
 

Last saved: Friday, 29 April 2022 Page | 1 

 Analysis → Priorities → Strategies → Actions → Impact (for student) 

Southern Cross Early Childhood School 
Network: Belconnen 

Impact Report 2021 

The purpose of this document 

This document flows directly from our Action Plan for 2021 which translated our school priorities 
into actions for the current year of our five-year improvement cycle. These actions were responsive 
to identified challenges, changes or risks to delivery of improvement for student learning. 

 

NOTE: Due to the significant disruptive events of 2021, the data/evidence collection cycles of some 
measures were interrupted. Where this has occurred an N/A entry has been used.  

  

Our school’s contribution to whole-of-system Strategic Indicators 

Education Directorate Strategic Indicator 2018-2021 

To promote greater equity in learning outcomes in and across ACT public schools 

In 2021 our school supported this Strategic Indicator through – Priority 1 & 2 (see reporting for 
detail): 

• Through the Be You program, UR FaB and our Social and Emotional Learning program, 

children and families were supported with the aim to increase access, participation and 

connection to learning.  

• Continue to focus on and strengthen our Family School Partnerships and Community 

Engagement 

Education Directorate Strategic Indicator 2018-2021 

To facilitate high quality teaching in ACT public schools and strengthen educational outcomes. 

In 2021 our school supported this Strategic Indicator through – Priority 1 and 2 (see reporting for 
detail): 

• Strengthen teacher capacity to effectively teach reading and early literacy practices across 

the whole school, birth to Year 2 

• Strengthen teacher capacity to reflect the 10 Essential Instructional Practices in Early 

Literacy in their everyday practice across the whole school, birth to year 2 

• Continue to develop the effectiveness of using evidence-based strategies in the teaching of 

reading in preschool, kindergarten, year 1/2 

• Engage in research through the Affiliated Schools Initiative to develop a deeper 

understanding of the learning evidence that is collected, and how to utilise this data to make 

evidence-informed decisions within the teaching and learning cycle 
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• Through PLCs, enhance teacher abilities to interpret learning evidence and use it to plan 

teaching and learning cycles to improve student outcomes in reading in preschool, 

kindergarten, year 1/2 

• Monitor consistency of the teaching, learning and assessment of numeracy across preschool, 

kindergarten, year 1/2 

 

Education Directorate Strategic Indicator 2018-2021 

To centre teaching and learning around students as individuals 

In 2021 our school supported this Strategic Indicator through – Priority 1 & 2 (see reporting for 
detail): 

• Strengthen the ways teachers use learning evidence to plan individualised teaching and 

learning cycles in kindergarten and year 1/2 

• Engage in research through the Affiliated Schools Initiative to develop a deeper 

understanding of the learning evidence that is collected, and how to utilise this data to make 

evidence-informed decisions within the teaching and learning cycle 

• Continue to engage all staff in our Cultural Integrity journey 

• Engage staff in deep, reflective discussions about the importance of purposeful and 

connected play that provides children the opportunity to learn as individuals 
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Reporting against our priorities 

Priority 1:  Improve literacy growth for all learners.  

Targets or measures 

By the end of 2023 we will achieve: 

▪ Target or measure: 57% or more students will be achieving at or above expected growth in 

PIPS/BASE reading. The target was set by selecting the highest percentage of students achieving 

at or above expected growth over the 2014-2019 time period.  

▪ Target or measure – 91% or more of our parents agree or strongly agree that ‘My child is making 

good progress at this school’. The target was set from the percentage of parents who agree or 

strongly agree with this item for all ACT P-2 schools in 2020. 

▪ Target or measure - 91% or more staff agree or strongly agree that ‘Students learning needs are 

being met at this school’. The target was set from the percentage of staff who agree or strongly 

agree with this item for all ACT P-2 schools in 2020. 

▪ Target or measure Increasing the proportion of students achieving at or above in running record 

data, using the ACT Benchmark Guidelines.  

▪ Target or measure Increasing the proportion of students achieving at or above in the Crevola 

and Vineis Oral Language Assessment in preschool.  

▪ Target or measure Increase the proportion of students who meet or exceed identified standards 

using the evidence-based Noella Mackenzie Writing Analysis Tool. 

