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This report supports the work being done in the ACT Education Directorate, as outlined in the ‘Education 
Capital: Leading the Nation Strategic Plan 2014-17’. 

Accessibility 
The ACT Government is committed to making its information services, events and venues accessible to as 
many people as possible. 

If you have difficulty reading a standard document and would like to receive this publication in an alternate 
format, such as large print and audio, please telephone (02) 6247 4580. 

If English is not your first language and you require the translating and interpreting service, please 
telephone 13 14 50. 

If you are deaf or hearing impaired and require the National Relay Service, please telephone 13 36 77. 

© Australian Capital Territory, Canberra, 2016 

Material in this publication may be reproduced provided due acknowledgement is made. 

The school website is http://www.necs.act.edu.au. 

Inquiries about this publication should be directed to: 

Narrabundah Early Childhood School 
Kootara Cres. 
Narrabundah ACT 2604 

General enquiries: 

Telephone (02) 6205 7077 

http://www.necs.act.edu.au/
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School Board Chair Report 

The 2016 Narrabundah Early Childhood School Board included three parent representatives (involving an 
election, subsequent resignation and an appointment), two teachers and a community representative. The 
Board continues to guide the strategic direction of the School. We work with the Executive to develop the 
priorities of and policies for the School. Term 4 2016 was a challenging time for our School. The Board 
provided leadership and support as well as a liaison with the Directorate during this time. We look forward 
to a friendly and strong relationship with the Executive in 2017.   

Context 

The demographics of the school have changed to reflect the changing demographics of the suburb.  In 2009 
there was a total of ninety-four children enrolled at the school.  Forty-one per cent of enrolments were 
children from Aboriginal or Torres Strait Islander backgrounds and fifteen per cent were from backgrounds 
where English was an additional language or dialect.  In 2010 we saw an increase in children from 
backgrounds where English was an additional language or dialect to thirty five per cent of the population 
and our Aboriginal and Torres Strait Islander children decreased to twenty five per cent.  During 2011 this 
remained constant and in 2012 we saw another change with only thirteen per cent of enrolments from 
children of Aboriginal or Torres Strait Islander descent and only fifteen per cent from a background where 
English is an additional language or dialect.  Enrolments are continuing to grow steadily each year and we 
are maintaining more enrolments at the preschool – kindergarten transition point.  In 2013 our enrolments 
from children who identify as of Aboriginal or Torres Strait Islander descent increased from thirteen 
percent in 2012 to twenty five percent.  We also saw an increase in enrolments from children for whom 
English is an additional language or dialect from fifteen percent to thirty percent. In 2014 there were a total 
of 143 students enrolled at this school.  The background of families remained very consistent with 2013 
seeing a slight increase in our enrolments of children who identify as being from an Aboriginal or Torres 
Strait Islander background. There was also a slight increase in overall enrolments from 2013.  In 2015 there 
were a total of 140 students enrolled at this school from preschool to year two.  Twenty one percent 
identified as being of Aboriginal or Torres Strait Islander descent.  Twenty two percent identified as having 
English as an additional language or dialect.   

Student Information 

Student enrolment 
In 2016 there were a total of 60 students enrolled at this school from kindergarten to year two.  Previous 
Annual School Board Reports have included the preschool enrolments in this table. 

Table: 2016 Student Enrolment Breakdown 

Group Number of Students 

Male 35 

Female 25 

Indigenous 16 

LBOTE 18 
Source: Planning and Analytics, December 2016  
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Narrabundah Early Childhood School (NECS) does not have a designated Priority Access Area (PPA).  When 
the school first opened it drew from a wide range of areas across the ACT and NSW.  This has changed with 
the majority of enrolments from within the local area.  Over fifty percent of enrolments are from the 
preschool programs offered at the school.    NECS has a three year old preschool that provides twelve hours 
of preschool for children who meet  strict criteria around access.  Koori preschool is offered to eighteen 
children between three and five years of age.  Four year old preschool provides fifteen hours of 
government preschool to our families.  We also offer wrap around care that enables children to be at our 
school five days a week.  The number of children entering kindergarten and remaining till the end of year 
two is increasing.  This is a continued focus in our Annual Action Plans. 

Student attendance 
The following table identifies the attendance rate of students by year level during 2016. Student 
attendance rate is the percentage of school days attended by students in each year level at the school. 
Student attendance is measured over two school terms; that is from the first day of the school year for 
students in term 1 to the last day of term 2. 

Table: 2016 Attendance rates in Percentages 

Year Level Attendance Rate % 

K 85.0 

1 88.0 

2 92.0 
Source: Planning and Analytics, December 2016 

Narrabundah Early Childhood School actively manages non-attendance and late attendance.  Families are 
required to sign their children in at the Front Office when they arrive later than 9:15 am.  Teachers are asked to 
report each week any children who have been away.  An initial phone call is made to the family by the classroom 
teacher.  This is then followed up with a phone call from an administrative member of staff.  If absences are 
ongoing for a child, executive staff make contact with the family.  Support is provided to families through our 
Community Development Coordinator and executive staff to ensure systems are in place that enable regular 
attendance and punctuality.  The school has been working closely with a number of families who had been 
enrolled in other settings and whose children had disengaged and were not attending.  We also work closely 
with ACTION and community groups to ensure all families are able to access transport for children to attend 
school.  NECS has a partnership with Woden Community Services Inc.  which sees a family support worker based 
at the school one day each week.  Part of this role supports families around attendance. 

Staff Information 

Teacher qualifications 
All teachers meet the professional requirements for teaching in an ACT public school. The ACT Teacher 
Quality Institute (TQI) has provided the following data based on teachers registered as at 16 December 
2016. 

The proportion of teaching staff with certificates/degrees/diplomas and a postgraduate qualification is 
shown below. 

Table: 2016 Qualification of Teaching Staff in Percentages 

Qualifications % Teaching Staff 

Certificate/Diploma/Degree 100 

Postgraduate 40 
Source: Teacher Quality Institute, 16 December 2016 
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The staff of Narrabundah Early Childhood School embrace opportunities to be involved in building their 
capacity and engaging in additional learning.  Nearly half of our staff have completed additional 
qualifications to their teaching degree.  All of our administrative and support staff have completed studies 
to support their diverse roles at NECS. 

Workforce composition 
The 2016 workforce composition of Narrabundah Early Childhood School is highlighted in the following 
table. The data is taken from the school’s verified August staffing report. For reporting purposes it 
incorporates all school staff including preschools, staff absent for a period of less than four consecutive 
weeks and staff replacing staff absent for more than four consecutive weeks. It does not include casuals 
and staff absent for a period of four consecutive weeks or longer. 

Table: 2016 Workforce Composition Numbers 

Staff Employment Category Total 
Teaching Staff: Head Count 7 

Teaching Staff: Full Time Equivalent 6.8 

Non Teaching Staff: Head Count 8 

Non Teaching Staff: Full Time Equivalent 6.9 
Source: This data is from the 2016 August census date and is calculated using the parameters provided by the ABS. 

Note: This table does not include pre-school staffing. 

