda that many school systems are implementing is the concept of co-located schools.  Co-location involves the physical placement of two schools onto one site. It is seen as offering ‘the best of both worlds’ in allowing students with disability to access both mainstream and special school environments. 

There are many benefits of the colocation model:

· Students from each type of school will benefit from being able to spend time, and experience some of their learning, in the other.

· Students from both schools will have access to the widest range of specialist curriculum provision and resources going - well beyond those that either school as a stand-alone institution could offer.

· Mainstream students have the opportunity to recognise and respect the diversity.

· There will be managed social integration and interaction opportunities, minimising stigma and maximising acceptance. Hence the sometimes adverse effects of separate provision are avoided.

· The curriculum in both schools will gain in breadth and students in both schools will have access to kinds of specialist teaching which either on its own would struggle to provide.

· There is the opportunity to develop the skill set of mainstream teachers in working with students with disability and allows the specialist teachers the opportunity to stay connected with mainstream pedagogy

To achieve this ‘best of both worlds’ it is vital that the leadership and community of both schools are committed.

“The extent to which the co-location offers ‘the best of both worlds’ (Gordon, 2006, p.19) in terms of educational and inclusive opportunities, will be dependent on the attitudes and actions of those involved in both the physical and philosophical construction of the school. A school is more than a building and a co-location is more than a form of educational placement. Whilst it is undeniable that space is a critical element of this ‘school for the future’ it is clear that ‘the culture of the school… [is] more important than the fabric in facilitating inclusion’ (Thomas et al, 1998, p.115) and ultimately the level of inclusivity experienced by pupils will depend on the extent to which inclusion is perceived to be a critical factor in evaluating the success of the co-location.

Co-location can offer the opportunity to maintain schools in a separate or ‘autonomous’ manner. Equally it can offer a gentle step towards more inclusive ways of working through staff developing a ‘collaborative’ sense of shared responsibility for every child. Curriculums can be delivered separately or together and boundaries can be constructed or deconstructed dependent on the philosophies that underpin or the cultures that emerge.”

http://etheses.bham.ac.uk/5232/1/Griffiths14PhD.pdf



Examples:

· Turner School:  Turner School is recognised as having achieved the 'best of both worlds' model. “Turner is a unique school in that it offers an educational program to mainstream children and children with disabilities working side by side. At Turner we celebrate our differences rather than view them as barriers. We involve our children in giving, sharing and receiving so we can all support each other and make the most of opportunities offered. Our school has strong, engaging learning programs and high expectations for all students and staff.” http://www.turners.act.edu.au/ 

· The Education Village (UK): The Education Village was always more than a building housing three schools, it became the enactment of a vision of providing genuine personalised learning opportunities, utilising the skill and expertise cross phase and cross school. http://www.educationvillage.org.uk/welcome/about/

· Armstrong Creek Education Precinct (Vic): The new Armstrong Creek Education Precinct (interim name) will be an exciting social infrastructure hub, which seeks to maximize community engagement and encourage out-of-hours use of the school facilities. The inclusive school will provide brand new facilities, combining both primary (P-6) and special (P-12) school elements under one governance model. http://www.schoolbuildings.vic.gov.au/Pages/Schools/Armstrong-Creek-Education-Precinct.aspx











Paired Schools

In the short term, if physical co- location is not possible, current schools could be paired in a formal way. This would require specific agreements between the schools and would also necessitate the culture described above to be in place.



Possible pairings:

The Woden School – Alfred Deakin High School, Canberra College

[bookmark: _GoBack]Black Mountain School – Lyneham/Campbell High, Dickson College

Malkara Specialist School – Hughes Primary School

Cranleigh School – Kingsford Smith School

Recommendations

The ultimate goal is to have all specialist schools co-located with a mainstream school and for specialist schools to become centres of excellence/expertise supporting the delivery of high quality education for all students with disability in ACT public schools.

In the meantime the ACT specialist school principals recommend that: 

1. ESO and specialist school principals further investigate the concept of specialist schools becoming centres of excellence/expertise. Focus would be on practice and the appropriate resources needed to support this role. Curriculum provision could be the first focus area with specialist schools supporting mainstream schools with units and centres. Once expert practice has been identified in specialist schools that ESO designs a PL structure to make these classrooms and teams accessible to other teachers to learn from.

2. ESO and specialist school principals further investigate the concept of specialist schools and mainstream schools being co-located.

3. Any future specialist school provisions in the ACT public education system involves co-located schools.

4. Steps should commence for the pairing of the 4 stand-alone specialist schools with mainstream partners.

5. ESO researches single units in mainstream schools and the effect on teacher PL, curriculum delivery, teacher well-being, student outcomes and school culture. As a result of this research ESO considers the efficacy of the future establishment of units in mainstream schools



Ian Copland, The Woden School		  	Jo Padgham, Turner School

Allison Chapman, Malkara Specialist School 	Lara Coman, Black Mountain School		 

Kylie Croke/Sam Seton, Cranleigh School
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