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Overview of the School Review process 

Approximately a fifth of all ACT public schools are reviewed each year. Reviews provide 
quality, independent, feedback tailored to individual school contexts. Findings from Review 
support annual implementation of a school’s 5-year School Improvement Plan. 
 
Reviews are undertaken by a team of experienced educators trained in the use of the 
National School Improvement Tool (NSIT) and are led by a Lead Reviewer from the 
Australian Council of Educational Research. Review Team size depends upon a range of 
factors, including the size and context of a school. 
 
Through the lens of the NSIT, an internationally recognised framework for reviewing 
teaching and learning practices, reviewers gain an accurate picture of current school 
practices. During Review evidence provided by schools is considered alongside evidence 
gathered through consultation with staff, students, parents and community members.  
 
Following Review, the school receives a planning report, which is used as an internal 
working document, outlining key findings and recommended strategies for continued school 
improvement. The Education Directorate uses this planning report as a basis for the final 
Report of Review provided to school communities. 
 
The Report of Review includes detailed findings for each of the nine Domains of the National 
School Improvement Tool, as well as Commendations, Affirmations and Recommendations 
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for continued school improvement. 
 

Where does Review sit within the school improvement cycle? 
ACT public schools utilise 
systematic integration of 
evidence and data collection, 
access and analysis to inform 
sharp and narrow 5-year 
School Improvement Plans. 
Annually, all schools utilise a 
suite of tools to expand, 
monitor and report on these 
priorities. Additionally, 
schools are provided 
differentiated support and 
feedback by internal and 
external experts. School 
Review is one way that this 
differentiated feedback is 
provided and typically occurs 
at the end of the 5-year 
school improvement cycle. 
 
 
 

What are Commendations, Affirmations and 
Recommendations? 

Commendations 
Commendations highlight positive actions the school has taken over its last improvement 
cycle. Typically, these actions are either complete, or embedded in school practice. 
 

Affirmations 
Affirmations verify specific actions being undertaken by the school that are impacting 
positively on school improvement. These actions are typically either not yet complete 
and/or not yet embedded. 
 

Recommendations 
Recommendations provide the school with evidence-based advice regarding high-value 
areas for future school improvement efforts. Drawn from the NSIT, recommendations are 
key to the school effectively implementing its 5-year School Improvement Plan.  
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NSIT Domain 1: An explicit improvement agenda 

Domain descriptor 
The school leadership team and/or governing body have established and are driving a strong 
improvement agenda for the school, grounded in evidence from research and practice and 
expressed in terms of improvements in measurable student outcomes. Explicit and clear 
school-wide targets for improvement have been set and communicated to parents and 
families, teachers and students, with accompanying timelines. 
 

Findings 
▪ North Ainslie Primary School (NAPS) has four onsite and offsite preschool classes, a 

senior and junior Introductory Education Center (IEC) and a Small Group Program (SGP) 
which reflects the school’s diverse and inclusive nature. The school is an International 
Baccalaureate (IB) World School offering the Primary Years Program (PYP).  

▪ There has been stability in the principal role throughout the life of this school plan and 
there has been consistent membership of the leadership team in the last 18 months.  

▪ North Ainslie Primary School’s Improvement Plan 2019–2023 outlines two priority areas 
for school improvement which are positioned within the Australian Capital Territory 
(ACT) Directorate of Education strategic directions.  These are: 

˃ Improve writing for all students with an emphasis on expected growth. 

˃ Improve mathematics for all students with an emphasis on expected growth. 

▪ The priority statements in the School Improvement Plan (SIP) are accompanied by 
measurable outcomes and perception survey targets. 

▪ The school develops an annual action plan that details each year’s proposed strategies 
and actions. An annual Impact Report and the Annual School Board Report are prepared 
to provide information to the system and the community about the delivery and impact 
of the priorities. 

▪ Teachers are largely aware of the 2019-2023 key priorities and some report how these 
priorities have informed professional development activities to set the school’s direction, 
particularly in writing. Board members and parents interviewed express unfamiliarity 
with the school’s improvement priorities and progress against targets. 

▪ Members of staff talk about professional learning and collaborative inquiries where the 
strategic priorities are actioned. Some staff members are able to articulate the focus on 
all students achieving growth but are unable to identify progress on planned targets. 

▪ Through analysis of a wide range of system, school, and teacher data, the school 
leadership team has attempted to understand current student achievement levels and 
how these have changed over time. There is limited evidence of regular analysis of 
achievement against the targets. Medium-and short-term targets are yet to be developed 
and communicated to all stakeholders. 