Below is our progress towards our five-year targets with an emphasis on the accumulation and 
analysis of evidence over the term of our plan.  

Student learning data 
 

57% or more students will be achieving at or above expected growth in PIPS/BASE reading 

 2018 
(Baseline) 

2019 
(Baseline) 

2020 
(First Year) 

2021 
(Second 

Year) 

2022 
(Third Year) 

2023 
(Fourth 

Year) 

Kindy BASE 
(% at or 
above) 

 
24.1% 

 
51.1% 

 
75.5% 

 

 
76.8% 
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Perception Data 
 

Targets or Measures 2018 
Baseline 

2019 
1st Yr 

2020 
2nd Yr 

2021 
3rd Yr 

2022 
4th Yr 

2023 
5th Yr 

91% or more of our parents agree or 
strongly agree that ‘My child is 
making good progress at this 
school’. 

 
91.7% 

 
91.0% 

 
85.7% 

 

88% 
  

91% or more staff agree or strongly 
agree that ‘Students learning needs 
are being met at this school’. 
 
CHANGE of Question in Survey for 2021: 
Replacement question: ‘I am satisfied that 
students are getting a good education at this 
school’. 

 
93.8% 

 
 

94% 

 
91.7% 

 
 

92% 

 
83.3% 

 
 

94% 

 
n/a 

 
 

100% 

  

School program and process data 
 

Increasing the proportion of students achieving at or above in running record data, using the ACT 
Benchmark Guidelines. 

Academic Year End-2019 End-2020 Mid-2021 End-2021 Mid-2022 End-22 

K 53% 77% 86% 86.2%   

1 56% 54% 57% 69.2%   

2 90% 58% 53% 78.6%   

 

Increasing the proportion of students achieving at or above in the Crevola and Vineis Oral 

Language Assessment in preschool 

 2021 

(Baseline & First Year) 

2022 

(2nd Year) 

2022 

(2nd Year) 

2023 

(3rd Year) 

 Beg of Yr End of Yr     

Pre-

emergent 

readers (0-

4) 

 

44.32% 

 

18.18% 

    

Early 

emergent 

readers 

 

18.18% 

 

13.64% 

    

Emergent 
readers 

30.68% 45.45%     

Beginning 
readers 

5.68% 15.91%     
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Increase the proportion of students who meet or exceed school-based writing benchmarks using 

the evidence-based Noella Mackenzie Writing Analysis Tool 

 2020 

(Baseline) 

2021 

(First Year) 

2022 

(Second Year) 

2023 

(Third Year) 

Kindy 67% 72%   

Year 1 43% 72%   

Year 2 
 

47% 70%   

 

 

What this evidence tells us 

▪ The number of children achieving at or above expected growth in reading on the BASE 
assessment has been increasing over the past 3 years, with 2021 data indicating 76.8% of 
children are at or above for reading in kindergarten.  

▪ Consistent with the BASE reading data, school-based learning evidence indicates that there 
has been an increase in children achieving at or above expected achievement in reading at 
the end of kindergarten, with 2021 learning evidence indicating that 86% of children achieved 
at or above expected achievement. 

▪ There has been an increase in the number of children in year 1 and year 2 who have achieved 
at or above expected reading achievement.  

▪ School-based writing data indicates an increase across kindergarten, year 1 and year 2 from 
2020-2021, using the Writing Analysis Tool.  

▪ Preschool school-based data using the Crevola and Vineis Oral Language Assessment shows a 
decrease in children at the pre-emergent readers level and an increase in children at the 
emergent readers and the beginning readers. In 2022 we will be able to begin to compare this 
data over time.  

 

Our achievements for Priority 1: Improve literacy growth for all learners – with a focus on 
reading. 

 

1. Strengthen the pedagogical approaches and consistency of implementation in reading 

across the school.   

Re-introduce and embed the use of the research-based Workshop Model for both reading and 

writing across K-2 to enable students to have time and choice to practise and strengthen their 

reading and writing. Using this model, teachers will have time for individual and small group catches 

following explicit mini lessons.  

