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Charles Weston School 
Network: South Canberra/ Weston 

Impact Report 2022 

The purpose of this document 

This document flows directly from our Action Plan for 2022 which translated our school priorities 
into actions for the current year of our five-year improvement cycle. These actions were responsive 
to: 

▪ the impact on learning and perception (bigger data) 
▪ effectiveness of strategies and actions, as well as quality of implementation 
▪ efficacy of measure, suitability of targets. 

Alignment with the Future of Education and Set up for Success 
Strategies 

Set up for Success and Future of Education Strategies 

Foundation: A fair start for every child, Students at the centre 

In 2022 our school supported this foundation through – Priority 1 

▪ Provide timely and targeted resourcing for students to improve number achievement. 

Foundation: Valuing educators, values children, Empowered learning 
professionals 

In 2022 our school supported this foundation through – Priority 2 

▪ Provide contemporary and high-quality learning for all students through the International 
Baccalaureate Primary Years Programme. 

Reporting against our priorities 

Priority 1: All students are successful and capable in number 

Targets or measures 

By the end of 2024 we will achieve: 

▪ 62% or more of our year 5 students will be achieving at or above expected growth in numeracy. 

• 25% or more of kindergarten students will be achieving high growth in PIPS mathematics.  

• Growth in the Maths median scaled score for each year level at CWSC is at or above the growth 
in the national Maths median scaled score for the corresponding time period.  
 

• Increase agreement from students who state ‘Teachers explain what we are learning about and 
why’ to at or above ACT system average. 
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In 2022 we implemented this priority through the following strategies. 

• Development of universal practices in teaching number across Preschool - Year 6. 

• Provided timely and targeted resourcing for students to improve number achievement. 

• Maths, specifically number, was a focus in all teacher performance development plans. 

• Staff meetings focused on delivering PL for whole staff on number and formative assessment 

• Introduced termly SMART goals focused on maths for each teaching team. 

• Whole school inquiry cycles conducted with a focus on number. 

• PLC focus – we are all responsible for the progress of all students in number. 
 

Below is our progress towards our five-year targets with an emphasis on the accumulation and 
analysis of evidence over the term of our plan.  

Student learning data 

Targets or Measures Base Year 1 Year 2 Year 3 Year 4 Year 5 

62% or more of our year 5 students 
will be achieving at or above expected 
growth in numeracy 

47% No 2020 
NAPLAN 
data 

37.8% No NAPLAN 
growth data 
available 

  

25% or more of kindergarten students 
will be achieving high growth in 
PIPS/BASE mathematics.  

20% 25.8% 13.8% 
 

10%   

Growth in the Maths median scaled 
score for each year level at CWSC is at 
or above the growth in the national 
Maths median scaled score for the 
corresponding time period. 

Y2 2018- 
Y3 2019 
N/A 

Y2 2019 
– Y3 
2020 
N/A 

Y2 2020 – 
Y3 2021 
+4.6 

Y2 2021 – 
Y3 2022 
+3.1 

  

Y3 2018- 
Y4 2019 
N/A 

Y3 2019 
– Y4 
2020 
-4.4 

Y3 2020 – 
Y4 2021 
-0.5 

Y3 2021 – 
Y4 2022 
-0.1 

  

Y4 2018- 
Y5 2019 
-1.8 

Y4 2019 
– Y5 
2020 
+3.3 

Y4 2020 – 
Y5 2021 
-2.7 

Y4 2021 – 
Y5 2022 
-1.1 
 

  

Y5 2018- 
Y6 2019 
+9.5 
 

Y5 2019 
– Y6 
2020 
+2.6 
 

Y5 2020 – 
Y6 2021 
+6.9 
 

Y5 2021 – 
Y6 2022 
+1.1 
 

  

Please note student growth reports for 2022 cohort is unavailable due to absence of 2020 NAPLAN 

results.  

Perception data 

Targets or Measures Base 
2019 

Year 1 
2020 

Year 2 
2021 

Year 3 
2022 

Year 4 Year 5 

Increase agreement from students who state 
‘Teachers explain what we are learning about 
and why’ to at or above ACT system average. 