▪ NAPS has trialled a number of assessment measures to determine growth in writing over 
the life of the plan. The members of leadership team are cognisant of the need to do this.  

▪ Evidence supports a number of school-wide strategies being implemented against the 
writing priority such as writing every day, recrafting, and editing. Less evidence was 
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available relating to the consistent implementation of strategies in mathematics.  

▪ In the implementation of the priorities, the school has used research from ACT Education 
Directorate professional learning programs, specifically, the 10 Essential Literacy 
Practices1, Finding the Balance2 numeracy project, Spiral of Inquiry3, and embedding 
professional learning communities (PLC) to drive the improvement agenda. 

▪ Teacher resource boxes with professional reading and agreed practice documents have 
been developed to inform the staff of best practice. 

  

 
1 The 10 Essential Literacy Practices have been identified after extensive research conducted by Professor Nell Duke 
(University of Michigan) and have become the ACT Education Directorate’s endorsed approach to literacy for P-6. Consultant 
Christine Topfer (an Australian literacy expert) has worked in ACT public schools to introduce these practices which have a 
proven, positive impact on literacy learning outcomes for all primary-aged students through building teacher pedagogical 
knowledge and leadership capacity to implement effective literacy instruction. https://www.education.act.gov.au/about-
us/policies-and-publications/publications_a-z/annual-report/annual-report-2021-2022/part-b/b4-future-of-education 
2 ACT public schools piloted The Finding the Balance mathematics and numeracy strategy in 2021. The strategy is a 
Directorate initiative to support school improvement in relation to mathematics and numeracy. 
https://www.education.act.gov.au/about-us/policies-and-publications/publications_a-z/annual-report/annual-report-
2021-2022/part-b/b4-future-of-education  
3 The spiral of inquiry is a systematic framework for investigating and improving learner outcomes – academic, social, and 
wellbeing. The spiral has six stages: scanning; focusing; developing hunches; learning; taking action; and checking. The spiral 
approach focuses teachers and leaders on assessing: the needs of students; teacher knowledge, skills, and development; and 
the impact of changes of activities to improve student outcomes. 
https://www.audit.act.gov.au/__data/assets/pdf_file/0005/1780907/Report-No-6-of-2021-Teaching-Quality-in-ACT-Public-
Schools.pdf  

 

https://www.education.act.gov.au/about-us/policies-and-publications/publications_a-z/annual-report/annual-report-2021-2022/part-b/b4-future-of-education
https://www.education.act.gov.au/about-us/policies-and-publications/publications_a-z/annual-report/annual-report-2021-2022/part-b/b4-future-of-education
https://www.education.act.gov.au/about-us/policies-and-publications/publications_a-z/annual-report/annual-report-2021-2022/part-b/b4-future-of-education
https://www.education.act.gov.au/about-us/policies-and-publications/publications_a-z/annual-report/annual-report-2021-2022/part-b/b4-future-of-education
https://www.audit.act.gov.au/__data/assets/pdf_file/0005/1780907/Report-No-6-of-2021-Teaching-Quality-in-ACT-Public-Schools.pdf
https://www.audit.act.gov.au/__data/assets/pdf_file/0005/1780907/Report-No-6-of-2021-Teaching-Quality-in-ACT-Public-Schools.pdf
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NSIT Domain 2: Analysis and discussion of data 

Domain descriptor 
A high priority is given to the school-wide analysis and discussion of systematically collected 
data on student outcomes, including academic, attendance and behavioural outcomes, and 
student wellbeing. Data analyses consider overall school performance as well as the 
performances of students from identified priority groups; evidence of improvement/ 
regression over time; performances in comparison with similar schools; and, in the case of 
data from standardised tests, measures of growth across the years of school. 
 

Findings 
▪ North Ainslie Primary School has a comprehensive academic Data and Evidence Plan that 

includes an assessment schedule.  

▪ The Data and Evidence Plan includes a statement regarding beliefs about assessment, 
collection, and use of the language of disciplined dialogue approach for analysis and 
discussion.  

▪ The school data plan references what demographic, learning, and perception data are 
collected. The complete data set of wellbeing, attendance, and behaviour is yet to be 
included in the assessment schedule.  

▪ The IEC is included on the assessment schedule. The document outlines assessments 
required for compliance with Education Support Office. 

▪ Over the life of the plan the school has worked purposefully to develop a range of data 
spreadsheets showing academic growth over time which are centrally housed and easily 
accessible.  