Narrabundah Early Childhood School had two staff members who identified as Indigenous on 
staff in 2016. 

Volunteers 
The estimated number of hours volunteers worked with the school during 2016 was one thousand three 
hundred and five. 

School Review and Development 

In 2016, the ACT Education Directorate’s Strategic Plan 2014-2017 provided the framework and strategic 
direction for the school’s Strategic Plan. This is supported by the new school performance and 
accountability framework, ‘People, Practice and Performance: School Improvement in Canberra Public 
Schools, A Framework for Performance and Accountability’. This framework has school improvement at its 
centre, with the National School Improvement Tool (NSIT) as its core feature, providing support to achieve 
high standards in student learning, innovation and best practice in ACT public schools. 

Prior to 2016 all ACT public schools participated in a four-year cycle of school review and development. In 
the fourth year schools underwent an external validation process. 

The introduction of a revised External School Review process in 2016 represented a significant change for 
the system. It is now a five-year cycle with an External School Review at the end, based partly on the 
school’s self-evaluation of their progress documented in a Summative Report and substantially on the 
findings of External Review Panels when in schools. External Review Panels now include an external school 
review expert as the panel chair and an experienced system principal. 
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Narrabundah Early Childhood School will be reviewed in September 2017.  A copy of the most recent 
validation report can be found on the school website. 

School Satisfaction 
Schools use a range of data collection tools to gain an understanding of the satisfaction levels of their 
parents and carers, staff and students. In August/ September 2016 the school undertook a survey to gain an 
understanding of school satisfaction at that time. Staff, parents and students from year 5 and above (with 
the exception of students in special schools) took part in an online survey. 

Overall Satisfaction 
In 2016, 89% of parents and carers and 67% of staff at this school indicated they were satisfied with the 
education provided by the school. 

Included in the survey were 14 national parent survey items and 12 national student survey items. These 
items were approved by the then Standing Council on School Education and Early Childhood (SCSEEC) for 
use from 2015. The following tables show the percentage of parents and carers and students who agreed 
with each of the national items at this school. 

The results for the 15 staff who took part in the survey are tabled below. 

Table: Proportion of staff in agreement with each national opinion item 

National Opinion Item (%) 

Teachers at this school expect students to do their best. 93 

Teachers at this school provide students with useful feedback about their school work. 87 

Teachers at this school treat students fairly. 80 

This school is well maintained. 60 

Students feel safe at this school. 47 

Students at this school can talk to their teachers about their concerns. 93 

Parents at this school can talk to teachers about their concerns. 93 

Student behaviour is well managed at this school. 33 

Students like being at this school. 80 

This school looks for ways to improve. 87 

This school takes staff opinions seriously. 60 

Teachers at this school motivate students to learn. 93 

Students’ learning needs are being met at this school. 73 

This school works with parents to support students' learning. 80 

I receive useful feedback about my work at this school. 80 

Staff are well supported at this school. 73 
Source: 2016 School Satisfaction Surveys, August/September 2016 
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The results for the 44 parents who took part in the survey are tabled below. 

Table: Proportion of parents and carers in agreement with each national opinion item 

National Opinion Item (%) 

Teachers at this school expect my child to do his or her best. 91 

Teachers at this school provide my child with useful feedback about his or her school work. 84 

Teachers at this school treat students fairly. 91 

This school is well maintained. 93 

My child feels safe at this school. 89 

I can talk to my child’s teachers about my concerns. 98 

Student behaviour is well managed at this school. 77 

My child likes being at this school. 91 

This school looks for ways to improve. 98 

This school takes parents’ opinions seriously. 90 

Teachers at this school motivate my child to learn. 95 

My child is making good progress at this school. 86 

My child's learning needs are being met at this school. 84 

This school works with me to support my child's learning. 91 
Source: 2016 School Satisfaction Surveys, August/September 2016 

This information can be considered alongside information available on the My School website 
(http://www.myschool.edu.au). 

These results, as well as the continual review of school performance, contributed to the evaluation of our 
Strategic Plan and the development of Annual Action Plans. The Strategic Plan is available on the school 
website. 

Learning and Assessment 

Performance in Literacy and Numeracy 

Early years assessment 
Students in kindergarten undertake an on-entry assessment of their early reading and numeracy skills using 
the Performance Indicators in Primary Schools (PIPS) program. Student results are reported against five 
performance bands at the end of semester 1 and 2. 

The following table shows the comparison of the school against the ACT on raw scores in reading and 
mathematics. 

  

http://www.myschool.edu.au/
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Table: Narrabundah Early Childhood School PIPS 2016 mean raw scores 

 School ACT 

 Start End Start End 

Reading 57 131 49 121 

Mathematics 37 55 39 54 
Source: Planning and Analytics 

Performance in Other Areas of the Curriculum 
The Early Years Learning Framework and Australian Curriculum continue to inform the development of 
engaging programs that meet the diverse needs of our children from preschool to year two.   

Rich units of inquiry are developed across the school that encourage children to develop deep 
understanding and an ability to develop new understanding.  These units of work are related to real life 
experiences and encourage children to question, investigate, propagate new ideas and challenge bias and 
inequity.  Diversity and cultural understanding are explored in meaningful contexts and allow children to 
develop their own understandings in authentic and purposeful ways.    

Throughout 2016 we have continued to build on our work over the last four years on using the natural 
world to support learning.  Our ‘Bush School’ program expanded to include all children across all of our 
programs.  This has involved the children spending  the day exploring and connecting with the natural 
world.  Locations varied to suit the age of the children, interests and needs.  This experience was then 
utilised to support programs across all areas in the learning spaces.   All children participated in this 
program and it was evident that this program supported our priority of improved learning outcomes across 
all areas of development.  Improved learning outcomes were evident for all our children.  Strong 
connections were made to Science, English, Mathematics, Technology and Humanities in the Australian 
Curriculum.  
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Progress Against School Priorities in 2016 

Below is Narrabundah Early Childhood School’s 2016 Annual Action Plan Report (AAPR) in pdf and MS Word 
formats. The AAPR details the priorities and targets of the school for 2016. Progress against priorities and 
targets, and methodologies for measuring progress, are also described.  Click on the appropriate text below 
to open the report in your desired format. 

If you cannot open the document check to make sure you have clicked the yellow ‘Enable All Features’ 
menu that may have appeared at the top of your page. Please contact the school for an electronic or hard 
copy should none of these options work. 

If you do not have Adobe Acrobat you can download the free Reader version here (large download). 

 Click here to access the Adobe PDF version 
 

 Click here to access the Microsoft Word version 
 

Note to school: If providing the Annual School Board Report (ASBR) in hard copy please provide a printed 
copy of the above Annual Action Plan Report and append it to the ASBR. 

  

https://get.adobe.com/reader/
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Financial Summary 

The school has provided the Directorate with an end of year financial statement that was approved by the 
school board. Further details concerning the statement can be obtained by contacting the school. 

The following summary covers use of funds for operating costs and does not include expenditure in areas 
such as permanent salaries, buildings and major maintenance. 

