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About our school

Introduction to School

Palmerston District Primary School is situated at the entrance of the Gungahlin District and
was opened in 1995. The school is a harmonious mixture of families from different
backgrounds and cultures. In 2014 the school has approximately 470 students in classes
from preschool to year 6. The school consists of four preschool classes, 19 mainstream
classes and one Learning Support Unit and an integrated Learning Support Centre. Three of
the mainstream classes are dedicated to students who are identified as Intellectually Gifted,
these classes are known as Challenging Academic Performance (CAP) classes. In late 2014
Palmerston School was identified to host the Gungahlin Introductory English Centre for
2015.

The leadership team strategically leads and manages the school. In 2014 the school
maintained its reclassification of category from a 4 plus to a 4. This dropped the school
budget allocation impacting on staffing and resources. The workforce composition of the
school is:

J The leadership team consisting of the Principal, Deputy Principal and School Leader
Executive teachers

. The teaching staff
J The administrative team including a Building Services Officer

The school has high expectations for all and upholds positive values that are reflected in the
community. Palmerston PRIDE (Participation, Respect, Integrity, Determination, Empathy), a
values based program permeates every aspect of school life. Palmerston School strives to
promote a quality learning environment, which recognises the uniqueness of each child. The
school supports and challenges the students to achieve to the best of their ability and foster
a passion for lifelong learning.

Increasing high expectations of literacy was clearly identified as a priority in 2014. The other
major priority was to further develop strong community partnerships and involvement. The
preschool used teaching from the Early Years Learning Framework. As a result the school is
working towards creating an ethos of shared responsibility for all students.

Student Information

Student enrolment
In 2014 there was a total of 467 students enrolled at this school.
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Table: 2014 Student Enrolment Breakdown

Group Number of Students
Male 236
Female 231
Indigenous 11
LBOTE 214

Source: Planning and Performance, August 2014

Student attendance

The following table identifies the attendance rate of students by year level during 2014.
Student attendance rate is the percentage of school days attended by students in each year
level at the school. Student attendance is measured over two school terms; that is from the
first day of the school year for students in term one to the last day of term two.

Table: 2014 Semester 1 attendance rates

Year Level Attendance Rate %
K 93.5
1 91.9
2 94.1
3 921
4
5
6

94.6
92.0

91.9
Source: Planning and Performance, July 2014

Staff Information

Teacher qualifications
All teachers meet the professional requirements for teaching in an ACT public school.

The proportion of teaching staff with certificates/degrees/diplomas and a postgraduate
qualification is shown below.

Table: 2014 Qualification of Teaching Staff

Qualifications Teaching staff (%)
Certificate/Diploma/Degree 100
Postgraduate 37

Source: School Data 9/2/2015
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Workforce Composition

In 2014 the workforce composition of the school is highlighted in the following table. The
data is taken from the school’s verified August pay report. For reporting purposes It includes
all school staff including preschools if applicable, staff absent for a period of less than four
consecutive weeks, staff replacing staff absent for more than four consecutive weeks. It
does not include all casuals and staff who were not paid in this period and staff absent for a
period of four consecutive weeks or longer nor unfilled vacancies.

Table: 2014 Workforce Composition Numbers

Role Total
Administrative Service Officers 8
General Service Officers & Equivalent 1
School Leader A 1
School Leader B 1
School Leader C 5
Teachers 21
TOTAL 37

Source: Workforce Management, August census 2014
Note: This table includes pre-school staffing

There is one indigenous staff member at this school.

Volunteers

One of Palmerston District Primary School’s priorities is to increase the number of
volunteers in our school. We encourage and provide opportunities for community and
parent volunteering. We have initiated parents working with children in the classrooms on
reading and writing tables and with our Quality Literature program. Our volunteer hours are
approximately 1500.

School Review and Development

In 2014, the ACT Education and Training Directorates Strategic Plan 2014-2017 provided the
framework and strategic direction for the school’s plan. This is supported by the Schoo/
Improvement in ACT Public Schools Directions 2010-2014 and the School Improvement
Framework which are the overarching documents providing support to achieve high
standards in student learning, innovation and best practice in ACT public schools.

All ACT public schools participate in a four year cycle of school review and development.
Schools take part in a continuous cycle of review comprising annual self assessments against
their school plans. In the fourth year schools undergo an external validation process. This
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process provides an independent and unbiased assessment of the school’s progress towards
achieving system and school priorities.

Palmerston District Primary School was validated in 2012. A copy of the validation report
can be found on the school website.

School Satisfaction

Schools continually use a range of data collection tools to gain an understanding of the
satisfaction levels of their parents and carers, staff and students. In August/September
2014 the school undertook a survey to gain an understanding of school satisfaction at that
time. Staff, parents and students from year 5, and above, with the exception of students in
special schools, who were invited to take part in an online survey.

Overall Satisfaction

In 2014, 56 parents, 33 staff and 70 students responded to the survey. Where less than five
responses were received the results were not reported due to concerns about participant
privacy.

In 2014, 91% of parents and carers, 100% of staff, and 73% of students at this school
indicated they were satisfied with the education provided by the school.

As well in 2014, 14 national parent survey items and 12 national student survey items were
included in the surveys. These items were approved by the Standing Council on School
Education and Early Childhood (SCSEEC) for use from 2014. The following tables show the
percentage of parents and carers and students who agreed with each of the national items
at this school.