▪ All school leaders are responsible for the analysis and discussion of data at a whole-
school level and at a team level. School Leader Cs input the teacher-collected data for 
their teams into school spreadsheets. 

▪ There is a shared understanding and commitment from school leaders toward leading 
PLCs that are data driven using a collaborative inquiry approach. Members of staff report 
they value the collegiality and collaboration of the PLC. Leaders are committed to 
strengthening the data literacy skills of teachers. In 2023, the staff is working with data 
across teaching teams to determine flexible grouping and learning intervention via ‘boost 
groups’. 

▪ In 2022, evidence week was introduced, preceding teacher planning week, to enable the 
collaborative interrogation of cohort and individual data, providing greater time and 
focus within planning week. 

▪ In the main, teachers articulate that the most commonly data is used in conferencing 
with students and writing moderation.  

▪ There is evidence staff members value relationships and wellbeing although data 
collection around wellbeing beyond the school satisfaction and climate survey, is yet to 
be apparent. 

▪ The school is still considering the most effective ways of assessing and measuring writing 
growth. Rubrics have been trialled but teachers report they were too laborious for 
effective use. 



Page | 7  
 

▪ Over the life of the plan there is evidence of consistent collection of PM Benchmark4, 
PROBE5, Progressive Achievement Tests6 (PAT), Words Their Way7 Spelling Inventory, 
Letters and Sounds8, Middle Years Mental Computation9 (MYMC), and Schedule of Early 
Number Assessment10 (SENA) testing. 

  

 
4 PM Benchmarks is an assessment tool used by K-5 teachers to evaluate, monitor, and report reading comprehension and 

progress in learning. Students’ instructional and independent reading levels are assessed using unseen, meaningful texts. 
Teachers can use PM Benchmarks to monitor a student’s reading achievement and progress over time. 
5 PROBE (Prose, Reading, Observation, Behaviour, and Evaluation) is a multiple-use assessment designed to assess reading 
accuracy, reading behaviour, and in-depth reading comprehension, to assist in determining teaching strategies.  
6 The Progressive Achievement Tests measure what students in Foundation to year 10 know, understand, and are capable of 
across domains, and help monitor progress over time. The PAT assessments are administered by ACER and include PAT-R 
(Reading) and PAT-M (Mathematics). See: https://www.acer.org/au/pat 
7 Words Their Way is used to assess and identify the spelling stages of students, to tailor activities to support students in 
their spelling development, and to create a positive approach to the learning of spelling. 
8 Letters and Sounds is a systematic approach for teaching children to read using phonics.  
9 The Middle Years Mental Computation (MYMC) strategy builds teachers’ conceptual knowledge and provides them with a 
repertoire of strategies for teaching mental computation to students in the middle years of schooling. MYMC changes how 
new skills are taught by using mental images and their manipulation prior to developing written methods. Further 
information is available at: 
https://www.scootle.edu.au/ec/viewing/S7053/pdf/tls10_improving_mental_computation.pdf  
10 The Schedule for Early Number Assessment (SENA) is a diagnostic/screening assessment for younger primary school 
students which measures where students are in their counting abilities. The assessments currently focus on numeral 
identification, counting forwards and backwards, subitising, addition and subtraction, multiplication and division and place 
value.  

https://www.acer.org/au/pat
https://www.scootle.edu.au/ec/viewing/S7053/pdf/tls10_improving_mental_computation.pdf
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NSIT Domain 3: A culture that promotes learning 

Domain descriptor 
The school is driven by a deep belief that every student is capable of successful learning. A 
high priority is given to building and maintaining positive and caring relationships between 
staff, students and parents. There is a strong collegial culture of mutual trust and support 
among teachers and school leaders and parents are treated as partners in the promotion of 
student learning and wellbeing. The school works to maintain a learning environment that is 
safe, respectful, tolerant, inclusive and that promotes intellectual rigour. 
 

Findings 
▪ As an IB school, North Ainslie strives to achieve its mission, vision, values, and motto 

‘Look to the Future’, to build an internationally minded community of learners 
developing inquiring, knowledgeable, and caring young people who will take positive 
action in the world. Leaders and the staff are committed to the continued development 
of the Primary Years Program (PYP), empowering student agency, and working 
collaboratively to build quality units of inquiry under the guidance of a PYP co-ordinator.  

▪ Most students are provided with a range of opportunities to engage in learning that is 
meaningful, relevant, and purposeful as evidenced in units of inquiry. Some students 
report that they have voice and choice in demonstrating learning including the PYP year 6 
exhibition. Many students express that further challenge and engagement in more 
interactive learning with peers would be welcomed. 

