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Namadgi School 
Network: Tuggeranong 

Impact Report 2022 

The purpose of this document 

This document flows directly from our Action Plan for 2022 which translated our school priorities 
into actions for the current year of our five-year improvement cycle. These actions were responsive 
to: 

the impact on learning and perception (bigger data) 
effectiveness of strategies and actions, as well as quality of implementation 
efficacy of measure, suitability of targets. 

  

Alignment with the Future of Education and Set up for Success 
Strategies 

Foundation:  Valuing educators, values children, Empowered learning 
professionals  

In 2022 our school supported this foundation through – Priority 1, Academic Achievement (see 
achievement against this priority for more detail): 

▪ 1.2 Build the capacity of teachers to use data to differentiate effectively 

▪ 1.3 Maintain and further develop early intervention practices, P - 2 and to develop and 

implement a whole school response to RTI model. 

▪ 1.1 All staff are engaged in a professional improvement cycle 

▪ 1.4 Develop and implement a whole school approach to writing. 

Foundation:  Working together for children, Systems supporting learning 

In 2022 our school supported this foundation through – Priority 2, Wellbeing and Engagement (see 
achievement against this priority for more detail): 

▪ 2.1 Development of whole school Engagement Services 

▪ 2.2 Plan and promote school events and programs that support parents and carers to be 

confidently involved in their child’s learning and school engagement 

▪ 2.3 Further develop and implement Positive Behaviours for Learning (PBL) practices 

 

Reporting against our priorities 

Priority 1: Academic Achievement  

Targets or measures 

By the end of 2022 we will achieve: 

• Develop and implement agreed literacy practices P-6 
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• Strengthen Early intervention Practices  

• Establishment and maintenance of Professional Learning Teams 

• Build a self-reflective culture based on coaching, mentoring and peer observation 

 

In 2022 we implemented this priority through the following strategies: 

• Develop consistent approaches to the teaching of literacy using evidence-based practices of 

Christine Topfer (Primary) 

• Further develop early intervention practice and strategies within the agreed RTI school 

model 

• Further develop a Spiral of Inquiry PLT approach to build classroom teacher capabilities and 

implement agreed pedagogical framework 

 

 

Below is our progress towards our five-year targets with an emphasis on the accumulation and 
analysis of evidence over the term of our plan.  

Student learning data 

Targets or Measures Base 
2017 

Year 1 
2018 

Year 2 
2019 

Year 3 
2020 

Year 4 
2021 

Year 5 
2022 

NAPLAN Writing Yr 5 (mean score) 435 413 436.5 - 455 444 

NAPLAN Writing Yr 7 (mean score) 445 459 498.4 - 507 498 

NAPLAN Writing Yr 9 (mean score) 500 518 500.4 - 538 491 

PIPS/BASE Reading Students Achieving 
Expected or Above Growth (percentage) 

61% 86.7% 66% 41.1% 26.4% 47% 

PIPS/BASE Mathematics Students Achieving 
Expected or Above Growth (percentage) 

39% 64.4% 82% 44.6% 71.9% 63% 

 
 

 

 

Perception Data - *The data indicates the % of responses collected from ‘neither agree or disagree, 
agree and strongly agree’ 

Targets or Measures Base 
2017 

Year 1 
2018 

Year 2 
2019 

Year 3 
2020 

Year 4 
2021 

Year 5 
2022 

My teachers motivate me to learn (students). - 81% 79% 74% 77% 63% 

My teachers provide useful feedback about 
my work (students). 

- 47% 56% 51% 57% 61% 
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Staff confidence in the leadership team and 
school plans.  The School leadership team 
deserves its position of authority (staff). 

- 96% 93% 92% Does 
not 

exist in 
2021 
data 

Does 
not 

exist in 
2022 
data 

School program and process data 

Targets or Measures Base 
2017 

Year 1 
2018 

Year 2 
2019 

Year 3 
2020 

Year 4 
2021 

Year 5 
2022 

Percentage of Preschool teachers having a 
professional development plan goal focused 
on improving oral language and reading 
outcomes. 

0% 100% 100% 100% 100% 100% 

Percentage of High School staff with a literacy 
goal as part of their pathways planning. 

0% 100% 100% 100% 100% 100% 

 

What this evidence tells us 

What does this evidence indicate about your school’s progress towards its five-year targets? 
▪ Our BASE results in 2022 indicate an increase in student reading data from 2021, whilst 

the numeracy data declined.  Since 2020 the data has fluctuated with consistent 
achievement in numeracy whilst reading has varied.  The need for the implementation of 
consistent practices in literacy to ensure growth is reflected in our targets and annual 
plans. 