Privilege the 10 Essential Instructional Practices in Early Literacy Framework to allow for a clear 
progression of reading across the school from birth to age 8.  
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2. Strengthen the iterative cycles of inquiry that PLC’s drive.  

Re-introduce PLC structures and processes to ensure a rigorous focus on using student learning 

evidence to guide analysis to ensure all learners needs are being met in reading. 

Refine the school data schedule (with a focus on reading) to ensure data collected is relevant and is 

analysed by teachers to inform learning needs. 

 

Our achievements against the above strategies and actions:  

• Professional learning in the 10 Essential Instructional Practices in Early Literacy and the 
Reader’s Workshop Model occurred early in 2021 and the focus continued throughout 
2021. 

• Southern Cross staff engaged in professional learning with Christine Topfer with a focus 
on reading and the Reader’s Workshop Model in week 0. Staff then continued this 
throughout the year in either face to face staff meeting sessions or sessions online. 
Professional Learning Community (PLC) meetings allowed for deep discussions and 
conversation about where children were in their reading and what their next steps were.  

• The Affiliated Schools research aligned with the school improvement focus. Christine 
Topfer played the important role of critical friend to support this research.  

• The Southern Cross Affiliated Schools team presented their research online in term 4. The 
innovated Listening to Reading Protocol that was developed has been shared with schools 
in the ACT as a part of the Early Years Literacy Initiative.  

• There was a narrow and deep focus in staff meetings and team meetings (PLCs) in the 
area of reading. This was our ‘main focus’ for 2021.  

• The 10 Essential Instructional Practices in Early Literacy were reinvigorated and re-
introduced to all staff, and many Essential Practices were focused on throughout the year. 
Anglicare staff were involved in professional learning with Christine Topfer in late 2020 
with a focus on the Birth-3 Essential Instructional Practices. This framework continues to 
be a consistent pedagogical focus across Anglicare and Southern Cross that enables all 
staff to collaborate and share literacy practice across services. This shared practice also 
supports children at transition points across the two services.  

• The evidence-based Reader’s and Writer’s Workshop Model (based on Debbie Millers’ 
work) was re-introduced in term 1. This was the consistent pedagogical approach to 
teaching readers and writers throughout 2021.  

• Learning Walk and Talks continued throughout the year and consistent feedback was 
given to staff. Anglicare leadership were included in the Walk and the discussions.  

• The principal provided professional learning to the learning support assistants (LSAs) once 
per fortnight in semester 1. The focus was on understanding reading behaviours and how 
to support readers in the classroom. LSAs had a deeper understanding of how children 
learn to read and how they could support that process. The principal continued to coach 
LSAs when working with specific children in year 1/2.  

• The continuation of documenting and tracking relevant learning evidence in the area of 
reading/literacy continued throughout the year. This work linked heavily to our Affiliated 
Schools research as now Southern Cross has a tool for teachers to record conferencing 
notes when reading with children.  

• There was a focus on spending more time analysing and using the learning data collected 
to ensure data was used in a meaningful and useful way to support learning.  
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Next steps we will address in our next Action Plan 

▪ Continue to build consistency of practice through a shared understanding of The Workshop 
Model and the 10 Essential Instructional Practices in Literacy.  

 
Action: Continue the focus into 2022. Revisit Essential Practices #1, #2, #8 and #9. 
Continue with Essential Practice #3 (linked to the Affiliated Schools research).  

 
Action: Develop check-in measures to determine ‘what is working, for whom and under 
what circumstances’. Schedule regular Learning Walk and Talks that occur across the 
whole school, including Anglicare, and in PLCs, engage in analysis of the data gathered to 
inform next steps.   
 
Action: Consider the reading-writing connection and include professional learning and PLC 
discussions that support the reading and writing skills of our learners to ensure the 
connection between the two learning areas is uplifted.   

 
▪ Continue the efforts in PLCs for a rigorous focus on learning evidence using disciplined 

dialogue questions to discuss data to ensure we are meeting the learning needs of all 
children.  

 
Action: PLC meetings will occur each week with the focus being on analysing learning data 
to determine next steps for learners to teach at point of need.  
 
Action: Reflect on these PLCs in leadership and discuss next steps for PLCs. This analysis 
will include using the innovation of Dr Nell Duke’s Listening to Reading Protocol 
(completed in 2021 by the Affiliated School’s team).  