Table: Proportion of parents and carers in agreement with each national opinion item

Item (%)
Teachers at this school expect my child to do his or her best. 93
Teachers at this school provide my child with useful feedback about his or her |79
school work.

Teachers at this school treat students fairly. 86
This school is well maintained. 89
My child feels safe at this school. 89
| can talk to my child’s teachers about my concerns. 96
Student behaviour is well managed at this school. 82
My child likes being at this school. 88
This school looks for ways to improve. 88
This school takes parents’ opinions seriously. 77
Teachers at this school motivate my child to learn. 88
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My child is making good progress at this school. 89
My child's learning needs are being met at this school. 88
This school works with me to support my child's learning. 89

Source: 2014 School Satisfaction Surveys, September 2014

Table: Proportion of students in agreement with each national opinion item

Item (%)
My teachers expect me to do my best. 97
My teachers provide me with useful feedback about my school work. 87
Teachers at my school treat students fairly. 63
My school is well maintained. 79
| feel safe at my school. 71
| can talk to my teachers about my concerns. 64
Student behaviour is well managed at my school. 40
| like being at my school. 69
My school looks for ways to improve. 83
My school takes students’ opinions seriously. 56
My teachers motivate me to learn. 87
My school gives me opportunities to do interesting things. 87

Source: 2014 School Satisfaction Surveys, September 2014

This information can be considered alongside information available on the My School website
(http://www.myschool.edu.au).

These results as well as the continual review of school performance contributed to the
evaluation of our school plan and the development of annual operating plans. The school
plan is available on the school website. Palmerston District Primary School is a KidsMatter
school. In 2014 the school staff undertook training in explicitly teaching inclusivity and
embarked on the Everyone Everyday program and Friendly Schools Plus.

Professional Learning

The Annual Operating Plan identified professional learning in the area of Maths and English.
The school participated in the Principals as Literacy Leaders program (PALLs). The program
entailed whole school professional learning in January for all teaching staff in literacy. This
learning was followed up by the school organizing a literacy committee to meet with
additional professional learning and reflection on practice. Our professional learning
culminated in our school presenting at a Learning Fair. The school sent seven teachers to the
Australian Literacy Educators Association (ALEA) conference in Darwin. The Kindergarten
teaching team presented at this conference on their work on improving reading outcomes.


http://www.myschool.edu.au/
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The school also undertook its annual teacher skill audit to evaluate teacher professional
learning needs and provided targeted professional learning opportunities. We had three
teachers take on professional learning in Gifted and Talented education at the University of
NSW and another 4 teachers train in Canberra on Gifted Education provided by the
University of NSW. The whole staff attended professional learning in January 2014 on
creating a professional learning community. Four teachers attended a conference in
Melbourne on creating professional learning communities.

Our school secretary also attended training in Business Management skills at Deakin
University.

Learning and Assessment

Performance in literacy and numeracy
Palmerston’s performance in literacy and numeracy is clearly outlined further in this report under
priority one and two.

Early Years Assessment

Students in kindergarten undertake an on-entry assessment of their early reading and
numeracy skills using the Performance Indicators in Primary Schools (PIPS) program. Student
results are reported against five performance bands at the end of semester one and two.

The following table shows the comparison of the school against the ACT on raw scores in
reading and mathematics.

Table: Palmerston Primary School PIPS 2014 mean raw scores

Test Domain | School |School| ACT ACT
Start End | Start End

Reading 48 145 51 124

Mathematics| 38 55 39 54
Source: Planning and Performance December 2014

The table shows that while the raw score average was below that of the ACT on entry to
school the gain by the end of the year was higher than that achieved in ACT public schools.

A detailed analysis of our school’s academic achievement are incorporated into the
information related to reporting against our progress against our priorities. This is found
later in the report.
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NAPLAN Assessment

Students in years 3, 5, 7 and 9 in all ACT schools participated in the National Assessment
Program-Literacy and Numeracy (NAPLAN). This program assesses skills in reading, writing,
spelling and grammar and punctuation and numeracy.

In 2014, 4.30 % of year 3 students and 0.00 % of year 5 students were exempt from testing
based on nationally agreed criteria.

Results are not reported when there are fewer than five students with NAPLAN results. This
rule is applied to protect the privacy of students in small schools.

The following table shows the 2014 mean scores achieved by our students compared to the
ACT. It shows that the school mean was above the ACT mean at year 3 in all test domains
but below at year 5. The year 5 writing was above ACT mean.

Table: Palmerston Primary School 2014 NAPLAN Mean Scores

Test Domain Year 3 School |Year 3 ACT Year 5 School |Year 5 ACT
Reading 455 440 491 523
Writing 429 405 476 474
Spelling 447 413 485 502
Grammar & Punctuation 471 441 490 520
Numeracy 438 415 483 499

Source: Performance and Planning December 2014

A more detailed explanation of our NAPLAN results is incorporated when reporting against
our priorities.

Performance in other areas of the curriculum

Palmerston District Primary school is a Kids Matter school. In 2014 the school teaching staff
undertook training in the Everyone Everyday program. This program is about including and
understanding people who have disabilities. All classes participated in lessons on inclusion
and we had a visiting guest speaker. The school also continued the Walk and Ride program
and Fresh Tastes program.