Financial Summary 
 

INCOME January to June July to December January to 
December 

Self management funds 208625.70 88315.00 296940.70 

Voluntary contributions 1870.00 220.00 2090.00 

Contributions & donations 202.85 280.85 483.70 

Subject contributions 3595.00 175.00 3770.00 

External income (including 
community use) 

5909.10 7875.75 13784.85 

Proceeds from sale of assets 0.00 0.00 0.00 

Bank Interest 6701.24 5142.84 11844.08 

TOTAL INCOME 226903.89 102009.44 328913.33 

EXPENDITURE    

Utilities and general overheads 23007.91 37569.33 60577.24 

Cleaning 12640.38 15568.08 28208.46 

Security 60.00 1925.25 1985.25 

Maintenance 41694.11 15280.78 56974.89 

Administration 6420.00 3370.86 9790.86 

Staffing 14940.00 57545.34 72485.34 

Communication 6335.89 1006.44 7342.33 

Assets 9084.96 10652.86 19737.82 

Leases 0.00 0.00 0.00 

General office expenditure 8448.47 13468.06 21916.53 

Educational 12997.31 10712.13 23709.44 

Subject consumables 4577.27 106.91 4684.18 

TOTAL EXPENDITURE 140206.30 167206.04 307412.34 

OPERATING RESULT 86697.59 -65196.60 21500.99 

Actual Accumulated Funds 179394.95 156394.95 186394.95 

Outstanding commitments (minus) -22940.20 0.00 -22940.20 

BALANCE 243152.34 91198.35 184955.74 
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Professional Learning 
The average professional learning expenditure at the school level per full time equivalent teacher was one 
thousand four hundred and ninety dollars. 

Voluntary Contributions 
The funds listed were used to support the general operations of the school. The spending of voluntary 
contributions is in line with the approved budget for 2016. 

Reserves 
Name and Purpose Amount Expected Completion 

Photocopier 2017 
 To purchase a new photocopier for 

school needs 
 Ensure printing and copying needs are 

met within the school 

$3000 12/2017 

Landscaping 2017 
 To ensure significant funds are available 

to complete landscaping of school. 
 Ensure grounds are suitable and 

engaging for students and staff use. 

$65000 12/2017 

  



 

Page | 11 

Narrabundah Early Childhood School - Annual School Board Report 2016 

Endorsement Page 

I declare that the Narrabundah Early Childhood School Board has operated in accordance with the 
provisions of the ACT Education Act 2004 including the following sections. 

39 (4) The school board must give effect to the chief executive’s directions. 
44 (2) The chief executive must end the appointment of a member of the school board of a public 

school, other than the principal of the school if: 
a) the member is absent from 3 consecutive meetings of the board without reasonable excuse 

or leave given by the board or 
b) contravenes section 49 (disclosure of interests by members of school boards) without 

reasonable excuse. 
46 The members of the school board of a public school must, whenever is necessary, nominate a member 

of the board as a member of any selection panel established by the chief executive to make 
recommendations to the chief executive about the appointment of the principal to the school. 

47 (2) However, the school board must meet at least four times a year. 
48 (10) The school board must keep minutes of its meeting. 
49 Disclosure of interests by members of school boards. 
49 (3) The disclosure must be reported in the school board’s minutes and, unless the board otherwise 

decides, the member (The first member) must not: 
a) be present when the board considers the issue or 
b) take part in any decision of the board on the issue. 

49 (5) Within 14 days after the end of each financial year, the chairperson of the school board must 
give the chief executive a statement of any disclosure of interest under this section in relation to 
the school board during the financial year. 

Members of the School Board 

I certify that to the best of my knowledge and belief the data and information reported in this Annual 
School Board Report represents an accurate record of the school’s operations in 2016. 

I approve the report, prepared in accordance with the provision of the ACT Education Act 2004, section 52. 

Board Chair Signature: ______________________________ Date: 28 / 04 / 2017 
 

Parent Representative(s): Emma Gill Alon Meltzer John Norgrove 

Community Representative(s): Meg Price   

Teacher Representative(s): Sarah Grainger Cadeyrn Ollerenshaw Shannon Birch 

Board Chair: John Norgrove   

Principal: Bernadette Hayes Michael Kindler  

Principal Signature: ______________________________ Date: 28 / 04 / 2017 
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Narrabundah Early Childhood School

Annual Action Plan Report 2016

Methodology in evaluating progress

In 2016 NECS (Narrabundah Early Childhood School (NECS) introduced the National School Improvement Tool to staff and built on work begun in 2015 with executive to review and reflect on the progress against the schools priorities and the related targets. The National School Improvement Tool (NSIT), the Strategic Plan, School Satisfaction Surveys, school based and system data were used to demonstrate progress against the school’s priorities and the achievement of our targets. 

Priority

To improve literacy and numeracy outcomes

Targets 

Increase the number of children who achieve above expected growth in literacy and numeracy component of PIPs Performance Indicators in Primary Schools (PIPs) assessment from 11% 2015 to 15% in 2016. 

Maintain the number of Aboriginal and Torres Strait Islander children receiving A & B grade in English and Mathematics- 75%.

Maintain the number of children receiving A & B grades in English and Mathematics  66% 

Increase children obtaining ACT Education Directorate (ED) reading benchmarks from 58% in 2015 to 65% in 2016.

Progress

In 2016 the school actioned the key improvement strategy to develop a culture of analysis and discussion of data.  The Assessment and Reporting schedule for 2016 supported a whole school approach to collecting, analysing and utilising data in literacy and numeracy.  We continued to embed our focus on using student learning data to inform teaching and learning programs. Data conversations became formalised components of professional learning team meetings twice a term and provided a forum to discuss and analyse a range of student learning data. Data conversations were supported by the use of a professional protocol and set data questions guided the discussion. 

The use of GradeXpert as a systematic tool to collect data has been a focus throughout the year.  All staff are using this to store all assessment data resulting in a consistent approach.  A portable data wall has been developed to share reading data for children in kindergarten to year two.  This has enabled staff to see a snapshot of where all children are currently performing.  This has resulted in rich conversations regarding performance and strategies that have worked and what else could be explored to support the development of all children.

[bookmark: _GoBack]Whilst the National School Improvement Tool has been explored with executive staff, further work in familiarising, unpacking and utilising this tool to support our improvement agenda with all staff needs to occur in 2017.

Our progress against this key strategy is evidenced through: 

Data used as, of and to inform learning.

GradeXpert used effectively to store data.

Data wall developed for reading levels K-2.

Adherence to Assessment and Reporting schedule.

When reflecting on our second key improvement strategy to develop a culture that promotes learning we have ensured our professional learning team meetings have continued to incorporate rich learning focused on high expectations and a consistent approach to the delivery of curriculum across the school.  Part of this strategy also saw staff being released to engage in team planning days.  An executive member of staff supported these days and staff focused on literacy, numeracy, integrated units of inquiry and social and emotional learning.   Staff also delivered workshops for families focused on supporting literacy in the home.  Learning Journeys also had a specific learning focus to showcase how powerful inquiry based learning is.  To support this work staff worked collaboratively to develop publications on Science in Early Childhood, Mathematics in Early Childhood and Bush School.   In 2017 we hope to build on this work through the provision of targeted workshops for our families focusing on a different learning area each term. 