 
▪ Continue the emphasis on learning through a narrow and deep focus, whilst looking after 

wellbeing for staff and children.  
 

Action: Staff meetings and team meetings will focus on ‘doing the work’ to maximise staff 
time. Leadership to engage in regular check ins and ensure teams are working 
collaboratively to support one another.  
 
Action: Children will feel supported and successful when they see themselves being 
successful in the classroom – keep this focus alongside a deep social and emotional 
learning program.   
 
 

▪ Explicitly explore the reading and writing connection in the Workshop Model.  
 

Action: Week 0 PL will begin to introduce this work to staff. When appropriate throughout 
the year, begin to shift into this area for staff to engage in discussions in PLCs, engage in 
PL and reflect on their own practice.   
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PRIORITY 2: Improve numeracy growth for all learners.  

Targets or measures 

By the end of 2023 we will achieve: 

▪ Target or measure 72% or more students will be achieving at or above expected growth in 

PIPS/BASE maths. The target was set by selecting the highest percentage of students achieving 

at or above expected growth over the 2014-2019 time period.  

▪ Target or measure – 89% or more of our parents agree or strongly agree with ‘My child’s 

learning needs are being met at this school’. The target was set from the percentage of parents 

who agree or strongly agree with this item for all ACT P-2 schools in 2020. 

▪ Target or measure - 97% or more of our staff agree or strongly agree that ‘Teachers at this 

school motivate students to learn’. The target was set from the percentage of staff who agree or 

strongly agree with this item for all ACT P-2 schools in 2019 – 2020. 

▪ Target or measure: Growth will be measured for all students through Count Me in Too – The 

Learning Framework in Number.  

▪ An increase in the proportion of children achieving at or above standard in numeracy (C and 

above) 

 

NOTE: As identified in the student learning data, the main focus for 2021 will be on literacy, 
specifically reading. In 2022, or once sufficient gain has been made in literacy, our focus may 
transfer to mathematics and numeracy. Strong teaching, assessment and monitoring of where 
learners are in mathematics will continue in 2021, with a focus on using consistent mathematical 
language across the school. Teachers will collect, collate and analyse student learning data in this 
area to ensure all learners needs are being met.  

Our numeracy improvement agenda has been ‘Business as Usual’ for 2021.  

 

Below is our progress towards our five-year targets with an emphasis on the accumulation and 
analysis of evidence over the term of our plan.  

Student learning data 

Targets or Measures Baseline 1st Year 2nd Year 3rd Year 4th Year 5th Year 

By 2023, 72% of students will 
be achieving at or above 
expected growth in PIPS/BASE 
mathematics. 

 
66% 

 
66.7% 

 
79.6% 

 
76.8% 
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Student learning data 

• Increasing the proportion of students achieving at or above standard in mathematics (C and 
above) by 8%. 

• Increasing the proportion of students achieving to be above standard in mathematics (A 
and B). 

 2018 
Baseline 

2019 
Year 1 

2020 
Year 2 

2021 
Year 3 

2022 
Year 4 

2023 
Year 5 

 C and 
above 

A and 
B 

C and 
above 

A and B C and 
above 

A and B C and 
above 

A and B C and 
above 

A and B C and 
above 

A and 
B 

Kindy    67.3%  94%      

Year 1 Not measured 75.7% 26.6% 72.2% 11.1% 81% 22%     

Year 2 Not measured 90% 46.6% 83.7% 21.6% 84% 22%     

 

 

Perception Data 

Targets or Measures 2018 

Baseline 

2019 

1st Yr 

2020 

2nd Yr 

2021 

3rd Yr 

89% or more of our parents agree or strongly 
agree with ‘My child’s learning needs are being 
met at this school’. 
 
CHANGE of Question in Survey for 2021: 
Replacement question: ‘Overall, I am satisfied 
with my child’s education at this school’ 

n/a 

 

 

92% 

87.4 

 

 

93% 

94% 

 

 

91% 

n/a 

 

 

91% 

97% or more of our staff agree or strongly agree 

that ‘Teachers at this school motivate students to 

learn’. 