▪ The Culture of Wellbeing at NAPS document, as well as detailed staff and parent 
handbooks, clearly outline expectations for communication and interaction with families 
and each other to promote wellbeing and mutually respectful relationships.   

▪ Teachers work collaboratively and in the main describe collegiality within teams as a 
strength of the school. Teachers feel well supported by their colleagues and leaders.   

▪ Consultation between leaders and teachers is transparent, respectful, and authentic. 

▪ Most staff members are deeply connected to the school.  

▪ Parents express satisfaction in the level of information they receive about curriculum and 
their child’s learning progress. Parents value the curriculum information provided to 
them through ClassDojo11 posts but comment on variability in the frequency and quality 
of posts across the school. They expressed interest in developing a greater knowledge of 
the IB PYP curriculum. 

▪ Parents report leaders and teachers respond promptly to their communications and 
concerns and that teachers know their children as individuals and as learners. They 
describe the school as being caring and inclusive where new families easily integrate and 
are welcomingly accepted. There is a strong sense of belonging and community 
engagement within the parent body. 

▪ Parent, teacher, and student perception surveys are routinely conducted, analysed, and 

 
11 ClassDojo is a platform for digital sharing of photos, videos and messages between teachers, students, and families at 
home. It improves communication between the classroom teacher and parents as it allows for the easy sharing of classroom 
content. See: https://www.classdojo.com  

https://www.classdojo.com/
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discussed.   

▪ The school has developed positive behaviour expectations/flowcharts P-6 which are 
known by most students and support an inclusive and harmonious school culture.   

▪ Some parents and a number of students report that low level behaviours from others 
sometimes disrupt learning. Reviewers observed high levels of student engagement 
across the school.  

▪ In 2023 the school introduced the teaching of social and emotional learning through the 
IB learner profile attributes articulated using the acronym ROCK: Reflective thinkers, 
Open minded, Caring, Knowledgeable inquirers. These are visually prominent across the 
school and form the basis of essential agreements for positive behaviours developed by 
each year level.  

A range of strategies are determined by teachers to recognise and reward positive 
behaviours and resources to support the teaching of the attributes have been developed. 
Year 6 students have agency and take action through involvement in a range of 
leadership groups and a peer support program in term 2. 
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NSIT Domain 4: Targeted use of school resources 

Domain descriptor 
The school applies its resources (staff time, expertise, funds, facilities, materials) in a 
targeted manner to meet the learning and wellbeing needs of all students. It has school-wide 
policies, practices and programs in place to assist in identifying and addressing student 
needs. Flexible structures and processes enable the school to respond appropriately to the 
needs of individual learners. 
 

Findings 
▪ The school leadership team has strategically resourced a multi-tiered ‘response to 

intervention’ approach in 2023, using leaders to provide an additional teacher to ‘boost’ 
learning support. Teams are given autonomy and flexibility to use boost teachers based 
on collaborative data and evidence discussion. Teachers articulate that they value boost 
groups when implemented consistently. 

▪ A comprehensive referral process is in place to access the school psychologist and 
student support team comprising the school psychologist, deputy principal, and two 
disability education co-ordinators (DECOs). Referrals are carefully triaged ensuring the 
psychologist is working on the most critical cases.  

▪ Student support processes include access to adjustment checklists, student profiles, and 
matrices to support teachers in trialling a range of strategies prior to referral. School 
leaders support teachers in implementing and monitoring these strategies. 

▪ Centrally located, comprehensive achievement spreadsheets have been developed and 
regularly inform the work of teachers in professional learning team meetings and the 
student support team.   

▪ The school receives funding to run a small group program. There are currently seven 
students supported by two teachers and two learning support assistants. 

▪ The school receives funding to run a northside IEC with two classes of 15 students. 

▪ In 2020, the school employed a fulltime Indigenous support officer who is central to the 
cultural integrity work within the school and with approximately 30 students. He enacts 
the cultural integrity plan impacting positively in multiple ways with parents, students, 
the staff, and the school environment. 

▪ Teachers comment they would appreciate greater access to resources to cater for the 
needs of English as an additional language/dialect learners more effectively. 

▪ Specialist French, visual arts, music, personal and community health (PaCH), and library 
teachers support the release program at the school.  

▪ The school has been proactive in managing teacher shortages by employing 
approximately four ‘in built’ relief teachers. 