74.3% 
 
ACT = 
85.3% 

88.6% 
 
ACT = 
81.3% 

Question removed from survey in 2021 
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School program and process data 

Targets or Measures Base 
 

Year 1 
2022 

Year 2 
2023 

Year 3 Year 4 Year 5 

Junior school students state “I am good at 
maths” (percentage of students in top 2 
bands) 

64.9%  67.6%     

Senior school students placing themselves in 
the top two bands of maths ability 

63.4% 62.8%     

Staff confidence and capacity to universally 
design number instruction to meet the needs 
of all students (percentage of staff in top 2 
bands) 

55.9% 66.6%     

What this evidence tells us 

▪ Our year 6, 2022 cohort improved year on year with their growth. Our year 5, 2022 students 
are sitting within 1 scaled score point of national growth but have declined slightly. Our year 
4, 2022 cohort declined in the amount of growth they have made in comparison to the 
national growth. Our year 3, 2022 cohort have started with higher growth than the national. 

▪ Student perception data on how they see themselves as mathematicians is high and 
improved from 2021 in our junior cohorts. Our senior cohorts remained fairly consistent from 
2021-2022.  

▪ Staff confidence and capacity increased across the 12 months. This is likely due to the focus 
we had throughout 2022 in our staff Professional Learning. 

▪ Although we are seeing a downward trend in the percentage of students achieving higher 
than expected growth in mathematics in Kindergarten BASE testing, we have had more 
students reach expected growth and are consistently above the national average at the end 
of year report.   

▪ We still need to maintain a strong focus on improving student outcomes in number with a 
particular emphasis on early years and supporting target groups to make expected or higher 
than expected growth.  Based on analysis of BASE data results we would benefit from a focus 
on the ‘numeracy’ sub-strand. 

 
▪ It is important for us to continue to collect school program and process data to supplement 

the big data sets, particularly when there are gaps in the data.  
▪ Changes in satisfaction survey data meant that our perception data is no longer available. 
▪ We have requested assistance to drill deeper into our data to determine what is happening 

for our EAL/D learners in number as compared to our native English speaking students. 
▪ We need to continue to break apart our data sets and build our data literacy skills to enable 

us to pinpoint the specific students or groups of students who are requiring the most support 
to obtain expected growth. 

▪ With our transient population we need to add measures that enable us to track the growth of 
students present across a whole year. 
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Our achievements for this priority 

• Used whole staff evaluative thinking cycles to engage in data informed discussions about 
number and planning of differentiated learning to meet the range of abilities across a 
cohort. 

- A whole of staff focus on number was a regular part of our timetabled professional 
learning. This positively impacted the quality of cohort driven mathematics planning and 
subsequently the number based learning opportunities students were exposed to in each 
cohort. 

- Term 1 evaluative thinking cycles revealed a need to focus on Formative Assessment to 
assist with timely and authentic data collection that supported development and tracking 
of SMART Goals. 

- Staff data collection and analysis led to a whole school emphasis on supporting EAL/D 
learners in number through universally focusing on the language and vocabulary of 
number. 

• Teams develop termly SMART goals in number. 
- Staff reported that setting SMART Goals has supported them to improve their data 

literacy and take a more narrowed and specific focus in their programming and teaching 
of number to meet student needs. 

- Teaching teams were able to provide SMART Goal data in terms 2 – 4 that identified 
positive shifts in student achievement or confidence from pre to post SMART Goal 
implementation. 

• Our Learning Resource Team provided selected and targeted intervention for number 
from term 2 onwards. Resourcing was determined by cohort data analysis which 
pinpointed focus areas and target groups. 

- Additional Support Plans were developed for 52 low achieving students and 15 for high 
achieving students which enabled us to provide additional layers of teaching in number to 
support and enrich learning for these students throughout 2022. 

 

Challenges we will address in our next Action Plan 

Deeper analysis of data sets to determine target groups or areas of number for whole school focus  

• Delivery of short, targeted teaching cycles that address target group or focus area and 
show evidence of impact on student progress. 

 
Continuation of team Number based SMART Goals each term.  

• Each teaching team will develop a termly SMART Goal to ensure continuation of data 
driven planning and a narrow focus on student learning needs in number. 