 

88% 

 

91% 

 

 

89% 

 

100% 

CHANGE of Question in Survey for 2021: Replacement 

question: ‘Teachers set high standards for learning in their 

classes. 

 

 

   

School program and process data 
 

Targets or Measures 2021 
Baseline 

2022 
1st year 

 

2023 
2nd year 

Count Me In Too *See below  
 

 

*This data collection did not occur in 2021 due to the disruption.  
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What this evidence tells us 

▪ The school has maintained an average of 78.2% for expected or above expected growth in 
numeracy for the last two years. This is an increase from a 66% average in 2018/19. This is 
extremely positive given the disruptions over the past two years.  

▪ There has been a 13.7% increase for those children performing at or above in mathematics 
from kindergarten in 2020 to year 1 in 2021.  

▪ There has been an 11.8% increase for those children performing at or above in mathematics 
from year 1 in 2020 to year 2 in 2021.  

▪ Numeracy data/evidence indicates we are maintaining growth in this area.  
▪ School process data using the Count Me In Too assessment is needed to ensure growth is 

tracked at a school level.  

Our achievements for this priority 

▪ The mathematics improvement agenda was ‘business as usual’ in 2021.  
▪ Staff continued the strong teaching focus that aligned with our numeracy beliefs.  
▪ Staff continued to use consistent language and vocabulary across the school.  
▪ There was a strong focus on collaboration for planning, teaching and assessment in this area 

in PLCs.  
▪ There was a strong focus of using student learning evidence to make informed decisions to 

ensure teachers are responsive to learners needs.  
▪ Numeracy ‘take home bags’ were provided to families within preschool. The school purchased 

additional ‘take home bags’ to support interest in this area.  
 

Challenges we will address in our next Action Plan 

 

▪ Continue to build consistency of practice in mathematics through shared beliefs and vocabulary 
documents.  

 
Action: Ensure staff are using the shared beliefs and vocabulary documents in PLCs to inform 
planning, teaching and assessment. Use student learning evidence as the focus for data 
discussions that will inform each learner’s next steps.   

 

▪ Following the disruption of 2021, the Leadership team have identified the importance of 
ensuring each teacher identifies and understands where each child is in their learning and 
provide additional support where needed to ensure each child reaches their full potential.  

 
Action: PLC meetings will have a strong focus on analysing student learning evidence. 
Discussions will centre around where students are in their learning and how teachers can 
support learning to ensure positive learning outcomes.  
 

▪ The Leadership Team have identified that PLCs need a rigorous focus on learning evidence using 
disciplined dialogue questions to ensure we are meeting the learning needs of all children.  

 
Action: Kindergarten and year 1/2 PLC meetings will be run separately. The structure of the 
PLC meetings will be revised. Leadership team meetings will be focused on reflecting and 
planning for PLC meetings.  
 

▪ Mathematics will be ‘business as usual’ for 2022 as we continue with a literacy (specifically 
reading) focus for 2022.  
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Action: Leadership team to ensure that great quality practice occurs for mathematics and 
teachers continue to work collaboratively in this area in PLCs to ensure continued learning 
occurs for both staff and children.  
 

 

Other achievements at the school for noting 

▪ Strong partnerships with West Belconnen Child and Family Centre and Belconnen 
Community Services were maintained through the Community Coordinator. The 
Community Coordinator maintained strong connections with families in our community. 
This was particularly important in 2021 so we could support our families through the 
disruptive year. 
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Reporting on preschool improvement 

All schools with a preschool setting are required to annually review and update their Quality 
Improvement Plan*. Schools have a choice to either report against their QIP using the Directorate 
template or to report progress here.  

Key Improvement: Teachers to document observations for all children. LSAs to begin 

contributing to the documentation process. 

• Teachers and LSAs have begun to work collaboratively to moderate achievement 

standards for the mid and end of year preschool reports 

• Photos continue to be taken and shared between all educators in the preschool space 

• Teachers have began to make accessible their observation documents for easier shared 

contributions  

• The expectation is that each child has a comprehensive portfolio that showcases and 

shares their learning. The portfolio includes whole group, small group, and individualised 

learning experiences. Children’s work such as artworks and writing samples are also 

included.  