In 2014 the school maintained its focus on author visits to the classes and commenced visits
to the Canberra Theatre to see plays related to quality literature novels. The school
continued it Environmental Education focus with our garden and chicken programs. The
school entered external science competitions with the Learning Support Unit winning their
category for the second year. The school maintained it Science Fair and introduced passion
projects for the Challenging Academic Performance (CAP) students.
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Progress against School Priorities in 2014
Priority 1

Improve English outcomes for all students

Targets
J 90% of students achieving the school’s reading benchmarks in 2014
. 80% of students at or above level based on the Australian Curriculum English

achievement standards in 2014
. Achieve the ACT ETD NAPLAN targets in reading for year 3 and 5 in 2014
Directorate Priority Areas covered with this priority

Quality Learning, Inspirational teaching and leadership, High expectations, High
performance, Connecting with Families and the Community, Business Innovation and
Improvement

Progress

The External Validation Team, in 2012 recommended that Palmerston build on the current
work being undertaken in literacy over the life of the School Plan.

Key Improvement Strategy 1: Develop capacity of staff to deliver high quality English
teaching through the school’s coaching and mentoring framework

In actioning this recommendation the school identified four key improvement strategies
which would provide the scaffold for achieving our priority.

1. Develop capacity of staff to deliver high quality English teaching through the school’s
coaching and mentoring framework.

2. Develop partnerships with parents in the education of their child/ren

3. Continue to embed consistent assessment practices to inform teaching and learning
across the school

4. Continue to embed a whole school approach to the teaching of English

This year Palmerston prioritised the teaching of English and improvement of the English
outcomes for students. Our first action of the year was to review our school Teaching Staff
Skill Audit and place an emphasis on explicit teaching skills through increased in-school
professional learning and the coaching and mentoring of teachers.

The Staff Skill Audit was undertaken again to identify staff professional learning in the
teaching and assessment of English. The school took on an Executive Teacher Professional
Practice (ETPP) to undertake coaching of staff in classroom practice, in addition to the
executive teachers coaching in English. The school continued to use the Palmerston Vision
for Teaching English to maintain consistency in the teaching of English across the school.
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This Vision is based on the Australian Curriculum. Two teachers wrote an article about the
teaching of English in the Directorate’s Curriculum Newsletter.

The school is in its second year of an established mentoring program for new educators. The
mentors established regular meetings with their mentees to discuss the curriculum,
teaching, programming and planning in both English and maths as well as across the
curriculum. All new educators have a mentoring agreement in place. This has proved a
successful model with the following positive feedback on mentors. Teacher feedback on
mentoring:

Table: Mentor/Mentee Partnership Survey Results

What do you believe are the benefits of a e Relationship building
?
mentor/mentee programs e Mutual learning from each other

e Shared learning, consolidation of
skills when mentor share

e Enhanced new skills and assist with
questions

e Pass on teaching skills

e Build teacher capacity

Mentoring can take many forms. What have e Report writing and informal
you found most valuable? discussions with peers

e Working with the Professional
Practice teacher

e Conversations/ideas
e Guides me

e | find the conversations valuable

Source: School Data, December 2014

Using a program of coaching and targeted professional learning to improve teaching
strategies in reading and writing, we have seen growth in our student outcomes. NAPLAN
data clearly indicates strong growth in English in year 3 and developing growth in English in
year 5.

Continued professional learning has enabled beginning and experienced teachers to build
deeper understandings about the differentiation of the curriculum, which has further
enhanced student engagement and enabled teachers to meet the differing needs of
students. WE met our year 3 and year 5 English targets

Our capacity building approach has been recognized by the University of Canberra
mentoring program as we have had three more experienced teachers attend the training,
thus building upon the two teachers who underwent training in 2013 and started the
program. Coaching and mentoring has become embedded as a part of normal professional
practice at Palmerston and has provided regular professional learning for teaching staff.
Being able to provide coaching and mentoring in the school and in classrooms has had a
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significant impact on teacher confidence and consistency across the school. The staff skills
audit demonstrates this.

Staff Skills Audit of teachers perceptions of English skill development in 2014

Ours skill audit measures a teacher’s perception of their training in a teaching skill in English,
and their confidence to use that skill and the ability to transfer that knowledge to others.
This skill audit is also part of our teacher learning framework that guides whole school
professional learning and teacher’s Professional Pathways.

Palmerston staff undertook a wide variety of professional learning in 2014. Palmerston
became a school that was part of the Principals as Literacy Leaders program in 2013. This
program continued in 2014. All current permanent and contract teaching staff attended the
professional learning days offered in January and April on literacy, teaching reading and
writing. The targeted Professional Learning assisted staff in reviewing our English Vision and
allowed them to commence a path of continued in-school and external professional learning
and transfer this into practice. Seven staff members attended the Australian Literacy
Educators Association (ALEA) conference in July in Darwin. Four teachers presented at the
ALEA conference on the use of data to inform practice in teaching reading. This was very
well received with audience teacher’s feedback being positive.

Teachers at Palmerston have embraced opportunities to undertake professional learning in
literacy. They have attended ALEA classroom chats in semester 1 and 2, Mini Certificate of
Gifted Education training in Canberra and Sydney, professional learning on Flip learning,
grammar, spelling, and Multi lit and Pre lit. The continued training in Multi lit and
implementation of this program has had recognition across the ACT and NSW with an article
in the Macquarie University Multi lit newsletter. We have presented at Disability Education
Contact Officer (DECO) meetings on our teaching, been videoed for the ACT schools intranet
and have had five schools visit us to view our best practice. Five staff attended the High
Reliability School professional learning by Hawker Brownlow in Melbourne. This professional
learning assisted the executive team to further understand how to lead and implement
Professional Learning Teams (PLTs) across the school. The PLTs are led by teacher leaders
and staff plan, program and discuss student data collectively with a joint responsibility for all
the students in their care.