▪ Literacy goals for all staff remained a priority in 2022. Data indicates all staff had a literacy 
goal in their professional development plans and were actioned within teams.  Significant 
professional improvement was a focus of the Primary School through the implementation 
of the Readers and Writers workshop models.  Support from the Directorate Team 
Instructional Mentors was leveraged to provide instruction and feedback for staff. 

▪ Data indicated that student satisfaction in relation to teacher feedback increased again in 
2022.  This could be attributed to the work staff have undertaken in PLT’s using student 
data to better deliver differentiated programs and teaching content. 

 
Have any of your data sources changed over time? If so, why? 

▪ Whilst over the life of this plan NAPLAN mean scores indicate growth over time there is a 
dip in the fifth year.  Given the significant interruption to face to face learning and the 
limited impact of response to intervention and early intervention explicit teaching 
moments due to COVID. 

▪ Satisfaction data from all stakeholders reflected significant positive growth in 2022.  
Across the life of this 5 year plan there has been a focus on safety and since 2017 staff 
report growing satisfaction in how student management is conducted at Namadgi from 
33.3% to 67.1%.  Students reflected growth from 30% to 39% and parents reflected 
growth from 55.2% to 62% satisfaction.  
 

What implications does this evidence have for your next AP? 
▪ Continue with use of consistent practices for literacy  
▪ Development of consistent practices in Readers and Writers Workshop embedded K-6 
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▪ RTI strategies enhanced in our K-2 cohorts to ensure Early intervention for students in 
these years with a focus on literacy 

▪ A strong letters and sounds focus using Christine Topfer and David Hornsby phonics 
practices 

▪ Based on our data from our grade summaries of cohorts we have identified a number of 
students below standard. The implications are that we need to continue with supporting 
students to achieve at standard. A focus on learning in each classroom is the culture 
Namadgi is embedding.   

▪ Positive steps have been made to support learning for students and working with parents 
by communicating our expectations and support mechanisms.  

▪ High School has improved communication to parents regarding assessment and learning 
through letters of concern, parent teacher interviews, E grade warnings and additional 
pathways to support improvements in learning.  

▪ Continue to develop sustainable coaching and mentoring programs for staff as they have 
not yet been embedded or sustained in practice consistently P-10.  These programs are an 
area of focus in 2023 through the development of P-10 PLC’s. 

 

 

Our achievements for this priority 

Build the capacity of teachers to use data to differentiate effectively: 
▪ A Consistent set of data tools for literacy was embedded in the Primary School  
▪ Further development of the Primary Data Tracker Tool was undertaken to store agreed 

student data  
▪ PLT discussions focused on unpacking data and next steps for learning 
▪ Differentiation as a focus within all planning documents K-6 
▪ PLT focused discussions about meeting students at their point of need 
▪ The Hub & iNspire worked with disengaged and at-risk students throughout the year to 

deliver personalised programs that met their needs to support learning.  
▪ Case management meetings were used to determine levels of support for students based 

on student data and teacher referrals P-10 
▪ PBL is highly visible in the school and staff, students, and our parent community are aware 

and understand the expectations of PBL 
▪ There is clear evidence of PBL implementation across the school with signage in all 

classroom settings outlining expectations P-10.  
▪ Students have continued to receive recognition of their efforts through awards at 

assemblies. 
 
 

Maintain and further develop early intervention practices, P - 2 and to develop and implement a 
whole school response to RTI model: 
 
▪ Student support meetings to identify and discuss Tier 2 & 3 students – determine 

interventions and support needed. 
▪ Class check-ins introduced to identify and discuss needs across cohorts P-6 
▪ Re-introduction of pastoral care line every morning to maintain a check-in with students on a 

daily basis 
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Challenges we will address in our next Action Plan 

▪ Continue to embed consistent use of literacy practices with a focus on writing tools and 
assessment for moderation 

▪ Continue to embed Readers and Writer’s Workshop 
▪ Build teacher capacity in differentiation 
▪ Strengthen our RTI structures  
▪ PBL data regularly used to record learning behaviours (PBL Awards) and reward students 

when they reach PBL targets – introduction of a P-10 PBL Professional Learning Community. 

 

Priority 2: Wellbeing and Engagement 

Targets or measures 

By the end of 2022 we will achieve: 

• Facilitate productive partnerships that involve Parents and Carers in learning and 

engagement at school  

• Increased community engagement with Cultural integrity projects 

• Embed Positive Behaviours for Learning practices P-10 

• Improve student voice and agency across the school  

 

 

In 2022 we implemented this priority through the following strategies: 

• Further develop case management, partnerships and supports within a schoolwide 

wellbeing RTI Model 

• Create opportunities for the school community to engage in wellbeing and learning with a 

cultural integrity focus 

• Introduce PBL into Classroom settings and embed PBL across Non-Classroom settings 

• Improve School Satisfaction Survey results by actioning student feedback   

 

 

 

 

 

 

Below is our progress towards our five-year targets with an emphasis on the accumulation and 
analysis of evidence over the term of our plan.  