▪ Access to digital technologies – including interactive whiteboards, class sets of 
Chromebooks for years 3-6, and iPads distributed in junior school classes. 

▪ NAPS is situated in an ageing building with constraints due to occupational health and 
safety issues limiting flexibility, opportunities for contemporary learning, and team 
teaching. 
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▪ Leaders, members of the P&C, and parents were significantly involved across 18 months 
in the recent planning and redeveloped of the school oval. Consultation occurred with 
students and the Directorate to provide an interactive ‘on Country’ learning and play 
environment which is open to the community. The school is proud of the outcome. 
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NSIT Domain 5: An expert teaching team 

Domain descriptor 
The school has found ways to build a school-wide, professional team of highly able teachers, 
including teachers who take an active leadership role beyond the classroom. Strong procedures 
are in place to encourage a school-wide, shared responsibility for student learning and success, 
and to encourage the development of a culture of continuous professional improvement that 
includes classroom-based learning, mentoring and coaching arrangements. 
 

Findings 
▪ School leaders have a commitment to supporting continuous learning for teachers and learn 

alongside their colleagues. A school-wide professional learning plan has been developed with 
individual, team, and whole-school alignment of goals identified. This plan includes how 
teacher performance development plans align with school SIP priorities. 

▪ In 2023, student-led coaching has been initiated involving approximately ten teachers. A 
range of other coaching structures have been previously trialled with limited success.  

▪ Teachers articulated their desire to have increased opportunities to observe the practice of 
colleagues, showcase learning in their classrooms, and to give and receive feedback. There is 
a willingness to formalise structures to support this. 

▪ Mentoring partnerships have been established to induct new members of staff. Feedback 
from teachers suggested this has been actioned with varying degrees of effectiveness. 

▪ Early career teachers have been provided opportunities for coaching and feedback. They are 
supported to develop portfolios and apply for full registration. An experienced teacher leads 
this process and assists teachers to draw on the Australian Professional Standards for 
Teachers to reflect on their practice. Protected time has been allocated in the weekly 
timetable for this support to occur. 

▪ The school uses a PLC structure for teachers to work together, explore evidence-based 
practice, reflect on data, and collaboratively problem solve through a spiral of inquiry. PLCs 
operate at both the year level and whole-school level. The teachers talk about how the PLCs 
provided a collaborative emphasis on improvement of practice. 

▪ Leaders purposefully employ teachers who connect with the ethos of the school. Retention 
rates are relatively high.  

▪ The school has a distributive leadership model which invests in capacity building of the staff 
and promotes leadership beyond the classroom (for example, PYP and new educator 
coordinator appointments).  

▪ Staff members are active participants in the ACT PYP network which meets each term. 
Teachers comment on the value of connecting with and learning from colleagues from across 
the ACT, especially for teachers in specialist roles.  

▪ The PYP coordinator has an active role in supporting team collaborative planning, 
development, and review of the program of inquiry (POI) and units of inquiry (UOI), concept-
based curriculum, and transdisciplinary learning and encourages student agency. 

▪ The school has a comprehensive staff handbook which provides current information for all 
employees on the expectations of the school, as well as the systems and processes to be 
followed and the supports available.  
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NSIT Domain 6: Systematic curriculum delivery 

Domain descriptor 
The school has a coherent, sequenced plan for curriculum delivery that ensures consistent 
teaching and learning expectations and a clear reference for monitoring learning across the 
year levels. The plan, within which evidence-based teaching practices are embedded, and to 
which assessment and reporting procedures are aligned, has been developed with reference 
to the Australian Curriculum or other approved curriculum and refined collaboratively to 
provide a shared vision for curriculum practice. This plan is shared with parents and families. 
 

Findings 
▪ NAPS is an authorised IB World School delivering the PYP which serves as an inquiry-

based, transdisciplinary curriculum delivery framework for the Australian Curriculum. 

▪ The school has a coherent POI that documents the expected learning for students across 
a year from preschool to year 6 and is inclusive of the IEC and SGP. This plan shows 
horizontal and vertical alignment with reference to the Australian Curriculum. The staff 
has updated the POI in 2023 to reflect and map against version 9 of the Australian 
Curriculum. This is reviewed annually. 

▪ Members of staff identify inquiry as the vehicle for curriculum planning. Staff members 
refer to the Achievement Standards as their guide for planning and reporting. 
Assessment and reporting processes identify what and when assessments are performed 
for each year level.  