 
Continuation of whole school focus on the vocabulary associated with mathematics, specifically 

number and problem solving 
▪ Classroom environments will be print and resource rich, with visible mathematical 

vocabulary and symbols and easily accessible manipulatives to support engagement, 
curiosity and investigation. Support from EALD specialists to increase the mathematical 
vocabulary of our students will be evident in planning and implementation. 

 
Trial implementation of our newly developed instructional curriculum map as a tool to support 

differentiation in number. 

• Students will be able to access learning in number at their starting point, have the 
prerequisite skills to meet the challenges presented and know what their next steps are 
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and how to achieve them. Teachers will have a clear map of what comes before and after 
and how to successfully differentiate. 

Develop coaching and feedback mechanisms to support teacher delivery of a universally designed, 
inquiry-based approach to teaching number that ensures access and participation for students at 
all levels. 

• Planning documents and learning experiences show a universal design approach that 
provides low floor, high ceiling opportunities for students to engage in learning number. 

 

 

Priority 2: All learners are safe, connected and academically challenged 

Targets or measures 

By the end of 2024 we will achieve: 

• Increase percentage of students receiving Bs and As. 

• Improve percentage of students and staff who agree with the statement ‘I/Students feel safe 

at this school’ to at or above the system average. 

• Maintain or improve percentage of students in each cohort (years 2 – 6) who agree with the 
statement ‘I love to learn’. 

• Increase percentage of stakeholders who agree with the statement ‘Students at this school 
are being equipped with the capabilities to learn and live successfully’. 

 
In 2022 we implemented this priority through the following strategies. 

• Provide contemporary and high-quality learning for all students through the International 
Baccalaureate Primary Years Programme. 

• Consolidate whole school processes for informed discussion about student learning and high 
quality universal practices.  

Below is our progress towards our five-year targets with an emphasis on the accumulation and 
analysis of evidence over the term of our plan.  

Student learning data 

Targets or Measures Base Year 1 Year 2 Year 3 Year 4 Year 5 

Increase percentage of students 
receiving Bs and As. 

2% As  
22% Bs 

Sem 2, 2020 
only 

3.5% As 
27.6% Bs 

2.1% As 
24.1% Bs 
 

4.1%As 
29.6% Bs 

  

Perception data 

Targets or Measures Base Year 1 Year 2 Year 3 Year 4 Year 5 

Improve percentage of students 
and staff who agree with the 
statement ‘I/Students feel safe at 
this school’ to at or above the 
system average 

Students 
44.5% 
(72.1%) 
 
Staff 
41% 
(86.8%) 

Students 
54.6%  
(-16.8%) 
Closing gap 

 
Staff 
53.3% 

Students 
75% 
(+4%) 
 
Staff 

Students 
75% 
(+6%) 
 
Staff 
93.9% 
(+7.8%) 

  



 

  Page | 6 

 Analysis → Priorities → Strategies → Actions → Impact (for student) 

 (-34.2%) 
Closing gap 

Question 
removed 
in 2021 

 

Maintain or improve percentage of 
students in each cohort (years 2 – 
6) who agree with the statement ‘I 
love to learn’. 

85% 
(74% boys & girls 
97%) 

80.35% 
Boys 75.32% 
Girls  
85.38% 

81.8% 
Boys 75% 
Girls  
88.8% 

76.5% 
Boys 69% 
Girls 84% 

 

 
 

 

Increase percentage of 
stakeholders who agree with the 
statement ‘Students at this school 
are being equipped with the 
capabilities to learn and live 
successfully’ to at or above other 
P-6 ACT schools. 

Staff  
87.2% 
(91.2% ACT) 

 
Students 
66.4% 
(79.2% ACT) 

 
Parents 
86.1% 
(83.4% ACT) 

 

Staff  
91.1% 
(89.9% ACT) 

 
Students 
73.3% 
(76.8% ACT) 

 
Parents 
88% 
(81.3% ACT ) 

 

 
 
 
Question 
removed 
from 
survey in 
2021 

 

Staff 
93.9% 
(87.3% ACT) 

 
Students 
71.5% 
(72.1% ACT) 

 
Parents 
79.4% 
(79.1% ACT) 

  

Maintain or increase agreement 
from parents that ‘Students’ 
learning needs are being met at 
this school’.   