• Teachers shared learning with families through Seesaw. The expectation in 2020 and 2021 

was: 

- a minimum of 8-10 individual/ small group posts per term 

-a minimum of 1 – 2 whole class posts per week (related to learning, and not 

announcements) 

              - Posts must have an explanation attached to the photo/ video and the learning is to be         

               explained  

• Moving forward, it would be greatly valued if LSAs were contributing to some of these 

Seesaw posts. 

 

Key improvement: Signage regarding cloths and sinks needs to be updated, including separate 

sponges for children with allergies 

• Separate cloths and labelled containers for children with allergies were used. These were 

appropriately stored. Care was taken to only use these cloths on appropriate tables when 

wiping down before and after eating times 

• Signage continues to need updating for 2022 

 

Key Improvement: Premises, furniture and equipment are safe, clean and well maintained. 

• Covers were purchased for the leather lounges to improve their appearance 

• We regularly assess the safety and check for the quality of resources, recycling what is 

inadequate 

• Maintenance was carried out to fix leaks in the roof 

• End of term clean ups were carried out to a high standard 

 

Key Improvement: Outdoor space is organised to support every child’s participation 

• The sandpit storage cages were cleaned and cleared of weeds and grass, allowing children 

and adults to safely store resources 

• Storage sheds are consistently reorganised and tidied  
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• Minor maintenance and gardening with the children occurred during outdoor play times, 

such as sweeping the sand, pulling weeds, raking leaves etc 

• New processes for documenting outdoor planning were put in place. Educators worked 

with children to write on the laminated map what and where chosen resources will be set 

up. This was photocopied at the end of their week and stored in the black folder. These 

plans were visible and available for Anglicare preschool staff to access and contribute to. 

 

Key Improvement: Ensure all relief staff are aware of the needs of the children.  

• Relief folders were regularly updated by teachers. 

• Relief staff are shown and given the folder by a member of the executive team when they 

arrive for the day 

• A member of the executive team, the preschool LSA or the preschool teacher (if present) 

communicates the needs of the students in their group.  

• Signage and documentation can be found in the room (eg: first aid cupboard with 

photographs and lists of allergies etc). 

 

Key Improvement: All staff coming into each classroom setting having a calm approach and an 

understanding of emotional regulation/ triggers for different children 

• Regular check ins and communication between classroom teachers and support staff to 

set clear expectations of staff behaviour towards children/other staff members.  

• The preschool team will continue to work on and create a document of ‘expectations’ for 

the different roles (classroom teacher/support staff). 

• Ensuring all educators within the preschool space are kept up to date with the children’s 

needs.      

 

Key Improvement: Improve ways to engage families in providing input into the program 

• Educators provided regular emails which include the Statement of Intent. Families and 

carers were encouraged to provide feedback and ideas around the planning and 

programming. This was done either via email reply, using Seesaw, in person or by sticky 

note directly onto the document outside classrooms.   

• Educators provided boxes in learning stories (kept in children’s portfolios) for families and 

carers to provide feedback/comments on the learning occurring.  

• Families were given opportunities to contribute ideas around their individual child’s 

learning. For example, through goal setting in family educator meetings.  

 

Key Improvement: Improve connections with families to ensure they are receiving all relevant 

information 

• Educators communicated with families and carers on a regular basis using a range of 

communication modes. This included email, in person, via phone and Seesaw.  

• Educators built strong relationships with families and carers at the beginning of the 

preschool year, supporting families to feel comfortable to approach the educators at any 

point throughout the year.  

 



 

Last saved: Friday, 29 April 2022 Page | 15 

 Analysis → Priorities → Strategies → Actions → Impact (for student) 

Key Improvement: A child safe environment is maintained at all times. 

• All preschool environments (indoor and outdoor) were set up intentionally. The 

environments reflected the children in the spaces, keeping in mind their developmental 

needs, interests, and abilities. 

• Regular checks were done in both indoor and outdoor environments prior to the start of 

the preschool day, as well as throughout the day. This ensures that a safe environment is 

maintained.    

• All preschool resources were checked to ensure they are safe and appropriate to be used 

by all children.  

 

 

*A copy of the QIP is available for viewing at the school. 

 