Student learning data 

Targets or Measures Base 
2017 

Year 1 
2018 

Year 2 
2019 

Year 3 
2020 

Year 4 
2021 

Year 5 
2022 

PBL – Distribution of school awards points 
‘Namas’ (number of PBL awards distributed) 

0 316 1208 6876 8892 
& 

Primary 
tokens 

4973 
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T3 and 
T4 

 

Perception Data 

Targets or Measures Base 
2017 

Year 1 
2018 

Year 2 
2019 

Year 3 
2020 

Year 4 
2021 

Year 5 
2022 

I feel safe at my school (students). - 39% 35% 40% 53% 51% 

My child feels safe at this school (parents). - 72.7% 84.3% 81.2% 80.4% 80.2% 

I like being at my school (students). - 57% 50% 52% 54% 51% 

Staff are well supported at this school 
(staff). 

- 53.3% 56.6% 50% Removed Removed 

I receive useful feedback about my work at 
this school (staff). 

- 40% 43.1% 32.7% 34.4% 50.9% 

 
 

School program and process data 

Targets or Measures Base 
2017 

Year 1 
2018 

Year 2 
2019 

Year 3 
2020 

Year 4 
2021 

Year 5 
2022 

Student transition percentage from Preschool 
to Kindergarten. 

49% 50% 84% 75% 77.7% 85.5% 

Number of partnership programs engaged 
through the Hub (High School). 

6 10 15 19 16 20 

Percentage of Indigenous students attendance 
(average P-10). 

60% 61.5% 76.3% 69% 71.3% 86% 

Suspension Rates (total number in a school 
year P-10). 

83* 138 133 183 108 242 

 

 

What this evidence tells us 

What does this evidence indicate about your school’s progress towards your five-year targets? 
▪ The total number of PBL awards (positive awards) distributed by staff in the fifth year of the 

plan declined when compared to the fourth year.  This could be as a result of COVID 
interruptions (students and staff not being in the workplace in order to issue the points) and 
potentially attributed to new staff starting during this period and not being inducted into the 
use of PBL rewards.  

▪ A large percentage of students were retained form Preschool to Kindergarten.  
▪ Student data indicated a significant increase in feeling safe at their school across the life of 

this plan. 
▪ The percentage of students who like being at their school remained within 6% of the Year 1 

base data 
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▪ Parent data indicated 80.2% satisfaction that their child feels safe at this school and remains 
a significant increase in positive perception since the beginning of the school plan. 

▪  
What implications does this evidence have for your next AP? 
▪ Continue to strengthen PBL processes and induct new staff – the intentional introduction of a 

PBL PLC has been actioned for 2023. 
▪ Continue to build on the introduction of PBL and consistent practices to engaged students. 
▪ Continue to foster and build relationships with external providers to balance what the school 

can deliver and what the students need to succeed.  
 

Our achievements for this priority 

▪ Language of PBL actively used during discussions with students 
▪ Embedding PBL practices across P-10 and developing a PLC to ensure consistency 
▪ Case management of students strengthened with our class check-in discussions and ongoing 

student support meetings  
▪ Collaborative approach to managing complex student needs within our SLC discussions 
▪ Secondary school Passion Project classes build a learning community with P-10 students 

 

Challenges we will address in our next Action Plan 

▪ Continue to embed PBL practices across the school  
▪ Strengthen RTI approach – use of SLC’s for 1:1 and small group support and differentiation 

practices within classrooms  
▪ Cultural Integrity PL for staff to build capacity and understanding including a focus in 

Week 0 PL 2023 
▪ Focus on PLC Data in secondary school 
▪ Embed consistent practices to track students utilising agreed data to measure student 

growth P -10 (particularly with PAT assessment tools) 
▪ Establish formal coaching and lesson observation protocols to support and build teacher 

capability to critically review the effectiveness of their teaching and adjust their practice. 
▪ Wellbeing Hub to provide a one stop support for secondary students and their families 

with strategic placement of wellbeing staff such as the School Psychologist, Youth Worker, 
Indigenous Education Officer and Year Coordinators.  
>  
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Reporting on preschool improvement 

All schools with a preschool setting are required to annually review and update their Quality 
Improvement Plan*. Schools have a choice to either report against their QIP using the Directorate 
template or to report progress here.  

2022: Preschool QIP Actions 
 
QA1: Educational Program and Practice 
1.2.1: Intentional teaching 

1.2.2: Responsive teaching and scaffolding 

1.2.3:  Child directed learning. 