Further evidence of our successful approach in this strategy was 100% of teaching staff
agreed there are processes in place to support their practice and 88% agreed they get
constructive feedback about their practice. This was an increase of 17% on the 2013 result
and is 10% points above that of other P-6 ACT public schools.

Key Improvement Strategy 2: Develop partnerships with parents in the education of their
child/ren

Palmerston teaching staff undertook a new approach to involving community partnerships
to increase English outcomes. In 2014, the junior and senior schools held literacy mornings
and evening workshops for parents. The information sessions were organized by the teams
and were well attended. The staff linked with Gungahlin Library to increase parent
confidence in accessing literacy across the community. We thank the Gungahlin library team
for coming to the workshop and co presenting. The families were surveyed and the survey
indicated an overall positive impact on parent learning.
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On a scale of 1-5 of the 23 parents of our K-2 students who attended the writing workshop
when asked How confident do you feel after today’s session to further support your child
with writing at home? 70% agreed it was very helpful (score of 5) and 30% scored it a 4.

Comments from parents included:
e Had some great strategies for writing at home
e Overall good and very informative
e Excellent session, Thank you

A similar workshop was held for parents of students in years 3-6. A smaller number
attended this workshop (10) but of those who attended, when asked the same question
20% rated is as very helpful (5), 60% a 4 and 20% a 3.

Comments from these parents included:
e | found it very good, thank you for the session,
e Very useful strategies you had to offer to get our kids writing

A Quality Literature program was also introduced to the school from kindergarten to year 2.
The Parents and Community (P&C) were approached to contribute funds to commence this
initiative. The Quality Literature program is a new approach to support reading in the home.
When home readers are sent home, a quality literature picture book is also sent home. The
books increase opportunities for families to read together and enjoy rhyme and good
stories. The teachers supplemented this program with picture books read onto ipods by
senior students. This enabled students whose parents did not read English to access quality
literature.

The school noted that we did not have 100% attendance at parent teacher interviews. We
wished to discuss each and every child with their families on their progress in English. The
first step was to advertise the parent/teacher interviews in a variety of ways. We used
Facebook, the website, morning lines and notes home. Parents were able to call the school
and make an appointment. Empirical data suggests that there has been an increase in
attendance. Formal data collection will commence in 2015.

A major focus for the school in 2014 was to address our target of engaging and making
connections with Aboriginal and Torres Strait Islander families. We identified three
strategies to address.

Strategies:

1. Programs, cultural experiences and pedagogy - reflecting the School Plan, develop a
more targeted approach to improving student wellbeing and engagement. Involve
community organistions such as Gungahlin child and Family Centre to access a
variety of resources for students and their families.

2. Personalised Learning Strategies — Work with staff, families and the community to
create a culture of high expectation. Build on Action Research at he school on
Personalised Learning Strategies to incorporate an authentic engagement and
connection with families.

3. Reading comprehension Action Research in 2014 — Raise reading comprehension
through the use of wordless texts. This project focused on our Aboriginal and Torres
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Strait Islander students transferring their oral language skills to assist them when
reading.

One of our teachers undertook an Action Research with a project focus on our Aboriginal
and Torres Strait Islander students transferring their oral language skills to assist them when
reading.

Palmerston was able to increase the participation of the Aboriginal and Torres Strait Islander
families involved in parent/teacher interviews in 2014. All ATSI students have a Personal
Learning Plan written with them which engages the families through a meeting. We
established our Boomerang Club which is an optional lunchtime club, aiming to provide a
group where Aboriginal and Torres Strait Islander students can engage and identify with
each other with pride. It is open to any students in the school to attend, and to increase
cultural knowledge. Parents are encouraged to attend, bring visitors or suggest activities.
This initiative is addressing our target of engaging and making connections with Aboriginal
and Torres Strait Islander families. We identified three strategies to address.

One of our teachers undertook an Action Research with a project focus on our Aboriginal
and Torres Strait Islander students transferring their oral language skills to assist them when
reading. Data was predominately collected and analysed using the assessment tool: PM
readers and PM Benchmarking Kit. Itis a set of reading assessment designed to assist
teachers of students from kindergarten to year 6 to assess their students’ reading
comprehension skills.

Data on PM Benchmark results before and after the Action Research

35

30

25

20 +—

15 +—

Term 1 PM 10 +—

Benchmark
ETerm 4 PM >
Benchmark 0
Student A Student B Student C Student D Student E Student F
Term 1 PM Benchmark 24 32 18 30 32 30
Term 4 PM Benchmark 28 32 20 32 32 32

Data was predominately collected and analysed using the assessment tool: Tests of Reading
Comprehension (TORCH). It is a set of reading tests designed to assist teachers of students
from year 3 to year 10 to assess their students’ reading comprehension skills. The tests
range in difficulty and are comprised of a reading text and corresponding answer sheet in
the form of a cloze retell. Students are required to read through the text and retell the
passage using their own words and inference. The tool ensures students draw together
ideas and construct their own meaning from the text.
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TORCH data has allowed the analysis of student achievement:

] Individually;

o As a class;

J As a year cohort; and
J Nationally.