▪ The school leadership allocates protected time every term for teams to have planning 
days. This is in addition to weekly collaborative planning meetings where teaching teams 
have release together to refine their units of inquiry, establish assessment techniques, 
prepare provocations and lessons via an inquiry cycle, and respond to student learning 
and evidence. This is supported by a member of the leadership team. 

▪ Consistency of planning templates for units of inquiry, mathematics, and English is 
evident from kindergarten to year 6, inclusive of the IEC and SGP.  

▪ Most teachers share the curriculum with parents and families via email, ClassDojo, or 
curriculum summaries sent home with students.  

▪ Discussion with members of staff confirms that they have trialled the use of assessment 
rubrics for writing and engaged in moderation of student work samples.  

▪ In the early childhood years, inquiry is complemented by investigations where 
children engage in structured and planned developmental play to assist them in problem 
solving, posing questions, experimenting, and refining learning.  

▪ Specialist teacher curriculum delivery uses an inquiry pedagogy and work with classroom 
teachers to continue transdisciplinary learning when appropriate. 

▪ Learning intentions and success criteria are used in some areas of the school. The school 
is developing consistency in implementing visible learning structures. 
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NSIT Domain 7: Differentiated teaching and learning 

Domain descriptor 
The school places a high priority on ensuring that, in their day-to-day teaching, classroom 
teachers identify and address the learning needs of individual students, including high-
achieving students. Teachers are encouraged and supported to monitor closely the progress 
of individuals, identify learning difficulties and tailor classroom activities to levels of 
readiness and need. 
 

Findings 
▪ Over the life of the SIP the school has developed systems and structures to enable tracking of 

student academic outcomes over time. Summative and formative assessment data are 
collected and expected to be used by teachers to determine starting points for learning 
based on skill gaps and misunderstandings. These data sets are centrally located and easily 
accessible.  

▪ The school is working towards ensuring differentiation is a regular feature of every teacher’s 
practice. Each year level team is led by a member of the leadership team who works with 
students at risk, facilitates planning, provides mentoring, coaches, and conducts data 
conversations.  

▪ In 2023 the senior leadership collaborative inquiry is investigating new structures to support 
increased differentiation school wide. 

▪ There is limited evidence documented in teacher planning of differentiation by design, where 
students are specifically grouped with adjustments and goals articulated. 

▪ A staff survey identified the need for further professional learning on how teachers can 
effectively differentiate learning to meet the wide range of needs. 

▪ Working in collaborative meetings, some teachers analyse data to develop student learning 
goals which recognises students’ current attainment and enables targeted instruction to 
promote future learning. Data utilised for this purpose include teachers’ observations, 
anecdotal records, work samples, and pre- and post-testing. 

▪ This year the school has established boost groups as an intervention and support mechanism 
providing one hour for 5 days of additional teacher time for each year level.  Following the 
identification of students, teams determine the most appropriate way in which the boost 
groups will operate. Some teams are currently utilising boost group teachers to work with 
more highly able students, providing greater intensive teaching with Tier 2 students. 

▪ A small number of students are identified as Tier 3. The student support team assists 
teachers in writing individual learning plans (ILP) for these students. Students in the SGP have 
personalised curriculum and adjustments.  

▪ A handover profile is developed each year for students with additional needs supported by a 
documented guideline for ILP and Programs.  

▪ Opportunities for students to share and celebrate their learning with families occur at 
student-led conferences. Directorate of Education reporting templates are used which show 
point-in-time achievement and within general comments and interviews, teachers provide 
parents with suggestions of how they might support learning at home. Preschool digital 
portfolios engage parents with their child’s learning.  
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NSIT Domain 8: Effective pedagogical practices 

Domain descriptor 
The school principal and other school leaders recognise that highly effective teaching is the 
key to improving student learning throughout the school. They take a strong leadership role, 
encouraging the use of research-based teaching practices in all classrooms to ensure that 
every student is engaged, challenged and learning successfully. All teachers understand and 
use effective teaching methods – including explicit instruction – to maximise student 
learning. 
 

Findings 
▪ The NAPS Pedagogy and Practices document outlines the school’s agreed expectations 

and practices for teaching and learning. This document is comprehensive and clear.  

▪ Leaders are committed to embedding research-based pedagogical approaches and have 
drawn on contemporary research to determine which should be adopted in the school.  

▪ Inquiry learning underpins pedagogical practices. Teachers report they are confident, and 
have had access to significant training, in inquiry pedagogy. Teacher confidence was high 
when discussing their current UOI, their use of provocations and supporting students to 
explore topics. 