Our success against this key strategy is evidenced through:

Balanced literacy program implemented across school.

Workshops on literacy and numeracy provided to community and was highly attended.

Professional development program developed, implemented and evaluated around reading with volunteers.

N.S.I.T. used with executive.

In respect to our key improvement strategy, develop an expert teaching team, we focused on introducing a supportive approach to observing practice and receiving feedback.  All staff were observed at least once during the year and provided with written feedback.  This was aligned to key priorities in our Annual Action Plan.  We utilised the format of two stars and a wish.  Feedback around this indicated that staff felt supported and had a focus for future observations.  Opportunities to participate in reflective coaching also formed part of the Trauma, Understanding and Sensitive Teaching TRUSTproject.  All staff (teaching and administrative) participated in this.  It involved two observations followed by two reflective coaching sessions with a senior psychologist.

Our success against this key strategy is evidenced through:

100% of staff participated in coaching.

Mentor programs and our strong focus on professional learning enabled the building of staff capacity across key identified areas.

When reflecting on our fourth key strategy, to deliver an innovative and relevant curriculum, our staff worked collaboratively to build on the documentation that was produced in 2015.

A display has been created in the foyer articulating the learning areas within the Australian Curriculum and expectations for each grade level.  

For the fourth year NECS has offered Bush School. Our Bush School program has expanded to include children from three year old preschool to year two.  It provides an opportunity for children and their families to engage in rich learning experiences outside of the school and within the natural environment. Students spend one day during Term 3 or 4 at Bush School.  It is held at different locations around the ACT. As a result of Bush School we have seen an increase in student engagement and learning outcomes linked to reading, art, science, mathematics, writing and Social and Emotional Learning (SEL).

In 2016 collaborative planning was introduced to provide an opportunity for teachers to collaborate over curriculum plans and to reflect on student learning data to inform teaching and learning practices across the school.   Further work in strengthening this practice and ensuring consistency across the school will be done in 2017.

Our effectiveness against this strategy is evidenced by: 

Integrated Units of Inquiry have been scoped by the K-2 team.

Publications created by the teaching staff around Science and Mathematics in the Early Years.

In respect to our fifth strategy, to ensure differentiation of teaching and learning is across the school we used Specific, Measurable, Attainable, Relevant and Timely (SMART) goals for students with ILPs and PLPs. Our Disability Education Partner provided ongoing support for staff around the development of SMART goals with the use of the adjustment matrix. The use of the matrix helped to determine more specific, measurable and achievable goals for students requiring the support of an ILP or PLPs. With a significant number of students across the school requiring an ILP or PLP to support their learning, the development of SMART goals has helped to increase the rate of achievement of identified goals. 

This year the school has built on the work begun in 2015 around inclusivity and the diverse needs of learners at NECS.  We have continued to work on the school’s Response to Intervention Plan (RTI).   There remains more work to do to progress the RTI to its final stage and to unpack and embed the RTI plan with all staff.  This will remain a focus for 2017. 

Narrabundah Acceleration Program (NAP) was introduced in term 1, 2016.  NAP is a program designed to provide targeted intervention for children who have been assessed as performing above or below benchmark for their age cohort.  All children in NAP have an ILP with clearly identified goals that have been developed in consultation with their families / carers.  Children are identified to participate in NAP by their classroom teacher.  This is done through a range of ongoing classroom assessments.

NAP involves children participating in an individualised program on a regular basis.  Each term the NAP team meets to identify children who will benefit from participation in this program.  Some children may receive extended support whilst others may only participate for a short period of time.  During 2016 twelve volunteers supported the implementation of this program.  Volunteers committed to working for at least one hour each week.

Our effectiveness within this strategy is evidenced through:

100% of all learning goals were met in ILPs or PLPs.

84% of parents strongly agree/ agree in the School Satisfaction Survey that their child’s learning needs are met.

Planning documents are showing how the needs of children are catered for.

In relation to our key improvement strategy of embed effective pedagogical practice across the school we have focused on building staff capacity through exploring best practice in literacy through our weekly professional learning team meetings.  This will continue to be a focus in our work in 2017 to ensure a consistent and cumulative approach is evident across our school.  

This year our coaching focus was around building staff trust and confidence.  A simple format of observation and providing two stars and a wish aligned to the school priorities provided the impetus for this.  In addition to this we had the opportunity to engage in further coaching and mentoring aligned to our participation in the TRUST project.  This formed an important element in enabling the preconditions for learning to be established and embedded across the school.  Plans are in place to progress the coaching and mentoring cycle in 2017 with a focus on teacher practice aligned to the Australian Institute for Teaching and School Leadership (AITSL) (out in full in the first instance) professional standards and the Quality Teaching model (QTM).   

Our effectiveness against this strategy is evidenced by:

The implementation of rich units of inquiry and innovative evidence based programs P – 2.

Our actions in 2016 resulted in the following progress towards our identified targets. 

In relation to our target to maintain the number of Aboriginal and Torres Strait Islander children achieving A or B grades in 2016 to 75%.  A considerable focus continued to be placed on providing quality learning programs and rich learning opportunities for Aboriginal and Torres Strait Islander children in 2016. Despite not maintaining the 75%, 50% of our children in year one and two are receiving A or B grades.?  The individual learning needs of the children were supported through a range of interventions including our volunteer reading program - NAP.

Table: Number of Aboriginal and Torres Strait Islander Children Receiving A and B grades by 5% 

		

		A Grades 

		B Grades 



		2014

		0%

		0%



		2015

		1 of 8 children 12%

		6  of 8 children 75%



		2016

		0%

		2 of 4 children 50%





Source: School data source 2016

In relation to our target of maintaining the number of children receiving A & B grades in English and Mathematics from 66% in 2015 to 66% in 2016 we have seen a decline of 1%.  

Table: Percentage of students achieving A and B Grades in Literacy and Numeracy 

		Year 

		Literacy A

		Literacy B

		Literacy A&B

		Numeracy A

		Numeracy B

		Numeracy A & B



		2014

		0/36=0%

		5/36=14%

		14%

		0/36=0%

		4/36=11%

		4%



		2015

		4/31=12%

		5/31=16%

		28%

		7/31=22%

		5/31=16%

		38%



		2016

		1/20 = 5%

		3/20 = 15%

		20%

		5/20 = 25%

		4/20 = 20%

		45%





Source: School Data 2016 

Our final target was to increase the number of children who achieve expected growth in the literacy and the numeracy component of PIPs assessment by 5%. The table below reflects the percentage of students achieving expected growth in PIPs reading and in Maths from 2014 to 2016  as well as those achieving better than expected growth.  We have seen a 19% increase in the children reaching above expected performance in 2016 from 2015.  Overall there has been an increase of twenty five percent of children achieving expected growth and better than expected growth from 2015.  Strong teaching practice in both literacy and numeracy aligned to the Australian Curriculum have enabled this significant growth.