Data on Torch results before and after the Action Research

70
60
50
40
Pre TORCH 30 +—
scale score
20 +—
M Post TORCH
scale score 10 +—
0
Student A | Student B | Student C | Student D | Student E | Student F
Pre TORCH scale score 38.8 35.3 7.5 52.8 60 48.9
Post TORCH scale score 38 39.3 29.4 53.7 62.4 55.4
Outcomes:

e Log kept of students attending weekly optional lunchtime Boomerang Club. 86%
average attendance of Aboriginal and Torres Strait Islander students each week over
the year. Each student always brings at least one or two friends. Average size of club
each week is 18 students. Consistent attendance of other students in the school.

e Community Development Worker from Gungahlin Child and Family Centre (GCFC)
attends each Boomerang Club session, offering support, knowledge and resources,
as well as forming a bond with students.

e Purchase of specially designed Palmerston District Primary School hats in 2013 for
Aboriginal and Torres Strait Islander students and for staff members attending
events. These hats were produced by Yirri Designs. These have been a visible
connection to their heritage and culture throughout the playground in 2014.

e 2014 whole school professional learning on Aboriginal and Torres Strait Islander
history and culture to promote understanding and respect.

e Promotion of free family health checks through Gungahlin Child and Family Centre.
e Engagement with culture and the environment through native walk excursion.

e Tutoring program offered to students of need through Gugan Gulwan.

e |Implementation of a well-planned semester long program for Boomerang Club

e Whole school Reconciliation Week and NAIDOC week activities
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e Lisa Madden from GCFC has presented workshops to Boomerang Club for cultural
activities

e Tyronne Bell, a parent is leading Boomerang Club’s excursion and native walk

e Complete Yarning Strong resources purchased with the support of the P&C in 2013.
Includes teacher support book, guided reading books, graphic novels, anthology,
audio CDs — covering 4 modules. These have been accessed by teachers in 2014.

e Aboriginal and Torres Strait Islander non-fiction big books purchased in 2013 and
utilised by teachers in their programs in 2014.

e Each student has goals that focus on Literacy, Numeracy, Transitions and Personal
areas that are identified in conjunction with the student, parents and class teacher.

e 100% of identified students receive ongoing goal setting and reflection as part of
their Personal Learning Plans (PLP).

e Staff promote high expectations when programming and formulating Achievement
Plan goals for PLPs, as evidenced by goals being reached and individual class based
results.

e Empirical evidence indicates an increase in family involvement in the school either
informally or at events and special programs.

e Students were taught a variety of strategies to use while reading and had the
opportunity to practise those strategies using picture books. Wordless texts were
chosen as they facilitated the skills of inference, summarizing and oral language.

The Palmerston outcomes statements in our student reports have been developed by
teaching staff in 2014 were based on the Australian Curriculum. The first step towards
linking student learning intentions to ‘I can’ statements were the introduction of ‘Bump it
up’ walls. The walls with quality writing pieces have been developed by teachers with the
students outlining below, at and above level writing samples.

Key Improvement strategy 3: continue to embed consistent assessment practices to
inform teaching and learning across the school

Palmerston teaching staff continues to embed consistent assessment practices to inform
teaching and learning across the school. In term 1 the staff in teams, developed an approach
to teaching reading comprehension. In years 2-6 NSW School Magazines were purchased
and used by the teachers as teaching resources. This aligned closely to the comprehension
style of learning that is addressed in NAPLAN and complemented the Guided Reading
program already in place in the school. In term 3, comprehension tasks were trialed across
the school and a newly developed program was chosen as the supplementary support for
our comprehension program. This is in the early stages of meeting the student’s needs.

Six teaching staff were trained in Multi Lit to address the reading difficulties with which
some children across the school had been identified. This program is run by four teachers
each morning as part of our literacy program. We have had outstanding success with this
intervention and will continue to monitor and evaluate it’s success. Five schools from
around Canberra have come to view our teachers in practice. This led the staff to designing
‘a pyramid of intervention’ to identify students in need academically. This also has been
highlighted across the system through the DECO Conference.
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Teachers continue to plan in teams called Professional Learning Teams (PLTs). They meet
twice a week to discuss the needs of the students in their year levels. In addition to this, we
have maintained our planning days for teachers to program together in PLTs. In the PLTs
they review student data, design formative assessment and use discipline dialogue
guestions (acquired from the PALLs course) to review student needs. The Principals as
Literacy Leaders professional learning has provided the teachers with a toolkit of resources
to embed consistent assessment practices and an ability to critically review the teaching and
learning of reading comprehension.

Palmerston teaching staff are meeting the school’s priority of increasing students outcomes
in English. We have set targets for our reading and strategies to increase writing and both
are in place.

Key Improvement Strategy 4: Continue to embed a whole school approach to the teaching
of English

Our combined actions within each of these strategies in 2014 resulted in the following
progress towards our identified targets in this priority.

1. One of our targets in our school plan was to have 90% of students achieving the school’s
reading benchmarks. The PM Reading Benchmark Results 2014 is our record of in-school
data. This data is used to inform practice. From years 3-6 we are achieving the school target
of 90% of students reading at their reading benchmark level. The data below indicates that,
as at end of term 4, we met our end of year targets.