▪ Expectations of the classroom environment, as outlined in agreed practices guides, were 
evident in classrooms including inquiry boards, agreements, word noticing work, co-
constructed anchor charts, and class libraries. There is limited visible evidence of the use 
of goal setting, learning intentions, and success criteria.  

▪ There is variability in the approaches and timely use of feedback for students to help 
them understand how to improve. Students identify this as an area for attention. 

▪ Staff members have engaged in professional learning on the 10 Essential Literacy 
Practices and writing. There has been minimal coaching, or modelling, of best practice to 
consistently embed agreed pedagogies (including explicit teaching) with every staff 
member. 

▪ Pedagogical approaches in Preschool are intentional and play based, currently focusing 
on developing learners’ early literacy and fine motor skills. 

▪ Teachers have differing methods of supporting students to be regulated and ready for 
learning. There is limited evidence of the consistent implementation and use of Zones of 
Regulation12.  

▪ The staff teaches the learner profile attributes and encourages student voice and agency. 

▪ The IEC classrooms have significant evidence of language and vocabulary building and 
teachers talk confidently about how they develop their student’s English language 
proficiency. The IEC also delivers curriculum through inquiry. 

▪ Small group teachers use a range of strategies to explicitly teach students. They have a 
strong focus on engagement and broadening student experience through provocations. 

 
12 Zones of Regulation is an approach designed to help students gain skills in consciously regulating their actions, to increase 

control and improve problem solving abilities.  
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NSIT Domain 9: School-community partnerships 

Domain descriptor 
The school actively seeks ways to enhance student learning and wellbeing by partnering with 
parents and families, other education and training institutions, local businesses and 
community organisations. Parents and families are recognised as integral members of the 
school community and partners in their children’s education. Partnerships are strategically 
established to address identified student needs and operate by providing access to 
experiences, support and intellectual and/or physical resources not available within the 
school. All partners are committed to the common purposes and goals of partnership 
activities. Procedures are in place to ensure effective communications and to monitor and 
evaluate the intended impacts of the school’s partnerships. 
 

Findings 
▪ North Ainslie Primary School is an integral part its community and the community an 

integral part of the school. This sense of community is nurtured and valued. Parents have 
high levels of relational trust and open communication with leaders and teachers.  

▪ The school’s active community from diverse backgrounds contributes through Board and 
P&C involvement, volunteering in classrooms and on excursions, a range of clubs, the 
school productive garden, redevelopment projects, fundraising, uniform shop, etc. 

▪ School leaders and the staff have worked over time with intentionality to build the 
cultural competencies of students, teachers, and the community and to achieve sound 
outcomes for Aboriginal students and Torres Strait Islander students.  

▪ The Cultural Integrity Action Plan is a living document. Strong connective relationships, 
nurtured by the Indigenous education officer are highly valued by the school community. 
Involvement of Indigenous and non-Indigenous parents in activities, such as Indigenous 
art projects, murals, the bush tucker garden, healthy eating hub, relationships with 
Birrigai, and land care initiatives, has increased. The introduction of the Indigenous 
leaders and allies team has also anecdotally increased attendance. 

▪ The school has been privileged with the gifting of language from a Ngunnawal Elder for 
use in mural designs. The Indigenous artefacts and iconography across the school 
strongly reflect a commitment to sustainability, connection to country, and cultural 
integrity. 

▪ The PaCH teacher works with student and staff leadership teams to engage parents in 
sustainability and environmental projects including the Gang-Gang Nesting Project13 in 
relationship with Bird Life Australia. Some students are designing T-shirts to be 
considered by the Board as part of the school uniform. 

▪ The school and its community identify the arts as an area of value and importance. They 
have a high profile and actively support initiatives such as the Limelight ACT exhibition, 
Schools Reconciliation Challenge, and the National Gallery community involvement 
program, and in the performing arts through the Northside Spectacular. 

▪ The school and the IEC have relationships with Migrant and Refugee Services which 
facilitates family support and referrals. The Smith Family and St Vincent de Paul provide 

 
13 See: https://atlasoflife.org.au/gang-gang-nesting-project  

https://atlasoflife.org.au/gang-gang-nesting-project
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some school volunteers. 

▪ NAPS has been acknowledged by the Directorate for its work as part of the three-year-
old community of practice initiative. The deputy principal has established important 
relationships with the Majura Northside community services coordinator and preschool 
teacher to facilitate early identification and coordination between families, preschool, 
and allied health services. NAPS holds six preschool positions for out of area students. 
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Commendations 

North Ainslie Primary School is to be commended for: 

▪ The detailed documentation of school procedures and expectations that support 
consistency of teacher practice, learning, and wellbeing at North Ainslie school. 