Table: Percentage of Kindergarten students achieving PIPs Reading Growth

		Reading 

		Expected Growth

		Better than expected growth

		Expected or better



		2014

		63%

		4%

		67%



		2015

		44%

		11%

		55%



		2016

		52%

		28%

		80%







		Maths

		Expected Growth

		Better than expected growth

		Expected or better



		2014

		44%

		4%

		48%



		2015

		55%

		16%

		72%



		2016

		52%

		28%

		80%





Source: CEM Centre December 2016

Priority

To develop sustainable systems and practices to support the Early Childhood School Setting

Targets

Achieve a rating in National Quality Assessment of Meeting National Quality Benchmark across QA3, QA6 and QA7.

Increase the proportion of children who continue their education to preschool and beyond from 28% in 2015 to 30% in 2016.

Progress 

During 2016 we actioned our key improvement strategy to embed an explicit school agenda across the school focused on preparing for the second assessment and rating process to be completed within outr preschool as part of the National Quality Framework.  A key action was the development of the 2016 Preschool Quality Improvement Plan that reflected all seven quality improvement areas.  With a new preschool team this enabled rigorous collaborative planning to ensure consistency around teaching and learning practices.  This also provided the opportunity to critically reflect on the policies and procedures created and refine these to reflect any changes under the National laws and regulations.

Successful evaluation of this strategy was the rating achieved when the second NQS Assessment and Rating process was completed.

Our effectiveness for this strategy is evidenced through:

Increase % of responses to the following questions in the annual School satisfaction survey:

This school looks for ways to improve increased from X to 97% in 2016 

Teachers have high expectations of children’s learning from X in 2015 to 79% in 2016

QIP developed

Assessment and Rating conducted and NECS awarded a rating of exceeding national quality benchmark

Our second strategy, to enhance the school’s environment and culture to ensure the safety and wellbeing of children has been a major focus throughout the year.  A response to intervention (RTI) was developed to support disengaged learners and to ensure access to learning for all children.  Our universal approach around restorative practices and Social and Emotional Learning (SEL) have continued to be platforms for learning.

To support the effective introduction of our social and emotional learning program - Friendly Schools Plus (FSP) teaching teams engaged in planning days that enabled them to work collaboratively to scope out the themes related to the context of their learners. Further work to ensure this is embedded and strengthened across all learning spaces will be needed in 2017.

The school continued to invest in targeted PL throughout 2016 to support our focus on improving learning outcomes across the school.  A major focus was on ensuring all staff engaged in the professional learning to ensure a consistent message and platform to work from was established.   Early in 2016 we were invited to participate in the Trauma, Understanding and Sensitive Teaching (TRUST) project.  The TRUST project has involved all staff accessing significant targeted professional learning and mentoring in respect to children with a background of trauma.  The TRUST project involves working closely with a Senior Psychologist to implement a whole school approach to create trauma informed and sensitive schools that provide safe, secure environments for all children.  The main areas of focus for us as part of the TRUST project have included: 

Creating a whole school environment where the impact of experiences of adversity and trauma on all children is recognised.

Developing a school executive that promotes trauma sensitive practices through policies, procedures and whole of school support.

Ensuring all school staff are supported in implementing trauma sensitive practices.

Building the knowledge and understanding of families, carers and school communities to understand the need for a whole school trauma sensitive approach.

In addition to our involvement in the TRUST project staff have also engaged in professional learning around Restorative Practices through our partnership with Real Schools.  This also involved the delivery of workshops to families.  These were extremely well attended and supported our capacity to build the knowledge and understanding of our families, carers and members of the wider community to appreciate the way we work in resolving conflict with our children.  All staff also engaged in Team Teach.   Specialist tutors who are accredited in this approach provided professional learning on the de-escalation and restraint to support students exhibiting challenging behaviours.  This training focused on ways to prevent inappropriate behaviour, how to diffuse situations and retrain students appropriately.  This training ensures all staff understand their legal and ethical responsibilities in managing student behaviour in line with relevant legislation and policy. 

We continued to participate in actioning our focus on KidsMatter Australian Early Childhood Mental Health Initiative.  In 2016, the school successfully completed KidsMatter Component 1:  Creating a sense of community and have now progressed to Component 2:  Developing children’s social and emotional learning.    This strongly supported the messages delivered as part of the TRUST project and aligns with our strong focus on social, emotional learning.

A draft behaviour package was developed to support staff respond effectively to the effective engagement of children in their learning.  Further work is required to unpack this package and embed across the school.

Throughout 2016 the school has worked closely with the Network Student Engagement Team (NSET) to build staff capacity to plan and deliver inclusive programs that reflect best practice and engage all children productively in their learning.  

A daily morning gathering was introduced in second semester to enable a daily check-in with staff and children from kindergarten to year two.  This provided an opportunity to share information, check how staff and children were travelling and celebrate achievements.  Awards aligned to our school motto of ‘Learning Excellence’ were also introduced.  This has provided a forum to build common language, understandings and expectations along with a sense of belonging and identity.

There remains significant work to be done around this priority as the school seeks to embed this learning into daily practice and refine policy and procedures. This will support the school to ensure the safety and wellbeing of all children continues to remain a priority.

Our effectiveness in this strategy is evidenced by our ability to maintain School Satisfaction Survey results for the questions:

Table: School Satisfaction Survey Data

		Items from School Satisfaction Survey 

		2013

		2014

		2015

		2016



		My child feels safe at this school

		95%

		100%

		87%

		89%



		Student behaviour is well managed at this school

		95%

		78%

		76%

		78%



		Educators take concerns seriously

		95%

		89%

		84%

		75%





Source: 2016 School Satisfaction Survey

An analysis of the School Satisfaction survey results for 2016 shows a very slight  increase  in the areas around children feeling safe at the school and the way in which student behaviour is managed.  Significant resourcing has reflected our intense focus on addressing this area in 2016.  Building on the work begun in 2015 on developing our Promoting Positive Partnerships we recognised a need to build the capacity of all staff to be able to effectively meet the diverse needs of all learners and effectively engage children with complex and challenging behaviours.  Throughout the year an intense and rigorous professional learning suite has been delivered to all staff to complement  our policy work. 

Our third strategy, enhancing school and community partnership has been addressed through a variety of initiatives.  Our school-community partnership with Woden Community Service Inc. received a Highly Commended at the ACT Community Sector Awards 2016.  This award recognises our successful partnership which has produced a number of important outcomes for school families and members of the wider community experiencing disadvantage.

In 2016, the school has entered into a Memorandum of Understanding (MOU) with The Smith Family to help disadvantaged children to get the most out of their education.  The school continues to develop and strengthen our school-community partnerships.  MOUs were developed to support and formalise a number of our partnerships.  

A Marketing Committee was established to focus on increasing enrolments from kindergarten to year two.  The P & C (Families@NECS) are involved and the services of a marketing expert have been engaged to support the school with actioning the initiatives.  This partnership will continue into 2017. 




Table: Community partnerships are valued and maintained

		School Satisfaction Survey

		2015

		2016



		Community partnerships are valued and maintained.