Table: Percentage of students achieving PM Reading Benchmarks Results 2014

Year Level School Target 2014 (%) | Palmerston School (%)
Kindergarten 90 89
Year One and Two 90 87
Year Three and Four 90 95
Year Five and Six 90 90
Whole School 90 90

Source: School Data, December 2014

2. We met the target of having 80% of students at or above C level based on the Australian
curriculum English achievement standards by 2016 for all year levels at semester one and
two.

Table: Percentage of students achieving C standard Australian Curriculum English
Achievement 2014 at Palmerston School

[}
Year Level School Target 2014 Seme:ot/e)r One Semester Two (%)
0
Year One and Two 80 91 93
Year Three and Four 80 82 90
Year Five and Six 80 89 91
Whole School 80 88 91

Source: School Data, December, 2014

3.In relation to meeting the ACT Directorate Targets for Palmerston School students based
on a five year school NAPLAN average (2009-2013) with an aspirational loading for
improvement we are pleased to report our year 3 reading result was significantly above
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while at year 5 the reading mean was within the target range when considering the
confidence intervals. This is shown in the table below.

Table: Mean Scores in NAPLAN Reading 2014

Year Level School Target 2014 School Mean
Year 3 424+ 24 455
Year 5 496+ 20 491

Source: School Data, December 2014
Priority 2

Improve Mathematics outcomes for all students

Targets

J Achieve the ACT ETD NAPLAN targets in maths for year 3 and 5 in 2014

J 85% of students at or above level based on in-school SENA data in 2014

J 85% of students at or above level based on the Australian Curriculum mathematics

achievement standards in 2014
Directorate Priority Areas covered with this priority

Quality Learning, Inspirational teaching and leadership, High expectations, High
performance

Progress

In 2012 the External validation team recommended that the teaching staff of Palmerston
District Primary School develop a coherent whole school approach to mathematics. We
accepted this recommendation and developed a plan to include explicit and systematic
planning and implementation of a balanced maths teaching and learning program. Our
program informed by use of evidenced based data and current best practice, educational
research and the Australian Curriculum.

Key Improvement Strategy 1: Develop capacity of staff to deliver high quality Maths
teaching through the school’s coaching and mentoring framework

This year Palmerston prioritised the teaching of maths and improvement of the
mathematics outcomes for students. Our first action of the year was to review our school
Teaching Staff Skill Audit from term 1 and place an emphasis on explicit teaching skills
through increased in-school professional learning and the coaching and mentoring of
teachers.

The Staff Skill Audit was undertaken again in term 4 to identify staff professional learning in
the teaching of and assessment of maths. The school employed a ETPP to undertake
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coaching of staff in classroom practice in addition to the executive teachers coaching in
maths. The school continued to use the ‘Go Maths’ program to maintain consistency in the
teaching of maths across the school. This program is based on the National Curriculum.

Our Staff Skill Audit analysis showed the vast majority of our staff are trained and confident
in our core programs. A focus for 2015 that arose form the survey is to continue to provide
professional learning in coaching and mentoring in maths.

To maintain our quality learning programs, we are keen to involve parents to be part of their
children’s learning. In 2014 we held a maths morning for all families at the Father’s Day
breakfast. In 2015 we will continue this practice and include a family’s maths event such as a
maths workshop. Providing advice to families on numeracy strategies is a strong focus of our
parent / teacher information evenings.

The school is in its second year of an established mentoring program for new educators. The
mentors established regular meetings with their mentees to discuss the curriculum,
teaching, programming and planning in both English and maths as well as across the
curriculum. All new educators have a mentoring agreement in place.

Our Staff Skill Audit analysis showed the vast majority of our staff are trained and confident
in our core programs. A focus for 2015 that arose from the survey is to continue to provide
professional learning in coaching and mentoring in maths.

Our intervention identification in maths is based on our newly developed Pyramid of
Intervention Program. This program has three tiers of intervention and each has identified
strategies. Tier 3 is all learners. These strategies are used across the school by all staff to
support a positive learning environment. Universal strategies will set school culture and
climate. They are all the interventions needed for 85% of the general student body. Tier 2
provides additional support. Additional support strategies are modifications made to the
mainstream curriculum that provide access and opportunity to students with additional
needs. They build on the foundation of the universal strategies. Tier 2 strategies help 10-
15% of students succeed and achieve. Tier 1 provides intensive support. Intensive support
strategies are used to help individuals participate positively at school and achieve academic
success. Identification of behavioral and academic goals, together with highly structured
strategies encourages behavioral change over time. As a school we have also developed
guidelines for teachers to better support their students. Mentors and coaches use the
guidelines and the Pyramid of Intervention program in their practice.

Key Improvement Strategy 2: Continue to embed consistent assessment practices to
inform teaching and learning across the school

Palmerston continued to embed consistent assessment practices to inform teaching and
learning across the school in maths. We did this by maintaining a consistent approach to
planning and programming in teaching teams using the national curriculum. This was
supplemented by the Go Maths program and extension texts. The junior school, K-2, have
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undertaken a comprehensive program in teaching Count Me in Too. This program identified
a need to undertake additional professional learning in 2015. The senior school years 3-6
will, at times, use the SENA assessment, but have mainly used the Middle Years Mental
Computations program to extend their program. The staff skills audit indicated:

We have 18 Early Years educators compared to 9 senior school teachers and newly
appointed contract teachers. This weight of early years teachers is indicated in the MYMC
data with 10 who have identified as not yet been trained. To address this data, we have
established coaching and mentoring in maths in school. We recognised when talking to
teaching staff, that there was a misconception that professional learning may only be
provided by an outside provider to rate as ‘being trained’.