87.2% 91.3% Question 
removed 
in 2021 
survey 

70.3%   

What this evidence tells us 

Our students and staff are feeling safe at school. We need to continue to embed practices that are 
supporting staff and student to feel safe at school and maintain the positive school culture of 
safety and wellbeing.  
 
Our student agreement with the statement ‘I love to learn’ is trending downwards with a drop for 
both genders. Our percentages of agreement were brought down by our 2022 year 6 cohort.  
 
Parent agreement that student learning needs are being met and students are being equipped 
with the capabilities to learn and live successfully declined. However, staff agreement was much 
higher and student agreement remained above the national average and above our baseline data. 
 
We need to reflect on why 20% of parent respondents feel that students are not being equipped 
with the capabilities to learn and live successfully and 30% of parent respondents feel their child’s 
learning needs are not being met. Supplementary surveys to particular cohorts to ascertain where 
the concerns are most prominent may be advantageous. 

Our achievements for this priority 

▪ In 2022 we began our first full year of authorised teaching under the IB Primary Years 
Programme. 

▪ We had a new PYP Coordinator and shadow coordinator to build leadership capacity and 
sustainability of the IB inquiry pedagogy at CWSC. These staff members had weekly time for 
planning and coaching. 
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▪ Staff were supported to develop ‘outside units of inquiry’ for mathematics following the IB 
Principles and Practices. Where learning in mathematics could not be delivered in a 
transdisciplinary way teams planned for mathematics specific units taught through an inquiry 
approach.  

▪ Targeted recruitment and development of staff who support students with complex needs has 
resulted in positive outcomes for student and staff safety and wellbeing.  

▪ Developed and implemented induction processes for staff new to CWSC. This enabled 
embedding of key wellbeing and safety measures adopted by the school and consistent 
implementation of pedagogical approaches. 

▪ PBL continued with a ‘Business as Usual’ focus. We enhanced our universal level with strong 
induction and mentoring processes. Through the employment of a full time Youth Worker we 
were able to successfully trial Tier 2 ‘Check In, Check Out’ processes for selected students with 
high levels of success. 

▪ Our Student Achievement and Learning Resource teams met weekly to address referrals and 
identify adjustments and supports for students. All teachers had the opportunity to attend a 
Student Support meeting to discuss student needs, adjustments and coaching opportunities.  
This resulted in:  
- Our EAL/D teacher ran an ‘internal Introductory English Centre’ providing intensive 

support to students and the year 1 teachers to meet the language acquisition needs of 
this cohort. 

- 13 Disability Education applications submitted after supporting families with cognitive 
assessments and support from Allied Health professionals. 

- 49 ILPs co-developed between DECOs and classroom teachers. 
- 78 Additional Support Plans developed to target goals for students in number and reading.  
- Partnering with The Smith Family to provide 23 students with Learning for Life 

Scholarships. 
- 9 Tier 3 students supported by our Youth Worker with Additional Support Plan goals 

achieved for 7 of our 9 students. 
- Partnering with Kids Hope to provide 1:1 mentorship for 4 students. 
- A community partnership with the ACT Multicultural Hub provided access to an after 

school Youth Connection program in terms 2 and 4 with 20 families participating.  

Challenges we will address in our next Action Plan 

▪ Increase student agency in learning and meet learning needs of all students regardless of 
starting point. 

• Shift staff professional learning and understanding from differentiation to Universal 
Design for Learning (UDL).  

• Introduce and implement an instructional curriculum map which supports staff to 
map where students are at, pre-requisite skills, and next steps from ABLES to Year 7. 

• Refine ILP goals and P Grade development to ensure teachers are effectively 
implementing, assessing and reporting against appropriate curriculum goals for 
students. 

• Continue to build on the success of our Community Partnerships. 

• Focus on ‘Taking Action’ as part of the inquiry cycle of our Units of Inquiry 

• Engage our student parliament with classes to increase student voice and agency in 
their learning 

 

Reporting on preschool improvement 
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All schools with a preschool setting are required to annually review and update their Quality 
Improvement Plan. A copy of the QIP is available for viewing at the school. 