		85%

		94%





Source: 2016 School Satisfaction Survey

The School Satisfaction Survey recorded Community partnerships are valued and maintained at NECS.

Our actions in 2016 resulted in the following progress towards our identified targets. 

In 2016 the school focused on increasing the number of children who continue their education to preschool and beyond. To progress this action the school built on the work begun in 2015.  Learning journeys were aligned to a specific learning area and publications developed on Science and Mathematics in Early Childhood were created to reflect our approach to teaching in these areas.   Information evenings were held for parents and carers of preschool children to showcase NECS beyond preschool.  Our marketing work has also supported taking our preschool families beyond the preschool rooms.  Work will continue in this area in 2017.   

We exceeded our target of a 5% increase to the proportion of children retained from preschool to kindergarten. We are committed to maintaining or improving this retention rate in 2017 and beyond. 

Table: Enrolment trend data: Preschool to Kindergarten enrolments 

		

		Preschool 

		Kindergarten 

		Proportion of children retained from Preschool- Kindergarten 



		2014

		72

		22

		30%



		2015

		65

		23

		35% 



		2016

		54

		26

		48%





Source: Planning and Performance or School Data 2016 

In 2015 our school was involved in the Early Years School Review for both our Early Years Integrated Service and our Koori Preschool. We worked closely with researchers from Western Sydney University who were conducting the review on behalf of ACT ED.  All NECS staff, NECS School Board Chair, Koori parents and carers were invited to participate in the review.

Researchers gathered information on all aspects of NECS as an integrated Service Model.

The results from this review have not been made public.  We are unable to demonstrate our progress against our target to provide evaluation of the Early Childhood School Model.
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Narrabundah Early Childhood School 
Annual Action Plan Report 2016 
Methodology in evaluating progress 


In 2016 NECS (Narrabundah Early Childhood School (NECS) introduced the National School 
Improvement Tool to staff and built on work begun in 2015 with executive to review and reflect on 
the progress against the schools priorities and the related targets. The National School Improvement 
Tool (NSIT), the Strategic Plan, School Satisfaction Surveys, school based and system data were used 
to demonstrate progress against the school’s priorities and the achievement of our targets.  


Priority 


To improve literacy and numeracy outcomes 


Targets  


 Increase the number of children who achieve above expected growth in literacy and numeracy 
component of PIPs Performance Indicators in Primary Schools (PIPs) assessment from 11% 2015 
to 15% in 2016.  


 Maintain the number of Aboriginal and Torres Strait Islander children receiving A & B grade in 
English and Mathematics- 75%. 


 Maintain the number of children receiving A & B grades in English and Mathematics  66%  
 Increase children obtaining ACT Education Directorate (ED) reading benchmarks from 58% in 


2015 to 65% in 2016. 


Progress 


In 2016 the school actioned the key improvement strategy to develop a culture of analysis and 
discussion of data.  The Assessment and Reporting schedule for 2016 supported a whole school 
approach to collecting, analysing and utilising data in literacy and numeracy.  We continued to 
embed our focus on using student learning data to inform teaching and learning programs. Data 
conversations became formalised components of professional learning team meetings twice a term 
and provided a forum to discuss and analyse a range of student learning data. Data conversations 
were supported by the use of a professional protocol and set data questions guided the discussion.  


The use of GradeXpert as a systematic tool to collect data has been a focus throughout the year.  All 
staff are using this to store all assessment data resulting in a consistent approach.  A portable data 
wall has been developed to share reading data for children in kindergarten to year two.  This has 
enabled staff to see a snapshot of where all children are currently performing.  This has resulted in 
rich conversations regarding performance and strategies that have worked and what else could be 
explored to support the development of all children. 


Whilst the National School Improvement Tool has been explored with executive staff, further work 
in familiarising, unpacking and utilising this tool to support our improvement agenda with all staff 
needs to occur in 2017. 
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Our progress against this key strategy is evidenced through:  


 Data used as, of and to inform learning. 
 GradeXpert used effectively to store data. 
 Data wall developed for reading levels K-2. 
 Adherence to Assessment and Reporting schedule. 


When reflecting on our second key improvement strategy to develop a culture that promotes 
learning we have ensured our professional learning team meetings have continued to incorporate 
rich learning focused on high expectations and a consistent approach to the delivery of curriculum 
across the school.  Part of this strategy also saw staff being released to engage in team planning 
days.  An executive member of staff supported these days and staff focused on literacy, numeracy, 
integrated units of inquiry and social and emotional learning.   Staff also delivered workshops for 
families focused on supporting literacy in the home.  Learning Journeys also had a specific learning 
focus to showcase how powerful inquiry based learning is.  To support this work staff worked 
collaboratively to develop publications on Science in Early Childhood, Mathematics in Early 
Childhood and Bush School.   In 2017 we hope to build on this work through the provision of 
targeted workshops for our families focusing on a different learning area each term.  


Our success against this key strategy is evidenced through: 


 Balanced literacy program implemented across school. 
 Workshops on literacy and numeracy provided to community and was highly attended. 
 Professional development program developed, implemented and evaluated around reading with 


volunteers. 
 N.S.I.T. used with executive. 


In respect to our key improvement strategy, develop an expert teaching team, we focused on 
introducing a supportive approach to observing practice and receiving feedback.  All staff were 
observed at least once during the year and provided with written feedback.  This was aligned to key 
priorities in our Annual Action Plan.  We utilised the format of two stars and a wish.  Feedback 
around this indicated that staff felt supported and had a focus for future observations.  
Opportunities to participate in reflective coaching also formed part of the Trauma, Understanding 
and Sensitive Teaching TRUSTproject.  All staff (teaching and administrative) participated in this.  It 
involved two observations followed by two reflective coaching sessions with a senior psychologist. 


Our success against this key strategy is evidenced through: 


 100% of staff participated in coaching. 
 Mentor programs and our strong focus on professional learning enabled the building of staff 


capacity across key identified areas. 


When reflecting on our fourth key strategy, to deliver an innovative and relevant curriculum, our 
staff worked collaboratively to build on the documentation that was produced in 2015. 


A display has been created in the foyer articulating the learning areas within the Australian 
Curriculum and expectations for each grade level.   


For the fourth year NECS has offered Bush School. Our Bush School program has expanded to 
include children from three year old preschool to year two.  It provides an opportunity for children 
and their families to engage in rich learning experiences outside of the school and within the natural 
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environment. Students spend one day during Term 3 or 4 at Bush School.  It is held at different 
locations around the ACT. As a result of Bush School we have seen an increase in student 
engagement and learning outcomes linked to reading, art, science, mathematics, writing and Social 
and Emotional Learning (SEL). 


In 2016 collaborative planning was introduced to provide an opportunity for teachers to collaborate 
over curriculum plans and to reflect on student learning data to inform teaching and learning 
practices across the school.   Further work in strengthening this practice and ensuring consistency 
across the school will be done in 2017. 


Our effectiveness against this strategy is evidenced by:  


 Integrated Units of Inquiry have been scoped by the K-2 team. 
 Publications created by the teaching staff around Science and Mathematics in the Early Years. 