Our approach in 2014 was the following progress against our targets

1. As demonstrated below, Palmerston met its targets set by the directorate in 2014. In year
3 Numeracy we exceeded our targets, and in year 5 we were within range of our target
when considering the confidence intervals.

Table: Mean Scores in NAPLAN Numeracy 2014

Year Level Domain Palmerston Target Palmerston Actual
Result
Year 3 Numeracy 405124 438
Year 5 Numeracy 489120 483.4

Source: School Data, December 2014

2. The school achieved 88% of student’s achieving at or above their year level based on the SENA
assessment in numeracy. This surpassed our target of 85%.

Table: Percentage of students achieving year level in SENA assessment:

Year Level Palmerston Target Palmerston Actual Result

Kindergarten to Year Two 85% 88%

Source: School Data, December 2014

3. In semester 1 and 2, 2014, Palmerston met and exceeded our target of 85% of students at
or above C standard in whole school data, based on the Australian Curriculum Mathematics
achievement standards in 2014.

Table: Percentage of students achieving C standard Australian Curriculum English

Achievement 2014

Year Level School Target (%) Semester One | Semester Two
Year One and Two 85 94 92

Year Three and Four 85 82 83

Year Five and Six 85 86 95

Whole School 85 88 90

Source: School Data, December 2014
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Priority 3
To provide Preschool education to the National Quality Standard

Target/s
To obtain a preschool rating of meeting National Quality Standard

Directorate Priority Areas covered with this priority
Quality Learning, Inspirational teaching and leadership, High expectations, High
performance

Progress

The school, in 2014 focused on consistency of program delivery and presentation which will
support the Preschool to meet the National Quality Standards through the following
approach..

Key Improvement Strategy 1: Develop capacity of staff to deliver a high quality program

In 2014 Palmerston Preschool embedded consistency in relation to program delivery and
presentation across the preschool classes. The plan commenced with the executive
engaging a critical friend who evaluated the current program and provided feedback about
the program to the staff. The staff visited the educational setting of the critical friend to
observe the programs of experienced early childhood educators. Thoughts and ideas from
this visit, along with feedback from the critical friend, professional learning sessions
attended, ideas from professional readings and knowledge of best practice were discussed
during Professional Learning Team (PLT) meeting time. A key component of PLT meeting
time is the reflection of programming and presentation as well as the sharing of information
of ideas across staff in the preschool. Staff members continue to reflect during PLT time
each week in an ongoing effort to maintain high standards in education. Discussions during
PLT time allowed staff to formulate short term and long term goals which would allow them
to embed consistency around program delivery and presentation.

Short term goals achieved:
J All classes operating from the Imagination Room for term 1

. All staff to display information regarding elements from Early Years Learning
Framework (EYLF) and the National Quality Framework (NQF).

) All staff to address families each afternoon to enhance communication.
) All classes to participate in puzzle pairs each day
) All classes to read quality literature books after eating lunch each day

Long term goals achieved:

e A new philosophy written- reflecting the expectations of all staff regarding program
delivery and presentation

e Areview of the reporting format

e Quality literature purchased and shared equally across both rooms
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e Qutdoor equipment purchased and utilised equally by all children

Key Improvement Strategy 2: Develop collaborative partnerships with families and the
communities in the Preschool setting

Our key improvement strategy 2, was to provide the necessary processes that allows for the
building of relationships with the community. Members of the preschool community were
involved in formulating the 2014 Preschool Philosophy as well as the 2014 Quality
Improvement Plan. Both of these documents reflect parent and staff expectations and
involvement.

The preschool increased its engagement with the community by:

] Addressing families each afternoon,

] Placing information on notice boards around the preschool

J Writing a preschool newsletter item each fortnight

o Inviting families into rooms for events such as the Healthy Breakfast, Mother’s and
Father’s Day celebrations.

. Conducting surveys

J Holding information sessions and distributing packs relating to these sessions

J Running tours of the preschool

J Including children in the decision making process including input into classroom

codes of conduct and input into activities that make the children happy

The school has not yet been assessed for a rating. This has been a barrier to meeting our
target. We look forward to being awarded a rating in 2015.

Preschool Unit- Quality Improvement

The National Quality Framework, which has been agreed by the Council of Australian
Governments (COAG), has put in place a new National Quality Standard to ensure high
guality and consistent early childhood education and care across Australia. The National
Quality Standard assists the school in identifying preschool unit strengths, and areas that
require improvement. The school has identified the following preschool unit strengths using
the National Quality Standard. Areas for improvement will be identified in the School’s
Operating Plan.

Education program and practice

Palmerston District Primary School has reviewed programming in preschool and has
developed a very strong program that incorporates an indoor/outdoor classroom. We
provide a play based curriculum that includes the opportunity for children to choose their
classroom (in or out) based on their needs and interests. The program is linked to the Early
Years Learning Framework (EYLF).
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The Palmerston reporting document has been reviewed. A document that is reader friendly
for parents with varying literacy skills has been developed. The document has been
renamed a Developmental Summary. The summary is linked closely to the Early Years
Leaning Framework (EYLF).

Children’ ssafeyal t h and

Preschool staff have proactively sought out professional learning to address the needs of
current children in the preschool. This professional learning includes first aid training,
diabetes training and asthma and anaphylaxis first aid. Along with this staff received
instruction from executive staff around the completion of risk assessments.