Educators to deliberately, purposefully and thoughtfully engage in daily dialogue episodes with 

children during play, routines and ongoing projects, to explore ideas and concepts in intellectual 

ways. 

· developed mindful and intentional learning experiences and challenging play 
environments that provoke ideas and encourage conversations 

· planned for meaningful conversations so that children investigate concepts and ideas 
and develop new ways of talking and thinking about things  

· asked open-ended questions to sustain focused conversations 
· facilitated higher order thinking by providing more progressively sophisticated 

communication and collaboration  
· Engaged in PLC to engage in regular critical reflection to examine the quality of 

instructional support and engagement in sustained shared thinking. 

1.3.1: Assessment and Planning Cycle 
1.3.3: Information for Families 

· Gathered information using the Brigance Developmental Screener 
· Referred children and families to other services as required for further assessment and 

support 
· Analysed the learning documented in formative assessments in relation to the EYLF 

learning outcomes and early childhood theory.  
· Wrote Summative assessments: Preschool Semester Reports, that analysed the 

children’s learning in relation to EYLF learning outcomes 
· Developed Individual Learning Plans for children with additional or teacher identified 

needs 
· Used the Namadgi Preschool Individual Planning Cycle Timeline to develop individual 

plans for some other preschool children. To be developed further through the PLC 
model. 

· Made assessment for learning visible to colleagues, children and families through: 
Teaching Journals, Class learning journals, Children’s Wonder and Learning Books, 
Individual Learning Plans, Individual planning cycle templates, weekly educational 
program communication (Seesaw), conversations with children about their learning and 
goals. 

· Critically reflected on the assessment and analysis of children’s learning through regular 
Professional Learning Community Meetings where Educational Program and Practice is 
the core focus. To continue strengthening documentation of process. 

· Each child's learning and development was assessed or evaluated as part of an ongoing 
cycle 

 
QA2: Children’s Health and Safety 
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1.2.3: Child Agency 
2.1.2, 2.2.2: Child’s Voice in Risk Assessments and Safety in their Environment 

· Children took increasing responsibility for their actions  
· Children became more aware of consequences of their actions  
· Children were able to identify risks and make decisions with increasing independence 

QA3: Physical Environment 
3.2.1: Inclusive Indoor/Outdoor Environment 
3.2.2: Resources to support play-based environment and enable each child to engage 
3.1.1: Fit for purpose outdoor indoor spaces for each child to access 

· Play space/calming space was further developed 
· Further development and rejuvenation of the Bush Garden Area 

QA 4: Staffing Arrangements 
4.2.1: Building a collaborative culture with Educators and Assistant Educators for planning 
and reflection 

· Used student evidence, data and QIP to discuss key improvement goal with senior 
management to outline the benefits of scheduled time for Educator 
and Assistant Educator to meet  

· Reflective discussion points recorded in Teaching Journal. These discussions informed 
subsequent collaborative planning  

· Feedback was sought from educators to outline success and challenges of the strategy  
QA 5: Relationships with Children 
5.1.2: Dignity and Rights of every Child Maintained 
5.2.1: Children supported to collaborate, learn from and help each other 

· Continued to develop relationships with all families   
· Celebrating cultural events via Seesaw, as well as in class,  
· Shared celebrations via Seesaw due to COVID restrictions  

· Developed mindful and intentional learning experiences and challenging play 
environments that provoked ideas and encourage conversations between peers  

· Modelled and planned for meaningful conversations so that children investigate 
concepts and ideas around collaborating with peers   

· Asked open-ended questions and invite discussion to sustain focused collaborations 
together  

· Quality of Children’s interactions in collaborating, learning from and helping each 
other  

· Acknowledgement of country shared in each room 
· Sharing songs from different cultures 
· Linked their return to school with their home learning e.g. same stories as used on 

COVID and similar games and activities scaffolded into return to school 
 

QA 6: Collaborative Partnerships with Families and Communities 
6.1.2: Community Involvement in decision making process 
6.2.1: Transition from Preschool to Kindergarten 

· Impact of COVID hindered progress with the following points 
· Family feedback sought through learning journals and seesaw. 

QA 6: Governance and Leadership 
7.1.2: Policies and Procedures Reviewed 

· Guidelines in the School’s Bulletin were used to meet compliance requirements. 
· Advice and support sought from other preschools to guide development of policies and 

procedures. 



 

  Page | 10 

 Analysis → Priorities → Strategies → Actions → Impact (for student) 

· Completed a comprehensive list of Policies and Procedures    
· Families and the community have access to the Policies and Procedures – hard copy and 

online.   
· All Educators are aware and informed of the Policies and Procedures.  
· Policies and procedures to be linked in the school’s website once it’s completed 

 

*A copy of the QIP is available for viewing at the school. 

 

 

 

 

 