In respect to our fifth strategy, to ensure differentiation of teaching and learning is across the 
school we used Specific, Measurable, Attainable, Relevant and Timely (SMART) goals for students 
with ILPs and PLPs. Our Disability Education Partner provided ongoing support for staff around the 
development of SMART goals with the use of the adjustment matrix. The use of the matrix helped to 
determine more specific, measurable and achievable goals for students requiring the support of an 
ILP or PLPs. With a significant number of students across the school requiring an ILP or PLP to 
support their learning, the development of SMART goals has helped to increase the rate of 
achievement of identified goals.  


This year the school has built on the work begun in 2015 around inclusivity and the diverse needs of 
learners at NECS.  We have continued to work on the school’s Response to Intervention Plan (RTI).   
There remains more work to do to progress the RTI to its final stage and to unpack and embed the 
RTI plan with all staff.  This will remain a focus for 2017.  


Narrabundah Acceleration Program (NAP) was introduced in term 1, 2016.  NAP is a program 
designed to provide targeted intervention for children who have been assessed as performing above 
or below benchmark for their age cohort.  All children in NAP have an ILP with clearly identified goals 
that have been developed in consultation with their families / carers.  Children are identified to 
participate in NAP by their classroom teacher.  This is done through a range of ongoing classroom 
assessments. 


NAP involves children participating in an individualised program on a regular basis.  Each term the 
NAP team meets to identify children who will benefit from participation in this program.  Some 
children may receive extended support whilst others may only participate for a short period of time.  
During 2016 twelve volunteers supported the implementation of this program.  Volunteers 
committed to working for at least one hour each week. 


Our effectiveness within this strategy is evidenced through: 


 100% of all learning goals were met in ILPs or PLPs. 
 84% of parents strongly agree/ agree in the School Satisfaction Survey that their child’s learning 


needs are met. 
 Planning documents are showing how the needs of children are catered for. 


In relation to our key improvement strategy of embed effective pedagogical practice across the 
school we have focused on building staff capacity through exploring best practice in literacy through 
our weekly professional learning team meetings.  This will continue to be a focus in our work in 2017 
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to ensure a consistent and cumulative approach is evident across our school.   


This year our coaching focus was around building staff trust and confidence.  A simple format of 
observation and providing two stars and a wish aligned to the school priorities provided the impetus 
for this.  In addition to this we had the opportunity to engage in further coaching and mentoring 
aligned to our participation in the TRUST project.  This formed an important element in enabling the 
preconditions for learning to be established and embedded across the school.  Plans are in place to 
progress the coaching and mentoring cycle in 2017 with a focus on teacher practice aligned to the 
Australian Institute for Teaching and School Leadership (AITSL) (out in full in the first instance) 
professional standards and the Quality Teaching model (QTM).    


Our effectiveness against this strategy is evidenced by: 


 The implementation of rich units of inquiry and innovative evidence based programs P – 2. 


Our actions in 2016 resulted in the following progress towards our identified targets.  
In relation to our target to maintain the number of Aboriginal and Torres Strait Islander children 
achieving A or B grades in 2016 to 75%.  A considerable focus continued to be placed on providing 
quality learning programs and rich learning opportunities for Aboriginal and Torres Strait Islander 
children in 2016. Despite not maintaining the 75%, 50% of our children in year one and two are 
receiving A or B grades.?  The individual learning needs of the children were supported through a 
range of interventions including our volunteer reading program - NAP. 


Table: Number of Aboriginal and Torres Strait Islander Children Receiving A and B 
grades by 5%  


 A Grades  B Grades  
2014 0% 0% 
2015 1 of 8 children 12% 6  of 8 children 75% 
2016 0% 2 of 4 children 50% 


Source: School data source 2016 


 In relation to our target of maintaining the number of children receiving A & B grades in English 
and Mathematics from 66% in 2015 to 66% in 2016 we have seen a decline of 1%.   


Table: Percentage of students achieving A and B Grades in Literacy and Numeracy  


Year  Literacy A Literacy B Literacy 
A&B 


Numeracy A Numeracy B Numeracy A 
& B 


2014 0/36=0% 5/36=14% 14% 0/36=0% 4/36=11% 4% 
2015 4/31=12% 5/31=16% 28% 7/31=22% 5/31=16% 38% 
2016 1/20 = 5% 3/20 = 15% 20% 5/20 = 25% 4/20 = 20% 45% 


Source: School Data 2016  


Our final target was to increase the number of children who achieve expected growth in the literacy 
and the numeracy component of PIPs assessment by 5%. The table below reflects the percentage of 
students achieving expected growth in PIPs reading and in Maths from 2014 to 2016  as well as 
those achieving better than expected growth.  We have seen a 19% increase in the children reaching 
above expected performance in 2016 from 2015.  Overall there has been an increase of twenty five 
percent of children achieving expected growth and better than expected growth from 2015.  Strong 
teaching practice in both literacy and numeracy aligned to the Australian Curriculum have enabled 
this significant growth. 
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Table: Percentage of Kindergarten students achieving PIPs Reading Growth 


Reading  Expected Growth Better than expected 
growth 


Expected or better 


2014 63% 4% 67% 
2015 44% 11% 55% 
2016 52% 28% 80% 


 
Maths Expected Growth Better than expected 


growth 
Expected or better 


2014 44% 4% 48% 
2015 55% 16% 72% 
2016 52% 28% 80% 


Source: CEM Centre December 2016 


Priority 


To develop sustainable systems and practices to support the Early Childhood School Setting 


Targets 


 Achieve a rating in National Quality Assessment of Meeting National Quality Benchmark across 
QA3, QA6 and QA7. 


 Increase the proportion of children who continue their education to preschool and beyond from 
28% in 2015 to 30% in 2016. 


Progress  


During 2016 we actioned our key improvement strategy to embed an explicit school agenda across 
the school focused on preparing for the second assessment and rating process to be completed 
within outr preschool as part of the National Quality Framework.  A key action was the development 
of the 2016 Preschool Quality Improvement Plan that reflected all seven quality improvement areas.  
With a new preschool team this enabled rigorous collaborative planning to ensure consistency 
around teaching and learning practices.  This also provided the opportunity to critically reflect on the 
policies and procedures created and refine these to reflect any changes under the National laws and 
regulations. 


Successful evaluation of this strategy was the rating achieved when the second NQS Assessment and 
Rating process was completed. 


Our effectiveness for this strategy is evidenced through: 


 Increase % of responses to the following questions in the annual School satisfaction survey: 


> This school looks for ways to improve increased from X to 97% in 2016  
> Teachers have high expectations of children’s learning from X in 2015 to 79% in 2016 


 QIP developed 
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 Assessment and Rating conducted and NECS awarded a rating of exceeding national quality 
benchmark 


Our second strategy, to enhance the school’s environment and culture to ensure the safety and 
wellbeing of children has been a major focus throughout the year.  A response to intervention (RTI) 
was developed to support disengaged learners and to ensure access to learning for all children.  Our 
universal approach around restorative practices and Social and Emotional Learning (SEL) have 
continued to be platforms for learning. 