Staff continued to promote healthy eating with Palmerston District Preschool families.
Avenues utilised to promote healthy eating included articles in the school newsletter,
information provided in the parent handbook and at the parent information session, placing
information in the parent hub and a presentation on healthy eating from the Red Cross.

Physical environment

Palmerston District Primary School has reviewed the results of the 2013 Quality
Improvement Plan and has responded to the data gathered concerning the physical
environment. To strengthen data in this area staff have created a physical environment
which supports children to explore and engage in the educational program effectively. The
environment is now designed to support educators to be inclusive and responsive to the
needs of the children.

Staffing arrangements

Staffing arrangements changed slightly from 2013 to 2014. Two highly competent and
experienced early childhood professionals joined the preschool team. One as the teacher
educator for half of the preschool classes and one as the main release from face to face
teacher educator. The assistant educators remained constant from 2013 to 2014. In order to
embed best practice amongst all educators (teachers and assistants) the executive oversaw
the appraisal cycle of all preschool staff. The focus on all appraisals was the use of EYLF and
strategies to explore in order to achieve a high NQS standard. Executive worked closely with
the assistant educators to create a staff handbook. This is currently in draft form.
Appropriate ratios were maintained all year.

Relationships with children
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To assist with the recording of student observations assistant educators were provided with
iPads (prior to this only teacher educators utilised these). One of the assistant educators
was provided with targeted professional learning on the use of iPads which has ensured that
all staff have been actively involved in the identification of student interests, achievements
and areas of development.

Throughout the year staff have actively worked to build positive and respectful relationships
with children. Staff have continued to sit and talk with children during group time, table
activity time and eating time. Talking between children and educators has been an
invaluable and insightful tool that has allowed all educators to gather accurate information
regarding the student’s interests, areas of need and strengths.

Leadership and management

The gradual release of responsibility model was a highlight of 2014. At the commencement
of the year roles and responsibilities were identified and preschool staff members received
targeted intervention in the form of coaching and/or mentoring as necessary in their area of
responsibility. This included the attendance of the preschool team leader at meetings each
term to debrief and ask questions concerning the effective management of the role. It also
included regular meetings along with the formation of a Mentoring Partnership Agreement
(MPA) between the new educator and her mentor. The result of this targeted intervention
was that:

) The preschool team leader led the professional learning team (PLT) meetings and
effectively initiated and completed administration tasks such as risk assessments and notes
to families.

J The new educator confidently and accurately delivered and measured the success of
intentional teaching lessons and expanded her repertoire of skills regarding class room
layout.

Collaborative partnerships with families and communities

Palmerston District Primary School has provided inclusive opportunities throughout the
year for families to share their cultural background and knowledge. The various cultures of
the preschool community has been actively involved and represented at our Preschool
Healthy Breakfast, Indigenous Studies activities, Father’s Day and Mother’s Day celebrations
and book studies.

Communication between educators and parents has constantly occurred. Educator/parent
information is shared every afternoon. During this time educators address the parent
community as a whole in order to provide them with a verbal overview of the day. Parents
have the opportunity at this time to ask questions or to share information.
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Financial Summary

The school has provided the Directorate with an end of year financial statement that was
approved by the school board. Further details concerning the statement can be obtained by

contacting the school.

The following summary covers use of funds for operating costs and does not include

expenditure in areas such as permanent salaries, buildings and major maintenance.

Professional learning

The average expenditure at the school level per fulltime
equivalent teacher on professional learning was $1520.

Voluntary contributions

This school received S0 in voluntary contributions in
2014.

Financial Summary

31-Dec-14

INCOME
Self management funds 307290
Voluntary contributions (0]
Contributions & donations 323
Subject contributions O
External income (including
community use) 55038,
Proceeds from sale of assets O
Bank Interest 8862
TOTAL INCOME 371513
EXPENDITURE
Utilities and general overheadg 103851
Cleaning 98258
Security 1015
Maintenance 33483
Mandatory Maintenance O
Administration 39230
Staffing -3328]
Communication 13297
Ass ets 59729
Leases O
General office expenditure 8098
Educational 32704
Subject consumables (0]
TOTAL EXPENDITURE 386336
OPERATING RESULT -14823
Actual Accumulated Funds 79847
Outstanding commitments (mif 7946
BALANCE 57078
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Reserves

Name and purpose Amount Expected
Completion

Staffing. $17,000 2016

Due to school category not being finalised, we

have put additional staffing money aside to cover

expenses.

Preschool IT $2,500 2015

With the preschool still needed to go through
accreditation we have put money aside to
upgrade the existing outdated ICT.

Operational Plan $2,000 2016
The operational plan is targeting maths and we
need to cover targeted professional learning for
teaching staff. This also covers resources to
supplement the professional learning.

Building Maintenance Repairs $20,000 2017
The school will be celebrating its 21 Birthday in
2016. The money set aside is to cover costs of
repairs that sit outside the norm. We also have to
upgrade facilities as the school is aging. Electrical
expenses are expected in 2015.

Literacy $4,000 2017
The school has been developing an outstanding
literacy program. The resources set aside for this
are to assist in maintaining the high expectations
over the year.

Curriculum $10,000 2016
The school is targeting teacher professional
learning over 2015 in a range of key learning areas
from the Australian curriculum.

IT $25,000 2017
The school needs to upgrade the Interactive

White Boards over the next two years