▪ Establishing trusted professional relationships where teachers feel well supported by 
their colleagues and leaders.  

▪ The priority placed on consultation between leaders and teachers which is transparent, 
respectful, and authentic. Staff members are deeply connected to the school.  

▪ Nurturing a warm, friendly, caring, and inclusive school environment where students and 
families are known by leaders and teachers as individuals and as learners. There has been 
established a strong sense of belonging and community engagement where parent 
involvement is welcomed and encouraged. 

▪ Developing collegial and collaborative teams who have high levels of relational trust and 
open communication with each other and with leaders.  

▪ Developing cultural competencies through prioritising and driving initiatives to engage 
both Indigenous and non-Indigenous families in activities to build strong connective 
relationships to each other and the land, nurtured by the school’s Indigenous education 
officer. 

▪ Developing and implementing a comprehensive, triaged referral process to access the 
student support team and appropriate allied health resources. 

▪ Developing a comprehensive guide to expected pedagogy and practices at NAPS.  

▪ Implementing data-driven and collaborative PLCs that are valued by the staff. 

▪ Establishing extensive data spreadsheets to store, monitor, and analyse data over time.    

▪ Investing significant time, resourcing, and learning into authentically embedding cultural 
perspectives of First Nations people through curriculum. Aboriginal and Torres Islander 
histories and cultures are highly valued in the school and are an integral part of teaching, 
learning, and life of the school. 

▪ A strong focus on the Australian Curriculum and strategic use of the PYP curriculum 
delivery framework to respond to the needs and aspirations of the school community. 

 

Affirmations 

North Ainslie Primary School is affirmed for: 

▪ Identification of the need to support staff members to effectively respond to and cater 
for learning needs. 

▪ The establishment of boost groups as an intervention and support mechanism providing 
one hour for 5 days of additional teacher time for each year level as a targeted resource 
to support learning.   

▪ The continued focus over the life of the SIP on the priority of writing. 

▪ Developing data-informed, whole-school decision making and supporting teachers in 
growing their capacity to use data to inform planning. 
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▪ The clear whole-school professional learning plan that outlines the responsibilities at all 
levels to build capacity of the staff and the approach to developing collective efficacy. 

 

Recommendations 

▪ Within the collaborative development of the next SIP, pay attention to how: 

˃ targets align to the school’s vision for learning and teaching and that these are 
shared with the staff, parents, and students 

˃ the full range of whole-school data and specific core learning targets are known and 
embedded in practice by all teachers  

˃ short-, medium-, and long-term targets will be rigorously monitored to measure the 
success of key improvement strategies. 

▪ Continue to support teachers to reflect on their impact and take responsibility for 
changes in practice. Develop collective efficacy to use data on a regular basis to monitor 
student learning growth and the effectiveness of instructional practice in achieving 
school targets. 

▪ Build a sophisticated understanding of value-added data concepts with the staff, for 
example, effect size. Monitor learning improvement or regression over time, and growth 
across years of schooling for every student based on triangulated academic and 
wellbeing evidence. Continue to support teachers to use data and associated evidence to 
differentiate learning. 

▪ Broaden the school data plan to include the collection and analysis of attendance, 
behaviour, and wellbeing data. This data should be used to make informed decisions 
about individual needs within the school’s response to intervention framework, to ensure 
student wellbeing, social/emotional learning, and academic progress is formally 
prioritised. 

▪ Continue to build the capability of leaders and teachers to provide ongoing quality 
coaching feedback based on classroom observations, reflecting student growth and 
school-wide agreed pedagogical practices. Provide opportunities for teachers to learn 
with and from each other, monitoring the implementation and effectiveness of coaching 
systems and structures. 

▪ Continue to focus on academic rigour, stretch, and challenge as a feature of practice and 
planning by all staff members in the pursuit of every student reaching their potential. 
Support staff members to demonstrate high expectations of all students to learn 
successfully through timely feedback, higher order thinking, nurturing interests, and 
aspirations. Explore how more highly able students can be identified, further challenged, 
and develop abilities to discuss their learning. 

▪ Investigate and establish a strategic school/community partnership which can best 
support the desired improvement in learning and wellbeing. Ensure the partnership is 
mutually beneficial with articulated partner responsibilities and measurable outcomes 
and evaluation cycles as evidence of impact on student learning and/or student 
wellbeing. 

 