To support the effective introduction of our social and emotional learning program - Friendly Schools 
Plus (FSP) teaching teams engaged in planning days that enabled them to work collaboratively to 
scope out the themes related to the context of their learners. Further work to ensure this is 
embedded and strengthened across all learning spaces will be needed in 2017. 


The school continued to invest in targeted PL throughout 2016 to support our focus on improving 
learning outcomes across the school.  A major focus was on ensuring all staff engaged in the 
professional learning to ensure a consistent message and platform to work from was established.   
Early in 2016 we were invited to participate in the Trauma, Understanding and Sensitive Teaching 
(TRUST) project.  The TRUST project has involved all staff accessing significant targeted professional 
learning and mentoring in respect to children with a background of trauma.  The TRUST project 
involves working closely with a Senior Psychologist to implement a whole school approach to create 
trauma informed and sensitive schools that provide safe, secure environments for all children.  The 
main areas of focus for us as part of the TRUST project have included:  


 Creating a whole school environment where the impact of experiences of adversity and trauma 
on all children is recognised. 


 Developing a school executive that promotes trauma sensitive practices through policies, 
procedures and whole of school support. 


 Ensuring all school staff are supported in implementing trauma sensitive practices. 
 Building the knowledge and understanding of families, carers and school communities to 


understand the need for a whole school trauma sensitive approach. 


In addition to our involvement in the TRUST project staff have also engaged in professional learning 
around Restorative Practices through our partnership with Real Schools.  This also involved the 
delivery of workshops to families.  These were extremely well attended and supported our capacity 
to build the knowledge and understanding of our families, carers and members of the wider 
community to appreciate the way we work in resolving conflict with our children.  All staff also 
engaged in Team Teach.   Specialist tutors who are accredited in this approach provided professional 
learning on the de-escalation and restraint to support students exhibiting challenging behaviours.  
This training focused on ways to prevent inappropriate behaviour, how to diffuse situations and 
retrain students appropriately.  This training ensures all staff understand their legal and ethical 
responsibilities in managing student behaviour in line with relevant legislation and policy.  


We continued to participate in actioning our focus on KidsMatter Australian Early Childhood Mental 
Health Initiative.  In 2016, the school successfully completed KidsMatter Component 1:  Creating a 
sense of community and have now progressed to Component 2:  Developing children’s social and 
emotional learning.    This strongly supported the messages delivered as part of the TRUST project 
and aligns with our strong focus on social, emotional learning. 


A draft behaviour package was developed to support staff respond effectively to the effective 
engagement of children in their learning.  Further work is required to unpack this package and 
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embed across the school. 


Throughout 2016 the school has worked closely with the Network Student Engagement Team (NSET) 
to build staff capacity to plan and deliver inclusive programs that reflect best practice and engage all 
children productively in their learning.   


A daily morning gathering was introduced in second semester to enable a daily check-in with staff 
and children from kindergarten to year two.  This provided an opportunity to share information, 
check how staff and children were travelling and celebrate achievements.  Awards aligned to our 
school motto of ‘Learning Excellence’ were also introduced.  This has provided a forum to build 
common language, understandings and expectations along with a sense of belonging and identity. 


There remains significant work to be done around this priority as the school seeks to embed this 
learning into daily practice and refine policy and procedures. This will support the school to ensure 
the safety and wellbeing of all children continues to remain a priority. 


Our effectiveness in this strategy is evidenced by our ability to maintain School Satisfaction Survey 
results for the questions: 


Table: School Satisfaction Survey Data 


Items from School Satisfaction Survey  2013 2014 2015 2016 
My child feels safe at this school 95% 100% 87% 89% 
Student behaviour is well managed at this school 95% 78% 76% 78% 
Educators take concerns seriously 95% 89% 84% 75% 


Source: 2016 School Satisfaction Survey 


An analysis of the School Satisfaction survey results for 2016 shows a very slight  increase  in the 
areas around children feeling safe at the school and the way in which student behaviour is managed.  
Significant resourcing has reflected our intense focus on addressing this area in 2016.  Building on 
the work begun in 2015 on developing our Promoting Positive Partnerships we recognised a need to 
build the capacity of all staff to be able to effectively meet the diverse needs of all learners and 
effectively engage children with complex and challenging behaviours.  Throughout the year an 
intense and rigorous professional learning suite has been delivered to all staff to complement  our 
policy work.  


Our third strategy, enhancing school and community partnership has been addressed through a 
variety of initiatives.  Our school-community partnership with Woden Community Service Inc. 
received a Highly Commended at the ACT Community Sector Awards 2016.  This award recognises 
our successful partnership which has produced a number of important outcomes for school families 
and members of the wider community experiencing disadvantage. 


In 2016, the school has entered into a Memorandum of Understanding (MOU) with The Smith Family 
to help disadvantaged children to get the most out of their education.  The school continues to 
develop and strengthen our school-community partnerships.  MOUs were developed to support and 
formalise a number of our partnerships.   


A Marketing Committee was established to focus on increasing enrolments from kindergarten to 
year two.  The P & C (Families@NECS) are involved and the services of a marketing expert have been 
engaged to support the school with actioning the initiatives.  This partnership will continue into 
2017.  
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Table: Community partnerships are valued and maintained 


School Satisfaction Survey 2015 2016 
Community partnerships are valued and 
maintained. 


85% 94% 


Source: 2016 School Satisfaction Survey 


The School Satisfaction Survey recorded Community partnerships are valued and maintained at 
NECS. 


Our actions in 2016 resulted in the following progress towards our identified targets.  
In 2016 the school focused on increasing the number of children who continue their education to 
preschool and beyond. To progress this action the school built on the work begun in 2015.  Learning 
journeys were aligned to a specific learning area and publications developed on Science and 
Mathematics in Early Childhood were created to reflect our approach to teaching in these areas.   
Information evenings were held for parents and carers of preschool children to showcase NECS 
beyond preschool.  Our marketing work has also supported taking our preschool families beyond the 
preschool rooms.  Work will continue in this area in 2017.    


We exceeded our target of a 5% increase to the proportion of children retained from preschool to 
kindergarten. We are committed to maintaining or improving this retention rate in 2017 and 
beyond.  


Table: Enrolment trend data: Preschool to Kindergarten enrolments  


 Preschool  Kindergarten  Proportion of children 
retained from Preschool- 
Kindergarten  


2014 72 22 30% 
2015 65 23 35%  
2016 54 26 48% 


Source: Planning and Performance or School Data 2016  


In 2015 our school was involved in the Early Years School Review for both our Early Years Integrated 
Service and our Koori Preschool. We worked closely with researchers from Western Sydney 
University who were conducting the review on behalf of ACT ED.  All NECS staff, NECS School Board 
Chair, Koori parents and carers were invited to participate in the review. 


Researchers gathered information on all aspects of NECS as an integrated Service Model. 


The results from this review have not been made public.  We are unable to demonstrate our 
progress against our target to provide evaluation of the Early Childhood School Model. 
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